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ABSTRACT 
A STUDY OF SECONDARY SCHOOL LIBRARY 
RESOURCES IN ANGLOPHONE CAMEROON: 
STRATEGIES FOR IMPROVEMENT 
FEBRUARY 1989 
EUGENE OGBONIA NWANOSIKE 
M.ED., UNIVERSITY OF MASSACHUSETTS 
ED.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor Robert Miltz 
There is a paucity of data on the resources, 
organization and management of secondary school libraries in 
Anglophone Cameroon. The few data available are based 
principally on casual observations and personal impressions, 
and in general, describe the collections as shocking and 
disgracefully meagre. The main objective of this study was 
to examine the current status of school library resources in 
selected secondary schools in Anglophone Cameroon. To this 
effect, attention was focused on book stock, periodical 
holdings, audiovisual materials, physical facilities and 
equipment, finance, management and use. 
In doing so, the principal method used was survey 
research method. This was supplemented with interview and 
observation, document analysis and participant observation 
vi 
techniques. The survey research instrument contained 59 item 
questions centered on the current status of secondary school 
libraries in Anglophone Cameroon. 
During visits to schools, the researcher interviewed 
relevant school authorities and also observed first-hand the 
state of the libraries. Information so obtained was cross¬ 
checked against responses to the mail questionnaire and also 
data gained from documentary sources. 
In all the schools studied there was acute shortage of 
such library resources as books, reference materials, 
periodicals, and audiovisual collections. Most schools also 
lacked adequate work space, seating accommodations for the 
pupils and basic working equipment for the libraries. In the 
issue of personnel, evidence showed that all the schools 
lacked qualified manpower. A few schools have full-time 
librarians who are neither qualified academically nor 
professionally. Some schools try, once in a while, to set 
aside some money for the needs of the library. But on the 
whole, the amount usually budgeted is grossly inadequate for 
even the basic needs of the library. 
Specific and policy oriented recommendations in the form 
of guidelines for the improvement of secondary school library 
services in Anglophone Cameroon were proposed. 
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CHAPTER 1 
INTRODUCTION 
At the dawn of independence, experts on change and 
modernization loudly predicted a rapid socio-economic take 
off for the less developed countries. It was assumed that 
the achievement of independence would usher in a period of 
peace and plenty and education would provide the solution to 
our various problems (Simmons, 1980). But it is now evident 
that this optimistic forecast would not come to pass. 
Indeed, the opposite is very much the case (Harrison, 1981). 
As a result, many Third World leaders are beginning to 
reassess the situation in an effort to find out what went 
wrong. 
Top on the list of possible causes is the claim that our 
inherited educational system is largely to blame (Foster, 
1965; UNESCO/BREDA, 1982). It is forcefully argued that the 
content and processes of education currently in vogue in the 
Third World are highly unsuitable for developing societies 
(Simmons, 1980; Todaro, 1971). 
On a pedagogical level, mention is often made of the 
predominant lecture method and the scandalous lack of 
resource materials and instructional literature (Adeyemi, 
1971; Aguolu, 1975; Fadero, 1970; Farine, 1969; Fuller, 1986; 
Heyneman and White, 1986). 
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The problem dates back to the colonial period. From 
then to the present, educational planners have functioned on 
the simple but unfortunate assumption that in order to start 
and operate a learning institution, at whatever level, all 
that was required was a teacher, students, a building of some 
sort, a chalkboard, a table and chair for the teacher, and 
perhaps some desks for the pupils. In some instances, the 
teacher and the students were considered enough. Resource 
materials and instructional literature are scarcely 
considered to be required and necessary components of the 
educational program package. 
Consequently, the learning environment in Africa, Asia, 
and Latin America is generally dry, unattractive, 
unstimulating and unproductive. Given this circumstance, 
teaching becomes an unrewarding chore and learning an 
unpleasurable burden. The two most rewarding and enjoyable 
activities known to man, teaching and learning, become a 
dreaded encounter, and the two most compatible of friends 
(the teacher and his pupils) become opposed to each other, 
root and branch. To meet the official requirements of the 
school system (i.e. pass a prescribed examination) the 
teacher resorts to pumping facts down the throats of the 
students. They, in turn, exert all possible efforts to 
3 
memorize them and on demand, regurgitate all without regard 
to the form, meaning and relationships (Farine, 1969; 
Russoff. 1961). 
One suggested strategy for improving the teaching¬ 
learning situation in Third World schools is by a generous 
provision of resource materials and instructional literature 
(Heyneman, et al., 1978; UNESCO, 1969; Anderson, 1970) 
through effective school libraries (Jennings, 1972). 
School libraries are an indispensable part of an 
educational system. The purpose is to enrich and facilitate 
the educational program of the school. Children learn in 
different ways and assimilate information at differing rates. 
A school library provides the pupils the option of exercising 
their different learning styles, and helps them to develop 
reading skills and taste. Through the use of school 
libraries, students also develop skills in acquiring and 
evaluating information (Oni-Orisan, 1972; Gaver, 1967). 
In a review of the literature from less developed 
countries on the relationship between textbook availability 
and academic achievement. Heyneman, et al. (1978) reported 
that the supply of books appears to be the most consistent 
factor in determining academic achievement. 
The Federal Ministry of Education Commission Report on 
Post-School Certificate and Higher Education in Nigeria 
issued in 1960 also noted the importance of school library 
resources in curriculum improvement. The view of the 
Commission (cited in Aguolu, 1975, p. 45) was 
4 
All students depend on the resources of a good 
library, not merely for their special department of 
study, but for their general enlightenment, and for 
their awakening to the treasures of knowledge, and 
of the world's experience in its manifold variety. 
They warned against the consequences to the nation of 
ignoring to provide effective school library services. 
The Problem 
In Cameroon, there is a growing interest and awareness 
of the importance of school library services. Since the 
establishment of the Dakar School of Librarianship by UNESCO, 
the country has participated in the program by regularly 
sending her nationals there for training. 
This has been followed by a series of circulars 
(Appendix A-l; Appendix A-2) stipulating guidelines for the 
establishment and administration of school library services 
in the country. Circular No. 138/BI/132/MINEDUC/SAG/SAPPS of 
November 13, 1979 (Appendix A-2) referred to the school 
library as the "core nucleus of the school" and urged 
principals of secondary schools to give it a priority 
attention. It specifically enjoined them to give the school 
librarians the material, moral and administrative support 
necessary in discharging their functions. 
5 
This notwithstanding, there is a paucity of data on the 
/ 
resources, organization and administration of school library 
services in Cameroon and the likely contributions such 
services can make towards improving the teaching-learning 
environment in the country. The few data available are based 
principally on casual observations and personal impressions, 
and in general, describe the collections as "shocking" and 
"disgracefully meagre" (Kelly, 1976, p. 257.) 
Purpose of Study 
The purpose of this study, then, was to determine the 
current status of school libraries in selected secondary 
schools in Anglophone Cameroon. More specifically, the study 
aims to acquire and organize baseline data on the content, 
organization and management of secondary school libraries in 
the North West and South West Provinces of the Republic of 
Cameroon. 
To this effect, the study addresses the following main 
research question: What is the current status of secondary 
school library services with respect to their collections, 
organization, and management? In order to thoroughly 
investigate this question, the ultimate objective of this 
study was to answer the following implementing questions: 
6 
a) What is the current status of school library 
/ 
collections with specific reference to their book 
stock, periodical holdings and audiovisual 
materials? 
b) What physical facilities and equipment are 
available in the libraries of the selected schools? 
c) What is the status of school library personnel with 
regard to their training, academic qualifications 
and experience? 
d) What is the pattern of organization, administration 
and use of school libraries? 
e) What is the financial status of secondary school 
libraries? 
f) What are the major factors that influence or 
inhibit the content, organization, management and 
use of school libraries? 
g) What factors should be considered for the purpose 
of improving secondary school library services in 
Cameroon? 
Significance of the Study 
This study was undertaken for a number of reasons. 
First, it would contribute to the development of education in 
Cameroon by revealing the existing conditions and services m 
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secondary school libraries with regard to library resources 
and services available to students and teachers and the use 
made of those services. 
Secondly, the status of secondary school libraries in 
Cameroon has never been documented. This pioneer study would 
help bring together baseline data that should be of value for 
school library planning and improvement in Cameroon. 
School authorities harbor differing notions regarding 
what a school library should be. Conditions and services 
vary from school to school. The development of a minimum 
standard of quality for school library services is a 
necessary beginning for school library improvement. A status 
study of this nature is a prerequisite to the development of 
such standards. 
And finally, educators, librarians and policy makers 
will find the data marshalled by this study to be of value in 
addressing the problem of curriculum improvement in Cameroon 
schools. 
Scope and Limitations 
The limitations of the study are listed as follows: 
The primary focus of the study was the North West and 
South West Provinces. These are the two Anglophone 
Provinces. No attempt was made to include secondary schools 
in the French-speaking sector of the country. 
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The study was limited to approved secondary grammar 
schools that prepare students for the Cameroon General 
Certificate of Education (GCE) examination at both the 
ordinary and advanced level. To this effect. Government, 
Mission, and Lay Private schools were covered. The 
underlying reason for this choice is that government provides 
guidelines and framework for operations in approved schools. 
This study, therefore, sought to determine the status of 
school libraries under that framework. 
Finally, the study collected and analyzed data for the 
academic year 1986/1987. 
Assumptions of the Study 
This study was predicated on the following assumptions: 
The present pattern and status of secondary school 
library services in Anglophone Cameroon would remain 
relatively stable during the period of study. 
Adequate school library resources are essential for 
quality education. 
The knowledge of the present strengths and weaknesses of 
school library services is a useful basis for planning and 
school library improvement. 
Factors that hinder the development of effective library 
services in Anglophone Cameroon could be identified in the 
study. 
9 
Definition of TeririR 
Some of the terms used in this study are capable of 
/ 
various interpretations. For the purpose of this research, 
the meanings that they are intended to convey are given 
below. 
Anglophone Cameroon: is used in the study to refer to 
the English-speaking section of the country. The word is 
also used synonymously with Anglophone provinces. 
Francophone Provinces: refers to the French-speaking 
section of Cameroon. 
Government Schools: is used in the study to refer to 
those secondary schools that are fully financed and 
administered directly by the Ministry of National Education. 
Mission Schools: refers to schools that are operated by 
the Mission bodies such as the Baptist, Catholic and 
Presbyterian Churches. 
Lav Private Schools: refers to those schools 
administered by Lay bodies or individuals. 
Private Schools: is used to refer to schools operated 
either by the Mission or by other Lay bodies or individuals. 
School Library: is used in the study to denote the 
whole stock of books and other learning resource materials in 
a school or the rooms or suite of rooms or even the corridors 
and space where the stock is mainly kept and largely used. 
In terms of the material collection, it may comprise not only 
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books and periodicals, pamphlets, maps and illustrations, but 
also films and film-strips, slides and tapes (Moris, et al., 
/ 
1972, p. 1). 
Centralized Collection: denotes the organization of 
library resources in one location with such resources 
available to all clientele. 
Classroom Collections: refers to a collection of books 
in a classroom for the use of the class members only. 
Study Hall: is used to refer to a designated area of 
study which students may use for study on a regular basis. 
Seating Capacity: refers to the number of seating units 
available within the library area for the users of the 
library. 
School Librarian: is used to refer to any person in the 
school who is acting in the position of librarian by 
providing library services in the school. Such a person may 
or may not be trained in library management. 
Full-time Librarian: refers to any person working full¬ 
time providing library service in the school. Such a person 
may or may not be trained in library management. 
PaTt-1ime Librarian: is used to refer to any person who 
provides library service in the school as an additional 
assignment to other duties such a person performs in the 
school. The term is also used synonymously with teacher- 
librarian. She/he may or may not be trained in libra 
management and administration. 
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Secondary School- is used synonymously with Grammar 
School and refers to a post-primary school which concentrates 
on academic subjects. 
Hours—of—Service: refers to time the library is open 
and prepared to serve its clientele (ALA, 1966, p. 135). 
Administrative—Justice: is used to denote fairness in 
the rules and practices of administrative agencies in the 
allocation and delivery of various benefits in cash and 
services in kind to the individuals, families and groups of 
whom they were intended (Hoshino George, 1988, p. 15). 
CHAPTER 2 
REVIEW OF RELATED LITERATURE 
/ 
Introduction 
This review of relevant literature is divided into two 
main sections. The first part considers the importance of 
the book as an educational technology and establishes a 
connection between books and libraries. The second part 
examines the literature on school libraries in Cameroon. 
Books and Libraries 
Correlation research on the relationship between school 
libraries and cognitive and affective development of students 
in the Third World is yet to attract the attention of 
educators, librarians, and researchers (Schiefeltbein and 
Simmons, 1981). The increasing volume of determinant studies 
focus on factors such as teacher attributes, class size, 
student traits, and school resources (e.g. books) and 
processes. Considering the close relationship between books 
and libraries (Jennings. 1972, p. 199) one will assume, at 
least for the purpose of this paper, that those studies on 
books are relevant and apply to libraries and curriculum 
improvement in schools. 
It should be observed, however, that the content of 
school libraries is much more embracing. In addition to 
books, libraries house other educational materials such as 
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periodicals, reference works, audiovisual aids, etc. The 
relationship, therefore, should not be overstretched. The 
justification for taking studies on textbooks and academic 
achievement as a proxy for libraries is that the book is the 
primary commodity of the library system. 
Parental poverty has been identified as one of the main 
causes of educational underachievement in the Third World 
(Elkan, 1960; UNESCO, 1969). Most families in the Third 
World subsist on an average annual income of less than US 
$200 (Harrison, 1981). Consequently, they are unable to 
provide their children with basic school necessities, 
including books (PAID, 1974, p. 15). 
In a study of educational wastage in Tanzania, Collins 
(1964) discovered that there is a relationship between 
textbook availability and the willingness of students to stay 
in school. In a survey questionnaire he administered to a 25 
percent sample of students who had dropped out of evening 
classes in Dar-es-Salaam Technical Institute, the subjects 
disclosed that one of the reasons they quit school was 
because of the prohibitive cost of books, and the difficulty 
of getting hold of necessary textbooks. 
In an extensive review of published evidence from less 
industrialized countries on the relationship between textbook 
availability and academic achievement, Heyneman, et al. 
(1978), reported that the supply of books appears to be the 
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most consistent factor in determining academic achievement. 
Commenting on the implication of this to the teaching- 
learning situation, they said that 
What this means is that compared to other commonly 
measured characteristics such as teacher training, 
class size, teacher salaries, boarding facilities, 
grade repetition, etc., the availability of books 
appears consistently associated with higher 
achievement levels that as an instrument for 
affecting learning they represent a reasonable 
choice. In short, they are worthy of more 
experimentation and close scrutiny (p. 3). 
Fuller and Chantavanish (1977) studied the factors that 
affect scholastic achievement of primary school pupils in 
Private, Ministry of Education, Municipal, and Provincial 
schools in Thailand. Achievement was measured by a test 
covering arithmetic concepts and problem-solving, reading 
comprehension, vocabulary and spelling. Textbook 
availability was measured as the number of books available to 
pupils. The correlation coefficient between the two 
variables was positive. In other words, pupils who have 
access to books are more likely to out-perform those who have 
no access to books. 
The overall implication of the study by Fuller and 
Chantavanish (1977), the review by Heyneman, et al. (1978) 
and the finding by Collins (1964) is that the creation of 
school library services is a worthwhile investment m 
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education. The low income level of the ordinary Third World 
citizen (Harrison, 1981) highlights the urgency and need of 
such services. 
A decade and a half ago, Anderson (1970), in a memorable 
sentence, drew attention to the importance of books to 
students' learning, when he said that 
If I were sent to inspect a sample of educational 
systems, rating them from "promising" to "sterile", 
my basic question would be: What percentage of 
elementary pupils have no textbooks? I would not 
be curious about the proportion of national income 
spent on schools, and certainly not in whether 
there is a national office for educational planning 
( P • 5 ) . 
UNESCO (1969) has also noted the important role of books 
in economic and social development. It adopted the premise 
that education is a basic investment in development and that 
books in turn are a basic tool of education. It observed the 
severe shortage of books for all levels of education in 
Africa and noted that school teachers in particular need to 
have access to an adequate personal library for work 
purposes. Libraries, they concluded, are the key factors in 
book distribution. School libraries are essential components 
of educational systems and contribute both to the improvement 
of the quality of education and to the development of the 
personality of the child. 
In a study of the impact of learning resources on 
educational outcome in Kenya's primary schools, Nkinyangi 
(1981) observed the common practice for five or more children 
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to share a basic textbook. He went on to explain that when 
they are thoroughly frustrated by this arrangement, they 
would often tear up the book into equal portions among 
themselves. 
Jennings (1972) reviewed the characteristics of the 
book, examined its role as an educational medium, and 
highlighted the place of librarians and libraries in 
enhancing the importance, usefulness and availability of 
books. His contention is that despite the potentialities of 
the book as an educational technology, it is but "a life-less 
artifact”. It is only as they are ordered and collected into 
libraries that their essential can be comprehended and 
employed. He concluded that 
Within libraries books become modules, integrated 
circuits, elements within a sentient network 
besides which any computer-based technology is 
merely an adjunct to our informed and educated 
intelligence. It is necessary, therefore, in 
dealing with the uses of the book, to consider 
libraries (1972, p. 199). 
There is, therefore, abundant evidence to suggest that 
investment in school library development is a reasonable and 
high priority development goal which every Third World 
country should strive to achieve. 
School Libraries in Cameroon 
Interest in instructional material and resource 
literature in Cameroon dates back to the period 1884. In 
Joseph Merrick of The London Baptist that year. Rev. 
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Missionary Society established the first printing press in 
the country. Recording to Gwei (1975. p. 25). the first 
thing Merrick produced was his "first classbook" and an Isubu 
vocabulary book. 
The Scientific Council for Africa South of the Sahara 
Meeting of Specialists on the teaching of a second European 
langauge held in Yaounde November 15-21, 1961, stressed the 
importance to Cameroon of developing a collection of course 
textbooks and audiovisual materials. As a bilingual nation, 
such a collection would be useful in solving the country's 
language problem (Jackson, 1967). 
As part of a comprehensive program to assess the 
capabilities of the school system to generate the required 
manpower needed for the economic and social development of 
West Cameroon (now South West and North West Provinces), the 
Stanford Research Institute undertook in 1965 to evaluate the 
needs of the primary and secondary schools in Anglophone 
Cameroon. The study, which was headed by Podesta, examined 
the existing teaching aids and how they might be applied to 
improve and accelerate the process of education. 
Unfortunately, the library was featured only in one 
paragraph, and this was in connection with the Cameroon 
College of Arts, Science and Technology (CCAST), Bambili. It 
observed the "auditorium is being utilized as a temporary 
library. If the library were removed, the auditorium would 
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serve as a moderate classroom, but it is far too small for an 
auditorium for even the present enrollment. It is also far 
too small for its present temporary function and a new 
library building should be given early consideration" 
(Podesta, 1965, p. 134). 
In an article captioned "The Challenge of Education" 
Ezala (1984) drew attention to the poor condition of the 
Library of the University of Yaounde. He noted that the 
University (the only one in the country) has more than 10,000 
students, but the biggest lecture hall can seat only 700 and 
the library can only accommodate 500 at any one time. 
An earlier study (Nwanosike, 1979) found benign neglect 
of library services. Though not concerned with school 
library services, the study found that although libraries are 
desired, no effort is made to equip and administer them 
properly. Equipment, resources and services are allowed to 
fall into disuse and processing operations are not attended 
to. 
A similar observation was provided by Kelly (1976) who 
was ma inly concerned with the reading habits of Cameroonians 
Commenting on school books and libraries, he said that 
The distribution, particularly of primary level 
books, is irregular and improvised every year anew. 
The bleakness of the schools, as far as reading is 
concerned, is quite shocking to a foreign observer. 
Reading materials qua reading materials and not for 
comprehension exercise is seen as an unnecessary 
luxury. Even in the secondary schools, the 
libraries are disgracefully meagre. Library orders 
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account in hand, 
moments. Hardlv s. ardly progressive, in the non-cant usage 
(p- 257). 
It is over a decade since Kelly passed his devastating 
judgment on the status of book supplies and school library 
services in Anglophone Cameroon. His observation was as a 
result of several years’ experience as an English language 
advisor in the country. His personal biases might have 
greatly influenced his observations and colored his 
judgments. A study of the current status of the secondary 
school libraries is. therefore, in order. It will help throw 
light on Kelly's observations and provide data for decision¬ 
making . 
CHAPTER 3 
THE PRESENT SYSTEM OF EDUCATION IN CAMEROON 
This chapter is a review of the present system of 
education in Cameroon. It provides the background needed for 
the discussion in later chapters of secondary school library 
services in the country. 
The chapter is divided into four sections. The first 
section reviews the geography, history and people of 
Cameroon. The second section briefly examines the 
administrative structure of the country. The third section 
discusses the system of education. The last section 
describes how the country’s education is administered. 
Geography and People of Cameroon 
The Republic of Cameroon is a triangular-shaped country 
in west-central Africa. It has an area of 475,000 sq. km. 
(183,500 sq. miles). Situated immediately above the equator, 
the country lies between 2°N and 13°N latitudes and 9°E and 
16°E longitudes. To the west, it borders Nigeria and to the 
east it borders Chad and the Central African Republic. It is 
bordered by the Congo, Gabon and Equatorial Guinea to the 
south. The Atlantic Ocean forms the south-western boundary 
(see Figure 1). 
The country has a long north-south axis which stretches 
from a humid forest to the dry savannah of Maroua This 
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Figure 1. Geographical Position of Cameroon 
and the Country's Provincial Boundaries 
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accounts for its diversity of physical environments, 
climate,vegetation and soil types (Clarke. 1987). It 
experiences a seasonal equatorial climate in the south with 
one dry and one wet season and in the north a hotter, drier 
climate of the sahel type. Rainfall ranges from over 5,000 
mm in the south-west to less than 610 mm near Lake Chad in 
the extreme north. 
The population is approximately 10 million (Ministry of 
Economic Affairs and Planning, 1982). There are about 200 
ethnolinguistic groups. The Bantus inhabit the southern 
forest region. North of this and in the western region there 
are many semi-Bantu people, the principal group being the 
dynamic Bamileke tribe. Further north is the Fulani and 
Hausa. In the remote areas of the forest region there are 
pockets of pigmies (Ardener, 1956). 
The structure of the population by age is: under 15 
years, 42.2 percent; 15 to 19 years, 52.6 percent; and 20 
years and above, 5.2 percent. This indicates that the 
country is composed mainly of young people of school-going 
age. In 1976, 64.8 percent of the children between 6 and 14 
years of age were attending primary school and 33.3 percent 
of those between 15 and 19 years of age were enrolled in 
secondary schools. The trend is that the population 
structure will change in favor of the young age group 
(Ministry of Economic Affairs and Planning. 1982). T 
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therefore poses some problem for educational planners who 
will have to determine how to satisfy the increased demand 
manpower, physical structures and curriculum materials. 
History of Cameroon 
Although Portuguese navigators and traders had begun to 
arrive at the Cameroon coast as far back as the 15th Century, 
it was not until after the Atlantic slave trade that there 
developed a marked effort by the Europeans to explore and 
colonize the country. Protestant missionaries, notably of 
the London Baptist Missionary Society, were the first to 
introduce Christianity into the country. They thus paved the 
way for the penetration into the country by the English. 
The English were reluctant colonizers. They failed to 
respond favorably to the numerous appeals from the coastal 
chiefs to annex the territory (Le Vine, 1964). Apparently, 
the chiefs of Douala preferred the humane English rule to the 
harsh and often brutal German administration. The native 
chiefs were not alone in their anxiety to secure the 
establishment of a British protectorate of Cameroon. The 
English traders operating in the coast and the missionary 
settlement at Victoria (now Limbe) repeatedly asked their 
government to annex the territory (Gwei, 1975; Le Vine, 
1964). Her majesty's government procrastination was probably 
due to two main reasons. She was preoccupied with the task 
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of suppressing the Atlantic slave trade and also of 
consolidating the Nigerian colony. More importantly, she was 
taken in by Bismarck’s repeated avowals of opposition to 
colonization (Rudin, 1968; Rubin, 1971). 
On instruction from Bismarck, Nachtigal, an intrepid 
explorer, arrived in Cameroon coast on July 11, 1884 and by 
the next day concluded treaties with Kings Akwa and Bell. By 
these treaties Cameroon became a German protectorate. Consul 
Hewett who was dispatched from neighboring Calabar by the 
British to annex the territory arrived one day after 
Nachtigal had concluded treaties with Akwa and Bell. 
Between 1884 and 1916, the Germans built roads, bridges, 
railways, towns, hospitals and plantations. They also began 
penetrating the hinterland. But their administration was 
harsh and brutal. The natives were subjected to various 
indignities as forced labor, public floggings and 
appropriation of their womenfolk as concubines. 
The First World War brought the German protectorate to 
an abrupt end. The wartime occupation of the territory by 
the English and French forces resulted in a de facto 
partition of the country into British and French spheres of 
influence (Le Vine, 1964 ). The division was eventually 
recognized by the League of Nations through the creation of 
separate British and French mandates. The French received 
four-fifths of the territory and the other fifth was given to 
25 
the British. This was the origin of the British Cameroons 
and the French Cameroon. The British administered her 
portion as part of her nearby colony of Nigeria. The French 
governed her section as a full political entity with the aid 
of a civil commissioner responsible directly to the Minister 
of Colonies. 
After the demise of the League of Nations the two 
Cameroon mandates were converted into United Nations trust 
territories, still under the respective French and British 
administrations. In other words, the partition of the 
country was maintained. 
World War II generated anti-colonial sentiments 
throughout the continent. Africans, including Cameroonians, 
began agitating for political independence. In response to 
this and world opinion, France granted her section 
independence on January 1, 1960. When Nigeria became 
independent in October 1960, the political future of the 
British Cameroons remained to be settled. 
A United Nations supervised referendum (October 1, 1961) 
asked the inhabitants of the British Cameroons to vote either 
to stay as part of Nigeria or to be re-united with the former 
French Cameroon. There was no third choice. The northern 
portion of the territory voted to stay as part of Nigeria. 
The southern part (southern Cameroons) voted to re-unite with 
the former French Cameroon (Gardinier, 1963). Thus came into 
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being the Federal Republic of Cameroon. The southern 
Cameroons was renamed West Cameroon and the former French 
/ 
Cameroon became known as East Cameroon. 
In 1966, the main political parties in the two federated 
states. Union Cameroonaise (in Francophone Cameroon) and the 
Kamerun National Democratic Party (in Anglophone Cameroon) 
along with other minor parties merged into a single national 
party, the Cameroon National Union (CNU). The country has 
remained a one-party state since that period. On May 20, 
1972, the Federal system was abolished and a unitary state 
established. 
Administrative Structure 
As a result of the unitary constitution of 1972, the 
states ceased to exist. The country was subsequently divided 
into ten provinces. The former state of West Cameroon 
(Anglophone Cameroon) was split into two provinces, the South 
West Province and the North West Province (see Figure 1). 
The provinces are administered by governors directly 
appointed by the President. Each province is divided into 
divisions administered by hand-picked prefects. The 
divisions are further divided into sub-divisions administered 
by sub-prefects (Nelson, 1974). 
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Educational Svstpm 
Formal education was introduced into Cameroon by the 
Christian missionaries in the mid-1800s. Subsequent colonial 
authorities built on the missionary educational base 
(Courade, C. and Courade, G., 1977; Nelson, 1974; Gwei, 
1975). In December 1907, Governor Theodore Seitz called a 
conference which was attended by all educational agencies, 
including the missions. The outcome of the conference was 
that the Germans assumed control of education in the 
territory with respect to supervision and inspection. They 
also established a formal curriculum and undertook to pay 
grants-in-aid to schools that followed the official syllabus 
and observed government regulations. Primary education was 
for a five-year period and parents who withdrew their 
children before the end of this period were levied a fine 
(Booth, 1973). 
The exit of the Germans after the First World War and 
the subsequent partition of the country into British and 
French protectorates led to the establishment of two systems 
of education. The British set up an English-style system in 
their section. The French installed in their sector a system 
akin to what operated in France. When the country was re¬ 
united after independence, the government inherited a dual 
system of education. To the present date, the pressing 
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problem is how to harmonize the two systems without creating 
a political row. 
Structure of Education 
Basic education in Cameroon is organized in three 
levels: primary, secondary and university. There are also 
post-school institutions, such as teachers colleges, which 
prepare students for specific jobs in the society. Nursery 
schools also exist, but they operate basically in the towns. 
Primary Education 
The primary education cycle takes seven years in the 
Anglophone provinces and six years in the Francophone sector. 
Those who complete the cycle and pass a final national 
examination are awarded the First School Leaving Certificate. 
Secondary Education 
There are three types of secondary schools in Cameroon. 
These are: secondary grammar, commercial and technical 
schools. The grammar schools offer academic courses. The 
commercial and technical schools devote most of their time to 
practical subjects as commerce, bookkeeping, typewriting, 
building construction, carpentry, etc. 
Secondary education operates in two phases of five and 
two years duration in the Anglophone sector and two phases of 
four and three years in the Francophone provinces. At the 
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end of the first five years (Anglophone area), the students 
take the Cameroon General Certificate of Education (GCE) 
Ordinary Level examination. Successful candidates then sit 
the government common entrance examination. On the basis of 
performance in this examination, students are selected to 
proceed to the next phase. 
At the end of the second cycle, the students take the 
Cameroon General Certificate of Education Advanced Level (GCE 
A level) examination. The Francophone equivalence of the 
GCE ordinary and advanced level certificates is Probatoire 
and Baccalaureat respectively. 
All certificates are awarded on the basis of examination 
scores and by the state. Individual institutions do not 
award certificates and diplomas. 
University Education 
University education is offered at the University of 
Cameroon. Its main campus is at Yaounde, the capital of the 
country. Four new centers have been opened in Douala, 
Dschang, Ngaoundere and Buea. The Buea center is in the 
Anglophone sector. It offers courses at the postgraduate 
level in translation and interpretation. 
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Finance and Administration of Educa t i o n 
Administration of education in Cameroon can be divided 
into three areas: the capital, the provinces and the 
institutions. 
The Capital 
The Minister for Education who heads the Ministry of 
National Education is responsible for all policy matters on 
education- He is assisted by the Secretary of State for 
National Education. 
The Ministry of National Education is divided into six 
sections, as follows: 
Directorate of Primary. Nursery and Teacher Education 
Directorate of Secondary Education 
Directorate of Technical Education 
Directorate of Private Education 
Directorate of Examination 
Directorate of Higher Education 
The Directorate of Higher Education has recently been 
upgraded into a full ministry, the Ministry of Higher 
Education and Scientific Research. 
Each directorate is administered by a Director who is 
assisted by a Sub-director. Their duties range from setting 
national goals and policies to issuing instructions on minute 
functions of the educational machine (Yembe. 1985). The 
educational system is highly centralized. As a result, all 
instructions must pass through specified channels to reach 
the appropriate authority. 
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Instructions from the Minister is issued as a 
ministerial order. Controversial and weighty national issues 
go through the Minister to the Presidency from where it is 
promulgated as a decree. Ministerial Orders are quasi-legal 
instruments and are enforceable by a court of law. Like 
decrees they could be ignored to the point that they become a 
dead letter.1 
The Province 
There is a Provincial Delegate for Education in charge 
of each of the ten provinces in the country. The Provincial 
Delegate deals with all educational matters in the province. 
He is assisted by an Assistant Provincial Delegate, 
inspectors and sub-inspectors of education. The sub¬ 
inspectors operate at the divisional level. 
Each Delegation of Education has a pedagogic inspector 
for each of the disciplines covered in the school curriculum. 
For example, there is one pedagogic inspector for history and 
one for mathematics. 
The Institutions 
Below is a summary of how the different educational 
institutions in the country are administered. 
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Primary_Schools. There are about 4,000 primary schools 
in the country. Over 60 percent of these are state-owned and 
nearly 40 percent privately operated (Yembe, 1985). There 
are two types of private schools: mission schools and lay 
private schools. The mission schools are operated by the 
Cameroon Baptist Convention Church, the Catholic Church and 
the Presbyterian Church. The lay private schools are 
operated by individuals. Each primary school is administered 
by a headmaster. He is responsible for the daily activities 
of the school. In government primary schools, the headmaster 
reports to the divisional inspector of education. In the 
private school, the headmaster is accountable to the manager 
of the appropriate mission body or individual. The managers 
report directly to their respective Education Secretaries. 
Secondary Schools. There are over 500 secondary schools 
in Cameroon. About 54 percent are state schools. The rest 
are operated by the missions and individual Cameroonians. 
Government schools are administered by principals 
appointed by the Minister of National Education. Each 
principal reports to and liaises with the Provincial Delegate 
for National Education. He is also answerable to the 
Director of Secondary Education. 
Private secondary schools are administered by the 
principals appointed by the owner of the institution. 
Principals of mission secondary schools report directly to 
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the relevant Education Secretary. In the lay private school, 
the principal is answerable to the owner of the school. The 
latter is sometimes referred to as the Proprietor. Persons 
appointed as secondary school principals must meet certain 
criteria specified by the Ministry of National Education. 
University of Cameroon. The administration of the 
University of Cameroon, Yaounde campus is the responsibility 
of the Chancellor. He is accountable to the Minister of 
Higher Education and Scientific Research and the 
administrative council (Gwei, 1977). Each of the four 
university centers is administered by a Director General. 
The Director General reports to the Minister of Higher 
Education and Scientific Research and the administrative 
council. 
Finance. Education in government institutions is free 
of charge. Children who attend private schools pay tuition 
and boarding fee. The majority of private schools receive 
government subsidies to cover teachers’ salaries. 
The proportion of recurrent national budget devoted to 
education is very high. It was 20 percent in 1981-82 and 40 
percent in 1982-83. Teachers’ salaries take up 85 percent of 
the education budget. This means that little money is left 
for activities aimed at improving the quality of education 
(Yembe, 1985). 
Footnote to Chapter 3 
Charles Njutzi, personal communication, July 20, 1988. 
CHAPTER 4 
RESEARCH METHODS AND PROCEDURES 
The principal method used to acquire data for this study 
was the survey research method. This was supplemented with 
direct observation, interview, document analysis, and 
participant observation. 
Survey Research Method 
Data Gathering Procedures 
The procedure used to gather the required data is 
detailed in Table 4.1. It follows the order in which the 
implementing questions were specified and shows at every 
stage the various elements that constituted the research 
process. The column immediately following the implementing 
questions shows the variables on which data was collected. 
The next column indicates the sources from which data was 
drawn and the next maps out the method employed in collecting 
data. The last but one column details how the collected data 
was organized and analyzed. It also specifies the unit of 
analysis. The last column lists the objective for which data 
was collected. This schematic display brings into focus the 
total research process by mapping out the various elements 
and how they relate to one another. 
36 
The Research Instrument 
/ 
The main instrument used was a mail survey 
questionnaire. The first draft of the inquiry form was 
developed after a careful review of previous similar studies. 
In a study of secondary school libraries in Northern Nigeria. 
Onadiran (1977) used a 52-item questionnaire which he adapted 
from previous studies. A careful study of this instrument 
revealed that it would be useful in meeting the objective of 
the study. This researcher, therefore, adapted it with some 
necessary modifications. 
The first draft was circulated to some graduate students 
at the Graduate School of Education. University of 
Massachusetts. They provided valuable suggestions that were 
used as basis for producing the second draft. This revised 
draft was passed to some members of the University of 
Massachusetts library for comments and suggestions. The 
third draft incorporated the suggestions of these 
professionals and was circulated to selected educational 
administrators in Cameroon for comments and suggestions. The 
fourth version incorporated the comments made by these 
educators. This was then pre-tested in five post-elementary 
schools in Cameroon which were not participating in the 
study. Following this, a final version was produced 
reflecting all the previous comments and suggestions and the 
result of the pre-test. (Appendix B-l) 
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description of the Inquiry Form 
The research instrument was developed and organized in 
such a way that it was able to elicit simple but accurate 
responses that constituted meaningful data on the indicators 
related to the various implementing questions. These 
indicators are displayed in Table 4.1 which details the 
research procedure. 
Interview/Observation 
The mail questionnaire was supplemented by visits to 
some of the selected schools. During these visits, the 
investigator interviewed the librarians and principals of the 
schools. In addition to the interview, the researcher 
observed first-hand the state of the school libraries. A 
sample interview and observation guide that was used during 
the visit is shown in Appendix B-2. 
Document Analysis 
In addition to the methods discussed above, the 
researcher also read and analyzed school documents dealing 
with library issues. Some of the materials that were 
examined included library correspondence, accession register, 
acquisition records, circulation records and ministerial 
circulars. How these records were kept, the uses to which 
they were put, and the messages they carried indicated the 
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current status of the libraries, and the forces working for 
and against the provision of effective school library 
services. 
Information contained in these documents were cross¬ 
checked against data obtained through the mail questionnaire, 
interview and observations methods. 
Participant Observation 
The last but no less important method employed was 
participant observation. The investigator has had more than 
a decade of direct experience in the management of academic 
libraries in Cameroon. In the course of these years, the 
author has acquired a repertoire of first-hand knowledge and 
developed considerable insight and understanding of the 
problems of school library services in the country. 
Douglas (1976) observed that in everyday life people use 
various tests of truth, but that the most important of these 
tests is direct experience. Riemer (1977) also made the 
point when he said that too frequently researchers neglect 
"at hand” knowledge and expertise they alone possess in 
directing their research ventures. He went on to emphasize 
that quite often, researchers treat as ancillary their own 
biographies, life experiences, and a situational familiarity 
when these would serve as important sources of research ideas 
and data. It is for this reason, therefore, that this study 
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relied to some extent on participant observation in the 
gathering and interpretation of data. 
/ 
Population and Sample Characteristics 
The selection of the population was guided by two 
characteristics. 
One, all secondary grammar schools which are located in 
the North West and South West Provinces of the Republic of 
Cameroon and are approved by the Ministry of National 
Education. They must be either grant-aided, or fully 
financed by the government. 
And secondly, such schools must be recognized by the 
government to present candidates for the Cameroon General 
Certificate of Education (G.C.E.) "0" level and/or MA" level. 
The schools must have actually been presenting or ready to 
present candidates for either examination. 
The Sample 
The careful study of a list (sample frame) obtained from 
the Ministry of Education in Yaounde, Cameroon, revealed that 
a total of 53 schools met our sampling criteria. Considering 
the small number of this universe of population, the 
researcher selected the entire 53 schools to participate in 
the study. 
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Distribution of Survey Instrument 
After the researcher had obtained the necessary 
authorization to conduct the study (Appendix D-l; Appendix 
D-2; Appendix D-3; Appendix D-4), he employed two different 
methods to distribute the forms to the schools in the two 
provinces. 
For those schools in the South West Province, the forms 
were mailed directly to them with a covering letter 
(Appendix E) from the investigator together with letters of 
introduction (Appendix F) and authorization. Each mail 
included a self-addressed stamped envelope to enable the 
respondents to return the questionnaires. 
The distribution of the forms to schools in the North 
West Province was done through the Delegation of Education 
for that Province (Appendix D-5). Each mail also included a 
self-addressed stamped envelope. 
Follow-up 
In order to ensure a reasonable response rate, the 
researcher wrote to the slower schools urging them to 
cooperate (Appendix G-l; Appendix G-2). Each letter included 
the authorization letter, a copy of the questionnaire and a 
self-addressed stamped envelope. This was supplemented with 
personal visits, especially to those schools in the South 
West Province. 
When it became clear that some schools were still not 
responding, the researcher wrote personal letters to some 
educational authorities including staff in the participating 
schools, soliciting their intervention (Appendix G-3, G-4, 
and G-5). 
Treatment of Data 
As the items in the questionnaire were close-ended 
questions, the procedure for data analysis was formulated 
before the inquiry forms were distributed. When the forms 
were received, the researcher used a hand calculator and 
manually did the statistical tabulations of the responses to 
each item. These were then compared according to the 
following seven variables: 
Province in which a school is located 
Administering authority 
Type of boarding house facility available in the school 
School enrollment 
Type of community in which a school is located 
Age of school, and. 
Level of school. 
These are generally fixed variables and as such not 
susceptible to influence. They were therefore treated as 
independent variables. In examining the data the researcher 
was constantly on the lookout for any relationship between 
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these and other dependent variables, and the dominant 
direction of influence. 
In most cases responses were calculated in terms of 
percentages and presented in tables. In few instances, they 
were analyzed in averages and presented in tables according 
to the variables. 
/ 
Summary of the Research Procedure 
A schematic summary of the research procedure is 
presented in Table 4.1. 
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CHAPTER 5 
PRESENTATION AND ANALYSIS OF BACKGROUND DATA 
The purpose of this chapter is to present data on the 
/ 
status of the cooperating schools and the nature of their 
libraries as background for the interpretation of information 
on school library resources and organization in Anglophone 
Cameroon. In this respect, attention would be paid to the 
sample size and response rate, geographical location, 
enrollment, administering authority, type, age and level of 
school, and type of library. 
The information below is presented on the basis of data 
obtained from the questionnaire returns and also findings 
from personal visits to selected cooperating schools by the 
investigator. In order to aid understanding, summary data 
are presented in the form of tables. 
Basic Information on the Participating Schools 
The survey instrument was mailed to fifty-three schools 
in the two Anglophone provinces that met the criteria for 
selection as specified in the methodology section. 
Of this lot, twenty-two were from the South West 
Province, and the remainder thirty-one from the North West 
Province. Twenty-one forms were received back from the South 
West Province (Appendix C-l) and sixteen from the North West 
Province (Appendix C-2). 
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Table 5.1 shows the geographical position of the 
distribution of the questionnaire forms and the provincial 
and total response rate. The South West Province had a 
ninety-five percent return rate compared to fifty-two percent 
from the North West Province. The wide differential between 
the two provinces may be due to purely geographical factors. 
The researcher was based in the South West Province and was 
in addition to letters (as previously explained) able to make 
personal visits to some of the schools to collect the 
questionnaire forms. 
Table 5.1 
Sample Size and Response Rate by Province 
Provinces 
Number in 
Sample 
Number 
Responding 
Percentage 
Response 
South West Province 22 21 96 
North West Province 31 16. 52 
Total 53 37 70 
Of the fifty-three survey forms distributed, thirty- 
seven or seventy percent were received and processed. When 
the data is reorganized from the point of view of 
administering authority as shown in Table 5.2, it becomes 
evident that the government secondary schools 
(83 percent) were the most cooperative followed by the 
denominational or mission schools (72 percent). The Lay 
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Table 5.2 
Sample Size and Response Rate by Administering Authority 
Administering 
Authority 
Number in 
' Sample 
Number 
Responding 
Percentage 
Response 
Government 18 15 83 
Mission 18 13 72 
Lay Private 17 9 53 
Total 53 37 70 
Private schools returned only fifty-three percent of the 
forms sent to them. 
Table 5.3 shows the sample size and response rate by 
provinces and administering authority. It shows some 
relationship between location of schools (geographical 
distance) and response rate. The Lay Private Schools, for 
example, made a hundred percent return in the South West 
Province but only thirty-eight in the North West Province. 
This is also true of the Government and Mission Schools. 
When the relevant figures are extracted from Table 5.3 
the picture is as shown in Table 5.4. 
Table 5.5 shows the distribution of the cooperating 
schools according to the seven major categories or variables. 
It is important to observe the closeness within each major 
variable. 
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Table 5.4 
Percentage Response Rate by Province 
and Administering Authority 
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Provinces and Percentage Response 
Administering 
Authority 
South West 
Province 
North West 
Province Total 
Percent Percent Percent 
Government 100 (9) 67 (6) 83 (15) 
Mission 89 (8) 56 (5) 72 (13) 
Lay Private 100 (4) 38 (5) 53 (9) 
Total 95 (21) 52 (16) 70 (37) 
The small percentage of "Boarding students only" in the 
"Boarding House Facility" category is a reflection of recent 
trends in school organization and management in Cameroon. 
During the colonial period when the religious bodies were the 
main providers of education, the emphasis was on boarding 
secondary school. In this system, the constant care and 
vigilant eye of the missionaries was available, round the 
clock. Discipline and moral decorum were as important as 
academic excellence. The emphasis was on the total 
curriculum. 
Soon after independence, however, the picture changed. 
The state assumed major responsibility for the education of 
its citizens. Enterprising individuals also joined in, not 
for nationalistic spirit. I dare say, but perhaps for purely 
Table 5.5 
Percentage Distribution of Responding Schools 
by Major Variable 
52 
Major Variable Number Percent 
Provinces 
South West Province 21 57 
North West Province 16 
37 
43 
Administering Authority 
Government 15 41 
Mission 13 35 
Lay Private 9 
37 
24 
Boarding House Facility 
Boarding Students only 7 19 
Day Students only 16 43 
Boarding and Day Students 14 
37 
38 
Enrollment 
Up to 500 16 43 
Over 500 21 
37 
57 
Type of Community 
Rural 21 57 
Urban 16 
37 
43 
Age of School 
Under 10 years 10 27 
10 to 19 years 15 41 
20 years and above 12 
37 
32 
Level of School 
First Cycle 22 
First and Second Cycle 15 
37 
41 
economic motives. Under the pressure to expand and build 
more schools, the state chose the easy way out. She dropped 
the idea of providing boarding facilities. Moreover, the 
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management of boarding schools posed special problems which 
the state was not equipped to deal with. It was even felt in 
some quarters that when students lived in hostels, the 
chances were that they would easily organize themselves and 
make unreasonable demands on the administration. In other 
words, the government did not want to be bogged down by 
student strikes and similar botherations. In those 
government schools operating the "Boarding and Day" systems 
(Table 5.6), the researcher found that an insignificant 
percentage of the student population stay in the hostel. The 
rest are made to fend for themselves, outside the school 
premises. 
Table 5.6 shows the distribution of the participating 
schools by boarding house facility and administrative 
authority. It reveals that all the schools in the "Boarding 
Only" category are administered by the Mission. The bulk of 
the Government and Lay Private schools fall under the "Day 
Only" category. Only 8 percent of the mission schools fall 
under the "Day Only" category. Further investigation 
revealed that the school in question was recently taken over 
from a Lay Private authority. 
Table 5.7 shows student enrollment according to 
Provinces. The total column at the extreme right shows that 
more than half of the schools responding have a student 
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Table 5.6 
School Boarding Facility by Administering Authority 
/ Administering Authority 
Boarding 
Facility Government Mission Lay Private 
Boarding Only 
Percent Percent 
54 (7) 
Percent 
Day Only 89 (10) 8 (1) 56 (5) 
Boarding and Day 33 (5) 38 (5) 44 (4) 
Total 100 (15) 100 (13) 100 (9) 
population of 500 and above. Of the total number (21) from 
the South West Province 62 percent belong to the ”500 and 
above" category while the North West Province is evenly 
divided. 
Table 5.7 
Percentage Distribution of Student Enrollment 
by Province 
Provinces 
Enrollment 
South West 
Province 
North West 
Province Total 
Under 500 
Percent 
38 (8) 
Percent 
50 (8) 
Percent 
43 (16) 
500 and above 62 (13) 50 (8) 57 (21) 
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During the colonial era most Cameroonian secondary 
schools hardly exceeded 300 students. The government's 
participation in educational activities after independence, 
with its burning desire for quantity education completely 
altered the picture. Education was thought to be the key to 
development and as such parents were encouraged to send their 
children to school. To meet the demand schools were allowed 
to admit as many students as possible. A look at Table 5.8 
shows that 87 percent of the government schools fall within 
the "500 and above" category. The Mission and Lay Private 
authorities have slightly more than half of their schools 
falling within the "Under 500" range. The objective of this 
study is not to inquire into the merit or demerits of large 
student enrollments. Suffice it to observe that curriculum 
facilities (including library resources) should be 
commensurate with school enrollment. 
Table 5.8 
Percentage Distribution of Student Enrollment 
by Administering Authority 
Administering Authority 
Enrollment Government Mission 
Lay Private 
Under 500 
Percent 
13 (2) 
Percent 
54 (7) 
Percent 
56 (5) 
500 and above 87 (13) 46 (6) 
44 (4) 
Total (15) (13) 
(9) 
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Basic Information on the School Libraries 
Centralized Library Collection 
A centralized library collection by this study is 
defined as a library "administered as a unit, usually in one 
place in the school, and making books and other library 
materials available to all or most of the pupils and teachers 
in the school. Such a collection which includes only books 
is also interpreted as a centralized library". In short a 
centralized library is any attempt made by any school to 
provide a library beyond its classroom collections (Onadiran, 
1977, p. 58). 
A centralized library has definite advantages in terms 
of resource acquisition, processing, administration, 
dissemination, and use. It is also economical in terms of 
personnel utilization. It reduces the cost of duplication of 
titles and also provides a common venue in which all members 
of the school community can interact amongst themselves. 
Table 5.9 shows that 78 percent of the participating 
schools maintain a centralized library. Eight schools or 22 
percent do not run a centralized library. When the twenty- 
nine schools with centralized library collections are 
considered in terms of provinces the result is as shown in 
Table 5.10 below. The South West Province has 59 percent 
while the North West Province has forty-one percent. 
Table 5.9 
Percentage of Schools 
With and Without a Centralized Library 
57 
Centralized Library Percent 
Have centralized library 78 (29) 
Do not have a centralized library 22 (8) 
Total 100 (37) 
Table 5.10 
Percentage Distribution of Schools 
with Centralized Collection by Province 
Provinces Percent 
South West Province 59 (17) 
North West Province 41 (12) 
But if we are interested in finding out what percentage 
of the sample in each province has a centralized collection 
our base number of calculation will change from 29 to 21 and 
16 for South West Province and North West Province 
respectively. The result is as shown in Table 5.11. Eighty- 
one percent and 75 percent of the schools in the South West 
and North West provinces respectively maintain centralized 
library collections. Table 5.12 shows school having 
centralized library collections by administering authorities 
have the highest percentage of schools The Mission schools 
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with centralized library collection followed by the Lay 
Private Authority. One is not very surprised at the finding 
Table 5.11 
Percentage of Schools Having 
Centralized Library Collection by Province 
Provinces 
Have Centralized 
Library Collection 
Do Not 
Have Centralized 
Library Collection 
South West Province 
Percent 
81 (17) 
Percent 
19 (4) 
North West Province 75 (12) 25 (4) 
(29) (8) 
that government administered schools have the least 
percentage of schools with centralized library collection. 
As earlier observed, the government seems to be 
preoccupied with quantity and not quality education. What is 
surprising, however, is the high percentage (40) of schools 
having no centralized library collection. 
Table 5.13 indicates that boarding house facility seems 
to be a factor in the provision of centralized library 
collection in secondary schools in Cameroon. All the schools 
in the ’’Boarding Only” category have centralized collection. 
This is expected because the absence of a centralized 
collection in such schools would present peculiar problem in 
curriculum organization and school administration. 
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Table 5.12 
Percentage of Schools Having 
Centralized Library Collection by Administering Authority 
Administering 
Authority 
Have Centralized 
Library Collection 
Do Not 
Have Centralized 
Library Collection 
Percent Percent 
Government 60 (9) 40 (6) 
Mission 100 (13) — 
Lay Private 78 (7) 22 (2) 
Total (29) (8) 
Table 5.13 
Percentage of Schools Having 
Centralized Library Collection by Boarding House Facility 
Type of Boarding 
House Facility 
Have Centralized 
Library Collection 
Do Not 
Have Centralized 
Library Collection 
Boarding Only 
Percent 
100 (7) 
Percent 
Day Only 69 (11) 31 (5) 
Boarding and Day 79 (11) 21 (3) 
Total (29) (8) 
School management practice in Cameroon requires that 
students in ’’Boarding Only” category schools live permanently 
in the school (except during vacations). They can only go to 
the town, or talk to visitors with special permission from 
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the school authorities. To sustain such a policy means that 
the students’ basic needs must be supplied to them in the 
college compound. if this is not done, the students would be 
tempted to go ’’out of bounds”. This probably partly explains 
the 100 percent availability of centralized collections in 
these schools. 
Table 5.14 shows number and percentage of schools with 
centralized library collection by enrollment of schools. 
Contrary to expectation the ”500 and above” category of 
schools has a lower percentage of schools with centralized 
collections. Up to twenty-four percent of the large schools 
have no centralized collections. This is rather strange 
because curriculum resources should be proportionate to the 
size of the school. 
Table 5.14 
Percentage of Schools Having 
Centralized Library Collection by Enrollment of School 
Do Not 
Have Centralized Have Centralized 
Enrollment Library Collection Library Collection 
Percent Percent 
Under 500 81 (13) 19 (3) 
500 and above 76 (16) 24 (5) 
Total (29) (8) 
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The location of a school has some influence on the 
school curriculum especially with respect to the quantity and 
quality of extra teaching/learning resources the school can 
tap on. Generally, schools located in urban centers have 
more access to varied resources that those located in remote 
rural areas. Schools in such rural areas should, therefore, 
try as much as possible to be self-sufficient. 
This analysis is borne out by Table 5.15 which shows 
that eighty-one percent of the "rural community” group of 
schools have centralized library collection as against 
seventy-five percent of the schools in urban centers. 
Table 5.15 
Percentage of Schools Having 
Centralized Library Collection by Type of Community 
Type of 
Community 
Have Centralized 
Library Collection 
Do Not 
Have Centralized 
Library Collection 
Percent Percent 
Rural Community 81 (17) 19 (4) 
Urban Community 75 (12) 25 (4) 
Total (29) (8) 
The point that urban schools have more access to varied 
sources of curriculum materials is an assumption that may be 
true elsewhere. It is certainly not true in the two 
provinces under investigation. A brief check on some of the 
urban centers revealed that extra sources of curriculum 
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materials such as public libraries were markedly absent. 
Where such facilities are available, they exist in name only. 
They have long since ceased to be cared for. The books are 
usually covered by dust, the rooms uncleaned and the tables 
dilapidated. In the light of this, therefore, schools in 
urban centers in Cameroon ought to provide their own library 
facilities. 
Table 5.16 shows that age is a factor in the provision 
of centralized collections. The older the school the more 
chances are that this form of library organization would be 
adopted in the school. 
Table 5.16 
Percentage of Schools Having 
Centralized Library Collection by Age of School 
Age of School 
Have Centralized 
Library Collection 
Do Not 
Have Centralized 
Library Collection 
Percent Percent 
Under 10 years 50 (5) 50 (5) 
10 to 19 years 80 (12) 20 (3) 
20 years and above 100 (12) — 
Total (29) (8) 
Location of School Library Collection 
Table 5.17 shows the combined location of library 
collections in the participating schools. Over seventy-eight 
percent of the schools maintain centralized collections. 
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But when we consider the location of the libraries not 
exclusively centralized, the picture is as shown in Table 
5.18. It indicates that fifty percent of the school 
libraries in this category are located in multi-purpose rooms 
and twenty-five percent in the principal’s office. 
Table 5.17 
Combined Location of School Library Collection 
Location Percent 
Centralized collection 
Corridor 
78.4 (29) 
Rooms also used as classrooms 2.7 (1) 
Principal's office 5.4 (2) 
Multi-purpose rooms 10.8 (4) 
No response 2.7 (1) 
Total 100.0 (37) 
The location of school library collection other than in 
a centralized place poses a special problem of access, 
management and exploitation. The multi-purpose rooms for 
example mean that several transactions may be taking place in 
such rooms at the same time. 
This will obviously inconvenience readers and may even 
ensure that both pupils and teachers do not use the 
Locating the school library in the principal's collections. 
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Table 5.18 
Location of School Library Not Exclusively Centralized 
Location 
i Percent 
Corridor 
Rooms also used as classrooms 12.5 (1) 
Principal’s office 25.0 (2) 
Multi-purpose rooms 50.0 (4) 
No response 12.5 (1) 
Total 100.0 (8) 
office may also mean that the room would be open only when 
the head of the school is in his office. It is also argued 
that his very presence in his office will put off users who 
would not want to inconvenience the head of the school by 
moving in and out. The principal’s office is the 
administrative seat of the school and cannot therefore also 
effectively serve as a school library in the true sense of 
that word. 
Table 5.19 shows the location of school libraries not 
exclusively centralized by administering authority. It 
confirms our earlier presentation in Table 5.12 which shows 
that the mission bodies maintain exclusively centralized 
collections. The government schools locate their collections 
in classrooms (7 percent), principal’s office (7 percent) and 
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Table 5.19 
Location of School Library Not Exclusively Centralized 
by Administering Authority 
Location Government Mission 
Lay 
Private 
Corridor 
Percent Percent Percent 
Rooms also used as classrooms 7 (1) — — 
Principal’s office 7 (1) — 11 (1) 
Multi-purpose rooms 
No response 
27 (4) 
11 (1) 
Total (6) (2) 
multi-purpose rooms (27 percent). This is rather surprising 
because the government is supposed to regulate the standard 
of education in the country. She is also supposed to have 
more resources available to her for the education of her 
citizens. 
Summary of Findings 
1. Fifty-three survey forms were sent out to selected 
secondary schools in the South West and North West 
Provinces. Thirty-seven returned their forms properly 
filled. This represents a seventy percent response 
rate. 
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2. Geographical location of school seems to be a factor in 
the return of questionnaire forms. 
3. The schools employ two basic structural patterns for the 
provision of library services: a centralized collection 
and a decentralized collection. Of 37 schools in the 
study, 29 schools (78 percent) have centralized library 
collections. 
4. Boarding house facility, administering authority, and 
age of school seem to be factors that account for the 
existence of centralized library collections in the 
schools studied. 
5. The non-centralized library collections are most likely 
to be located in multi-purpose rooms. 
CHAPTER 6 
SCHOOL LIBRARY MATERIAL COLLECTION 
The raison d'etre of the school library is to support 
and enrich the curriculum of the school. The extent to which 
it accomplishes this task depends largely on whether or not 
the materials which students and teachers need are available 
for use when needed. 
Fadero (1969) observed that an empty palace without a 
king will be functionally meaningless to the community it 
serves except for historical purposes. Similarly, a large 
area of a school building designated as "library" but devoid 
of materials will be functionally meaningless to both 
students and teachers because it will have no service to 
offer. 
This chapter on school library material collection has 
one principal aim, to present data on school library resource 
collections. In this regard, attention will be focused on 
book stock, reference materials, periodical collection, 
professional materials for teachers' use, and finally, 
audiovisual resources. 
Book Stock 
The volumes column in Table 6.1 shows the position of 
library book stock available in the participating schools in 
the two provinces studied. The percentage column indicates 
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how the overall book collection is distributed among the two 
provinces. The South West Province has just slightly above 
twice as many books as the North West Province. The 
Table 6.1 
Distribution of Book Stock in the Two Provinces 
Provinces Volumes Percent 
South West Province 66,031 67.3 
North West Province 32.049 32.7 
Total 98,080 100 
implications of this becomes clear when we 
in Table 6.1 with that show in Table 6.2. 
Table 6.2 
compare the data 
Percentage Distribution of Student 
in the Two Provinces 
Population 
Provinces Enrollment Percent 
South West Province 15,966 59 
North West Province 11.089 11 
Total 27.055 
100 
Table 6.2 shows the distribution of the student 
population between the two provinces. Compared to Table 6.1, 
one observes that there is some disparity in the provision of 
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book stock to the pupils of the two provinces. In the South 
West Province 59 percent of the population consume 67.3 
percent of the resources. And in the North West Province. 41 
Percent of the population share only 32.7 percent of the 
resources. 
When the data is reorganized and presented in the form 
of average number of books per pupil as shown in Table 6.3, 
we observe that each pupil in the South West Province has 
access to slightly above four library books while his 
counterpart in the North West Province has access to just 
over two books. The overall average indicates that each 
pupil in the two provinces studied has access to 3.73 library 
books. 
Table 6.3 
Average Number of Library Books per Pupil 
in the Two Provinces 
Provinces 
Average Number of 
Books per Pupil 
South West Province 4.14 
North West Province 2.89 
Total 3.73 
Table 6.4 attempts to answer the question: which of the 
three administering authorities in the two provinces studied 
is more responsive to instructional resources provision with 
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particular reference to library book stock. The total column 
in the table indicates that the Mission Authorities are the 
most responsive, followed by the Lay Private, and lastly the 
Government. This finding tends to confirm our observation in 
Table 6.4 
Average Number of Books per Pupil in the Two Provinces 
by Administrative Authority 
Location Government Mission Lay Private 
South West Province 1.7 9.9 3.6 
North West Province 2.7 2.3 3.1 
Total 2.1 7.3 3.4 
Chapter 5 that the Government seems to be more concerned with 
quantity education as opposed to quality education. By this 
we simply mean that the Government establishes schools 
without taking the necessary measures to ensure that they are 
well provided with adequate curriculum materials. 
The table also shows an unbalanced collection 
development in the schools of the two provinces studied 
irrespective of administering authority. For the Mission and 
Lay Private Schools, for instance, the South West Province 
seems to be better endowed than the North West Province. 
With the Government schools, the opposite is the case. 
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This observed differential raises a serious question of 
equity and administrative justice in the Republic of 
Cameroon. How does it happen that such a wide differential 
(notice the Mission column) should be allowed to exist in a 
country like Cameroon in which the educational policy and 
curriculum questions are centrally planned and supervised? 
For example, the Government decides on the curriculum 
(content), prescribes the textbooks, sets the standards, and 
conducts the G.C.E. examinations which all schools must 
submit to. Yet when it comes to book provision, some areas 
are better equipped than others. Why? 
Another question raised (already alluded to above) is 
this: why is it that the Government which supposedly 
commands more resources and sets the standard for others to 
follow is unable to ensure that the school libraries are 
adequately stocked? In other words, what is the basis of her 
curriculum leadership? 
This study was not designed to answer these questions 
but as a pioneer status study it points to the need for 
establishing a minimum standard to which every school 
authority should be made to conform. This study revealed 
that no such standard presently exists. 
Table 6.5 shows the average number of library books per 
f school. It indicates that on the pupil by enrollment o 
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whole the smaller schools have more books per pupil than the 
bigger ones. This is contrary to what was anticipated. 
The data in the bolumn "North West Province" shows that 
for that province the bigger schools have more books per 
pupil than the schools falling in the "Under 500" category. 
The distribution of the figure, therefore, does not reveal 
any consistent pattern. But the over-generous provision of 
books per pupil in the "Under 500" category in the South West 
Province once more confirms our earlier observation of 
inequitable distribution of curriculum resources. 
Table 6.5 
Average Number of Books per Pupil in 
the Two Provinces by Enrollment 
Provinces Under 500 500 and Above 
South West Province 13.9 • 
<N
 
North West Province 1.9 3.1 
It is apparent from Table 6.6 that another factor that 
influences book collections in the provinces studied is the 
type of boarding arrangement operating in each school. In 
general, the "Day Only" category has the least number of 
books per pupil. This finding is exactly what we expected to 
see. Where school authorities are responsible for the pupils 
twenty-four hours a day throughout the semester, the tendency 
73 
is to provide more curriculum resources than where partial 
responsibility is involved. It should be pointed out, 
however, that this is an unsatisfactory arrangement, at 
least, from a pedagogical point of view. 
The thinking among school authorities that the pupils in 
the "Day Only" category of schools have wider access to books 
is not justified. In the course of this study, it was found 
that public libraries are few and far between. The few that 
exist are poorly stocked and badly managed. 
Table 6.6 
Average Number of Books per Pupil in 
the Two Provinces by Boarding House Facility 
Province Boarding Only Day Only 
Boarding 
and Day 
South West Province 9.9 2.8 3.8 
North West Province 2.8 1.5 6.3 
Total 7.1 2.1 4.5 
Table 6.7 shows the average number of books per pupil in 
the two provinces by age of school. The data indicates, as 
expected, that the older schools have more books per pupil 
than the younger ones. The interesting thing, however, is 
that the differential seems to follow a near consistent 
pattern. Each category seems to double the previous one. By 
way of illustration, one can observe from the totals column 
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that 3.1 is more than double 0.9 and 6.5 is also more than 
double 3.1. 
This has no particular statistical significance. But 
suffice it to say that the material wealth of the older 
schools reflects the situation in the pre-independence days 
when curriculum emphasis was more on quality education than 
on quantity education. 
Table 6.7 
Average Number of Books per Pupil in the 
Two Provinces by Age of School 
Provinces 
Under 
10 Years 10-19 Years 
20 Years 
and Above 
South West Province o
 
•
 00
 
3.6 6.4 
North West Province 1.0 2.2 6.7 
Total 0.9 3.1 6.5 
The sample cross tabulation in Table 6.7 shows that 
there is some relationship between age of school and average 
number of books per pupil. The older the school, the higher 
the average number of books per pupil. 
Table 6.8 introduces another factor (administering 
authority) into the analysis. The objective is to confirm 
our interpretation as either correct or spurious. The table, 
in fact, confirms the interpretation and further reveals that 
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age differentiates least sharply among Mission administered 
schools (7.7 vs 7.7 in the totals column) especially within 
the "10-19" and "20 ahd above" age range. 
In short. Table 6.8 confirms the interpretation that a 
relationship exists between age of school and book provision. 
It also reveals the effect of another factor--administering 
authority. 
Growth of Library Collection 
Gaver (1967) once described the school library as an 
"intellectual force". She explained that "a force" is 
"anything that changes or tends to change the state of rest 
or motion in a body--the capacity to convince or move", and 
"intellect" is the sum of the mental powers by which 
knowledge is acquired, retained, and extended as 
distinguished from the "senses". 
The capacity of the school library to function as an 
intellectual force depends primarily on its collection 
development policy. A library that has no program on how to 
up-date its collection cannot claim to be an intellectual 
force. A library filled with outdated and unusable books 
cannot move any reader. For a library to act as an 
intellectual force means that it should regularly add new 
materials to its stock. 
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Table 6.9 shows the range of total number of books added 
to the library collection in the year 1985/86. It is rather 
Table 6.9 
Range of Total Number of Books Purchased for 
the School Library in 1985/86 Academic Year 
Range Number Percent 
More than 150 10 27 
120-150 
— 
— 
90 -120 5 13 
60 - 90 4 11 
30 - 60 6 17 
1-30 5 13 
Nil 7 19 
Total 37 100 
surprising that nineteen percent of the schools did not 
purchase a single book for the specified academic year. 
When the data is reorganized as shown in Table 6.10 we 
notice that the North West Province has the highest 
percentage of its schools coming both at the top (37.5) and 
bottom (25) of the range. 
Table 6.11 shows the range of total number of books 
purchased for the school library in the academic year 1985/86 
compared by administering authority. As expected, the 
Government group of schools has the largest percentage of 
than 150 books purchased. The Mission schools having more 
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Range of 
Table 
Total Numbe 
in 1985/86 
/ 
6.10 
r of Books Purchased 
by Province 
Range South West Province North West Province 
Number Percent Number Percent 
More than 150 4 19 6 38 
120-150 
— 
— 
_ — 
90 -120 4 19 1 6 
60 - 90 3 14 1 6 
30 - 60 5 24 1 6 
1 - 30 2 10 3 19 
Nil 3 14 4 25 
Total 21 100 16 100 
group of schools has the highest percentage of schools (23 
percent) with not even a single book added to the library for 
the year 1985/86. The result of the analysis seems to 
suggest that the Government is waking up to its 
responsibility. It also suggests that the Mission group may 
be falling on hard times. 
Another factor which seems to have some relation to 
school library book purchases for the specified year is the 
type of boarding house facility (Table 6.12). The "Day 
Only"category of schools has the largest percentage (31.25) 
of schools with no addition of new books to its collection. 
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Table 6.11 
Range of Total Number of Books Purchased for the Library 
in 1985/86 Academic Year by Administering Authority 
Administerina Authority 
Range Government Mission Lay Private 
Number 
More than 150 5 
Percent Number 
33.0 4 
Percent 
30.8 
Number Percent 
1 11.1 
120-150 0 0 0 0 0 0 
90 -120 0 0 4 30.8 1 11.1 
60 - 90 3 20.0 0 0 1 11.1 
30 - 60 3 20.0 1 7.7 2 22.2 
1-30 1 7.0 1 7.7 3 33.3 
Nil 3 20.0 3 23.0 I 11.1 
Total 15 100 13 100 9 99.9 
Range 
in 
Table 6. 
of Total Number of Books 
1985/86 Academic Year by 
12 
Purchased for the Library 
Boarding House Facility 
Boarding House Facility 
Range Boarding Only Day Only Boarding and Day 
Number 
More than 150 2 
Percent Number Percent 
28.6 4 25.0 
Number 
4 
Percent 
28.6 
120-150 0 0 0 0 0 0 
90 -120 2 28.6 0 0 3 
21.4 
60 - 90 0 0 2 12.5 2 
14.3 
30 - 60 2 28.6 3 18.75 
1 7.1 
1 - 30 1 14.2 2 12.5 
2 14.3 
Nil 0 0 5 
31.25 2 14.3 
Total 7 100 16 
100 14 100 
The ’’Boarding Only” group on the other hand has all the 
schools adding some volumes to its stock. 
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Reference Materials 
Encyclopedias, dictionaries, yearbooks, subject 
almanacs, maps, etc., are indispensable for effective 
reference work. The encyclopedias in particular are very 
handy sources of answers for ready-reference questions. They 
serve students and layman seeking an uncomplicated overview 
or explanation of a subject, a personality, or a place (Katz, 
1974. p. 89). According to Russoff (1961, p. 137) 
encyclopedias are the backbone of a school library's 
reference collection. 
There are two main kinds of encyclopedias. The first is 
the general works encyclopedia and the second type is the 
subject encyclopedia. The majority of encyclopedias are 
usually produced in sets. 
In a study of school library resources in Anglophone 
Cameroon, participating schools were asked to indicate the 
total number of sets of encyclopedias the school library had 
with a copyright date of 1980 or later. Table 6.13 shows the 
number of encyclopedia sets and the percentage distribution 
of these sets among the schools. It is rather disappointing 
to observe that 67.6 percent of schools have no set while 
only 5.4 percent could boast of four or more sets. 
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Lorenz (1962) observed that school libraries provide an 
opportunity for students to learn how to use reference and 
i 
study materials so that they will have the background to be 
continuing users of libraries for self-education after they 
leave formal education. The point being made here is that 
the foundation for life-long learning should be built and 
nurtured by the school library reference department. To 
carry out this task the libraries must have an adequate 
supply of reference materials such as encyclopedias, 
dictionaries, etc. 
The data presented in Table 6.13 indicates that the 
pupils of the schools studied are not being adequately 
prepared to participate effectively in life-long education. 
Table 6.13 
Percentage Distribution of Encyclopedia Sets 
Number of Sets Number Percent 
4 or more sets 2 5.4 
3 sets 2 5.4 
2 sets 3 
8.1 
1 set 5 
13.5 
No set 25 
67.6 
Total 37 
100 
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When this information is reorganized as shown in Table 
6.14. we can obtain answers to questions such as: How are 
the available encyclopedia sets distributed among the three 
main administering authorities, and which of them is least 
responsive to providing reference materials to its school 
systems? The table shows that 89 percent in the Lay Private 
Table 6.14 
Number of Encyclopedia Sets in Schools with Copyright Date 
of 1980 or Later by Administering Authority 
Number of 
Encyclopedia Administering Authority 
Sets Government Mission Lay Private 
Number Percent Number Percent Number Percent 
4 or more sets 0 0 2 15.4 0 0 
3 sets 1 6.7 1 7.7 0 0 
2 sets 2 13.3 0 0 11 11.1 
1 set 3 20.0 2 15.4 0 0 
No set 9 60.0 8 61.5 8 88.9 
Total 15 100 13 100 9 100 
School system and 60 percent in the Government School system 
have no sets of encyclopedia. and 15. 4 percent of the 
Mission 
Schools have 4 or more sets. The position in the Lay 
Private 
School system calls for concern. 
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Table 6.15 shows the number of encyclopedia in schools 
with copyright date of 1980 or later compared by provinces. 
Though there may be an almost equal number of sets in the two 
provinces, the table indicates that the schools in the North 
West Province are better supplied, proportionately. Over 
seventy-one percent of the schools in the South West Province 
have no set as compared to 62.5 percent of the schools in the 
North West Province. 
Table 6.15 
Number of Encyclopedia Sets in Schools with Copyright Date 
of 1980 or Later by Province 
Number of 
Encyclopedia 
Sets 
South West 
Province 
North West 
Province 
Number Percent Number Percent 
4 or more sets 1 4.8 1 6.25 
3 sets 1 4.8 1 6.25 
2 sets 3 14.2 0 0 
1 set 1 4.8 4 25.0 
No set 15 71.4 10 62.5 
Total 21 100 16 100 
The information in Table 6.16 shows that the schools in 
the enrollment category of "500 and above" seem to be better 
supplied with encyclopedia sets than those in the Under 500 
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category. The "No set” column of the table shows that 69 
percent of the latter category has no set as compared to 66.7 
percent of the schools in the "500 and above" category. One 
can generalize that the size of the school population seem to 
be a factor in the possession of encyclopedia sets. The 
bigger the enrollment the better the chance that a school has 
an encyclopedia set. 
When the number of encyclopedia sets are considered from 
the point of view of the age of the participating schools 
(Table 6.17) the picture that emerges indicates that the 
Table 6.16 
Number of Encyclopedia Sets in Schools with Copyright Date 
of 1980 or Later by Enrollment of School 
Number of 
Encyclopedia 
Sets Under 
School Enrollment 
Above 500 500 and 
Number Percent Number Percent 
4 or more sets 0 0 2 
9.5 
3 sets 1 6.0 1 
4.8 
2 sets 1 6.0 2 
9.5 
1 set 3 19.0 
2 9.5 
No set 11 69.0 
14 66.7 
Total 16 100 
21 100 
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older schools are better supplied with this very important 
reference material. The older the school, the better the 
chance that it has an encyclopedia set in its library. 
Table 6.17 
Number of Encyclopedia Sets in Schools with Copyright Date 
of 1980 or Later by Age of School 
Number of 
Encyclopedia 
Sets Under 10 Years 
Age of 
10-19 
School 
Years 
20 
and 
Years 
above 
Number Percent Number Percent Number Percent 
4 or more sets 0 0 0 0 2 17.0 
3 sets 0 0 1 6.7 1 8.0 
2 sets 0 0 2 13.3 1 8.0 
1 set 2 20.0 1 6.7 2 17.0 
No set 8 89.0 11 73.3 6 50.0 
Total 10 100 15 100 12 100 
This analysis seems to hold true when "Boarding House 
Facility" is taken as a variable (Table 6.18). As expected 
the "Boarding Students Only" category has the least 
percentage (42.85 percent) of its schools with no set. The 
"Day Student only" category has up to 81.25 percent of its 
schools with no set. 
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Table 6.18 
Number of Encyclopedia Sets in Schools with Copyright Date 
of 1980 or Later by Boarding Housing Facility 
Boardina House Facility 
Number of 
Encyclopedia 
Sets 
Boarding 
Students 
Only 
Day Students 
Only 
Boarding 
and 
Day Students 
Number Percent Number Percent Number Percent 
4 or more sets 1 14.29 0 0 1 7.14 
3 sets 1 14.29 0 0 1 7.14 
2 sets 0 0 0 0 3 21.43 
1 set 2 28.57 3 18.75 0 0 
No set 3 42.85 13 81.25 9 64.29 
Total 7 100 16 100 14 100 
Periodical Collection 
According to Osborn (1973, p. 42), periodicals 
constitute the backbone of the research library. They are 
basic to organized reference work in the broad and the narrow 
sense in almost any kind of library. He went on to argue 
that they are essential to any person carrying out any form 
of investigation. 
In 1944 Margaret Hutchings said: 
It is no longer necessary to argue for the 
importance of periodicals in reference work. From 
childhood up to the present generation has read 
them and used them for information more than books. 
In view of the innumerable enthusiastic 
testimonials of reference librarians as to the 
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supremacy of periodicals as reference materials it 
may become necessary to write an apologetic for 
books lest periodicals elbow them out of libraries, 
and periodical departments monopolize reference 
work. (p. 103) 
Explaining the importance of periodicals to small public 
libraries, Dana (1920, pp. 68-69) said that many a small 
library could do more to stimulate its community, broaden its 
views and sympathies, encourage it to study, if it diverted a 
large part of its income than it now does from inferior 
books, and especially inferior novels, to weekly journals and 
popular standard magazines. 
Examining the attributes of magazines and its importance 
to school library media center Gillespie and Spirt (1983, pp. 
188-189) observed that periodicals are easily accessible, 
their contents cater to a wide variety of interests, and the 
articles are short, usually in easy-to-read language, and do 
not demand a great time commitment. They went on to argue 
that the habit of reading magazines and newspapers increases 
during the school years so much so that by adolescence they 
are usually preferred over all other kinds of reading. 
It is apparent from the above, that periodicals are 
excellent bait for enticing young people to use the library, 
and fostering in them the love for reading. 
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Newspapers 
In a study of secondary school library resources in 
Anglophone Cameroon, the subjects were asked to indicate the 
total number of newspapers subscribed to by the school 
library. 
As Table 6.19 shows only 5 percent of the participating 
schools subscribe to five or more newspapers, 27 percent 
subscribe to only one, and 49 percent subscribe to none at 
all. 
Table 6.19 
Number of Newspaper Subscriptions in the Two Provinces 
Number of 
Subscriptions 
Number of 
Schools Percent 
Five or more 2 5 
Four 0 0 
Three 2 5 
Two 5 14 
One 10 27 
Nil 18 49 
Total 37 100 
Advising on objectives and standards of practice for 
school libraries in West Africa, Fadero (1969. p. 69) 
recommended that each secondary school should subscribe to at 
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least five national newspapers. And. from a North American 
point of view, Gillespie and Spirt (1983, pp. 188-189) said 
that newspaper title 'selection should supply a variety of 
points of view and cater to the students’ varied interests 
and reflect local, state, and national coverage. 
It is evident from the above that the supply of 
newspapers as shown in Table 6.19 is unsatisfactory. The 
current position neither meets the statistical figure of five 
for all libraries nor the qualitative standard of variety and 
wide coverage. 
Table 6.20 shows schools having various numbers of 
newspaper subscriptions compared according to provinces. The 
North West Province has up to 50 percent of its schools with 
Table 6.20 
Number of Newspaper Subscriptions by Province 
Number of 
Subscriptions 
South West 
Province 
North West 
Province 
Five or more 
Number 
1 
Percent 
4.8 
Number 
1 
Percent 
6.25 
Four 0 0 0 0 
Three 2 9.5 0 0 
Two 2 9.5 3 18.75 
One 6 28.6 4 25.0 
Nil IQ 47.6 8 50.0 
Total 21 100 16 100 
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no newspaper subscription. The South West Province is not 
much better off. Of 21 schools in this province ten schools 
or 47.6 percent have ,no newspaper subscription. 
Table 6.21 shows patterns of newspaper subscriptions for 
Government, Mission and Lay Private schools in the two 
provinces studied. Note that 67 percent of the schools run 
by the government, 56 percent of the Lay Private schools and 
23 percent of the Mission schools do not subscribe to any 
Table 6.21 
Pattern of Newspaper Subscriptions 
by Administering Authority 
Number of 
Subscriptions Government Mission Lay Private 
Number Percent Number Percent Number Percent 
Five or more 0 0 2 15 0 0 
Four 0 0 0 0 0 0 
Three 0 0 2 15 0 0 
Two 3 20 1 9 1 11 
One 2 13 5 39 3 33 
Nil 10 67 3 23 5 56 
Total 15 100 13 100 9 100 
newspaper. The interesting observation here is that the 
Government, which is supposed to set the standard, has the 
highest percentage of school libraries operating without a 
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single newspaper subscription. It is taken as accepted fact 
at least among lay quarters, that the government is providing 
a much better quality education than the Mission and Lay 
Private authorities. The data in this table challenges this 
assumption and gives cause for concern. 
One additional pattern is important to note. The 
Mission school libraries are far more likely to be better 
provided with newspapers than the Government and Lay Private 
schools put together. 
Earlier we noted the disparity in curriculum resource 
provision in Cameroon schools. We also tried to hypothesize 
on the reason for this. While the data (Table 6.21) on 
newspaper subscriptions does not support our explanation (it 
does not challenge it either), it lends credence to it and 
shows that Government schools suffer from curriculum material 
poverty with specific reference to library resources. 
The picture that emerges when we examine subscription 
pattern by enrollment (Table 6.22) indicates that the larger 
schools are better provided with newspapers than the smaller 
ones. Table 6.22 shows that 62.5 percent of the schools in 
the "Under 500" category do not subscribe to a single title 
as compared to 38 percent of the schools in the Over 500 
category. 
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Table 6.22 
Number of Newspaper Subscriptions by Enrollment 
Number of 
Subscriptions 
i 
Under 500 500 and Above 
Five or more 
Number 
1 
Percent 
6.25 
Number 
1 
Percent 
4.8 
Four 0 0 0 0 
Three 1 6.25 1 4.8 
Two 0 0 5 23.8 
One 4 25.00 6 28.6 
Nil 10 62.5 8 38.0 
Total 16 100 21 100 
As shown in Table 6.23 newspaper subscription tends to 
follow a consistent pattern, i.e. the older the school the 
better the chances that it subscribes to a newspaper. The 
reason for this could be as Kelly (1976, p. 257) suggests, 
that ’’Library orders come low on the list of educational cost 
priorities.” And as such the younger schools have more 
important items (than library resources) competing for their 
meagre budgets. 
If this analysis is true, then it would appear that 
school library improvement should be tackled from a policy 
perspective. This approach will necessitate the Government 
to make it mandatory for all schools, irrespective of age. to 
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Table 6.23 
Pattern of Newspaper Subscriptions by Age of School 
Number of 
Subscriptions 
; 
Under 10 years 10-19 Years 
20 
and 
Years 
Above 
Number Percent Number Percent Number Percent 
Five or more 0 0 1 6.7 0 8.3 
Four 0 0 0 0 0 0 
Three 0 0 1 6.7 0 0 
Two 0 0 2 13.3 3 25.0 
One 1 10 4 26.7 5 51.7 
Nil 9 90 7 46.6 2 16.7 
Total 10 100 15 100 12 100 
meet a certain prescribed minimum standard of library 
services. 
Table 6.24 suggests that there are also marked 
differences in subscription trends according to boarding 
house arrangement operating in a school. The "Boarding 
Students Only" category is more likely to subscribe to 
newspapers than the "Day Students Only” and the "Boarding and 
Day Students" categories. The "Day Students Only" boarding 
arrangement seems to be the least favorable arrangement for 
the growth and development of school libraries in the two 
provinces studied. 
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Table 6.24 
Newspaper Subscriptions by Boarding House Facility 
Boarding House Facility 
Boarding Boarding 
Students Day Students and 
Only Only Day Students 
Five or more 
Number 
2 
Percent 
28.6 
Number 
0 
Percent 
0 
Number 
0 
Percent 
0 
Four 0 0 0 0 0 0 
Three 1 14.2 1 6.25 0 0 
Two 0 0 1 6.25 4 28.6 
One 2 28.6 3 18.75 5 35.7 
Nil 2 28.6 1_1 68.75 5 35.7 
Total 7 100 16 100 14 100 
Number of 
Encyclopedia 
Sets 
This, of course, does not mean that this system of 
school organization should be viewed with suspicion. It does 
suggest, however, that the pupils who are enrolled in these 
type of schools may not be receiving a quality education. 
Distribution of Two Newspapers Commonly Found 
in School Libraries bv Province 
Gillespie and Spirt (1983, pp. 188-189) advised that a 
school library newspaper collection should supply a variety 
of points of view and reflect local, state and national 
coverage. To this one would add international coverage. The 
local, state and national newspapers will keep teachers and 
95 
students abreast of the events in the country while the 
international newspapers will fill in the gaps in world 
affairs. 
In this study, respondents were requested to name the 
two most regular newspapers subscribed to by the school 
library. The objective was to ascertain which schools have 
balanced newspaper subscriptions and which are the most 
widely read papers in the schools studied. 
Table 6.25 shows that the "Cameroon Tribune” and the 
"German Tribune” are the two most widely read papers in the 
schools in the South West and North West Provinces of the 
Republic of Cameroon. The former is a national newspaper 
published by the Cameroon Government while the latter is an 
international newspaper published in the Federal Republic of 
Germany. 
Table 6.25 
Frequency Distribution of the Two Newspapers 
Commonly Found in School Libraries by Province 
Newspaper North West South West 
Title Province Province Total 
Number Percent Number Percent Number Percent 
The Cameroon 
Tribune 10 48 7 44 17 46 
The German 
Tribune 15 I 6 2 5.4 
Total 11 8 19 
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About 46 percent of the schools studied subscribe to the 
"Cameroon Tribune” while 5.4 percent take the "German 
Tribune Considering the primary role played by the 
"Cameroon Tribune" as a source of information one would have 
expected that more schools would have named this paper. 
The table also shows that more schools in the South West 
Province read the "Cameroon Tribune" as compared with the 
North West Province. 
The very low percentage (5.4) of schools subscribing to 
the "German Tribune" reveals that the pupils of the secondary 
schools are not provided adequate resources to keep abreast 
of development in world affairs and international politics. 
The import of this observation becomes clear when one 
reflects on the fact that "World Affairs" is actually a 
subject examined in the General Certificate of Education, 
Advanced Level. 
Table 6.26 shows the number of magazine subscriptions by 
the participating schools. It indicates that 11 percent of 
the schools subscribe to 5 magazines, 11 percent take four 
and 14 percent take only one. More than half of the schools 
(51 percent) do not subscribe to any magazine. 
Table 6.27 indicates that more than half of the schools 
in the North West Province do not subscribe to even a single 
magazine. Though slightly better than the North West 
Province, the South West Province has up to 10 schools or 
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Table 6.26 
Number of Magazine Subscriptions in the Two Provinces 
Number of Number of 
Subscriptions Schools Percent 
Five or more 
Four 
Three 
Two 
One 
Nil 
Total 
4 11 
4 11 
2 5 
3 8 
5 14 
19 51 
37 100 
Table 6.27 
Number of Magazine Subscriptions by Province 
Number of 
Subscriptions 
South West 
Province 
North West 
Province 
Five or more 
Number 
3 
Percent 
14.3 
Number 
1 
Percent 
6.25 
Four 2 9.5 2 12.2 
Three 2 9.5 0 0 
Two 1 4.8 2 12.5 
One 3 14.3 2 12.5 
Nil 10 47.6 9 56.25 
Total 21 100 16 100 
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47.6 percent taking no subscription. An interesting 
observation here is that the pattern of magazine 
subscriptions as shown in Tables 6.26 and 6.27 tend to follow 
that of the newspaper subscriptions. 
As shown in Table 6.28, 67 percent of the government 
administered schools, 56 percent of the Lay Private schools, 
and 31 percent of the Mission run schools do not subscribe to 
any magazine. The pattern consistently emerging lends 
credence to our observation that the government seems to be 
concerned with mass education as opposed to quality 
education. When one reads Table 6.28 side by side with Table 
6.21, one would see the point made earlier, that magazine 
subscriptions follow the same pattern with newspaper 
subscriptions. 
Table 6.28 
Number of Magazine Subscriptions 
by Administering Authority 
Number of Administering Authority 
Subscriptions Government Mission Lay Private 
Five or more 
Number 
1 
Percent 
6.7 
Number 
3 
Percent 
23.1 
Number 
0 
Percent 
0 
Four 1 6.7 3 23.1 0 0 
Three 1 6.7 1 23.1 0 0 
Two 2 13.3 0 0 1 11.1 
One 0 0 2 15.4 3 33.3 
Nil 10 66.6 4 30.8 5 
55.6 
Total 15 100 13 100 9 
100 
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Table 6.29 shows that the age of the school is a factor 
in the number of magazine subscriptions the school has. The 
older the school, th^ better the chance that it will 
subscribe to a magazine and the younger the school, the less 
the chance that it will subscribe to a magazine. This 
pattern conforms to that established earlier in Table 6.23 
with respect to newspaper subscriptions. 
Table 6.29 
Pattern of Magazine Subscriptions by Age of School 
Number of 
Subscriptions Under 10 years 10-19 Years 
20 
and 
Years 
Above 
Number Percent Number Percent Number Percent 
Five or more 0 0 1 6.7 3 25 
Four 0 0 1 6.7 3 25 
Three 0 0 0 0 2 16.7 
Two 1 10 2 13.3 0 0 
One 0 0 5 33.3 0 0 
Nil 9 90 6 40.0 4 33.3 
Total 10 100 15 100 12 100 
The two most regular magazines subscribed to by the 
school libraries were listed as Newsweek and West Africa. 
The former has an international coverage while the latter 
deals mainly with Africa. Table 6.30 shows the frequency 
100 
Table 6.30 
Frequency Distribution of the Two Magazines 
Commonly Found in School Libraries by Province 
Magazine 
Title 
North West 
Province 
South West 
Province Total 
Newsweek 
Number Percent 
5 24 
Number Percent 
2 13 
Number Percent 
7 19 
West Africa 1 5 3 19 4 11 
Total 6 5 11 
distribution of these two titles by provinces. Libraries in 
the South West Province tend to favor Newsweek and North West 
Province seem to prefer West Africa. Overall, 19 percent of 
the participating schools subscribe to Newsweek and 11 
percent subscribe to West Africa. 
It is worth noting that none of these magazines 
addresses local, regional or national issues. The absence of 
magazines of that scope suggests that students would be 
handicapped in specific curriculum areas such as civics, 
history, and geography. Considering the government's 
emphasis on development, on national culture and integration, 
one would have expected one of the most regularly received 
magazines to be devoted to local and national issues. 
Personal investigation revealed, however, that there is 
no indigenous magazine published in either of the two 
provinces being studied. All other magazines are published 
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in the French-speaking provinces of the country, and in 
French. This probably partly explains the absence of local 
or national magazines in the schools studied. 
Professional Material Collection 
Secondary school teachers require access to an adequate 
stock of professional books, especially in the areas of 
curriculum development, teaching methods, educational 
psychology, the philosophy of education, and school 
organization and management. UNESCO (1969) made this point 
when it said that African teachers need adequate personal 
libraries for work purposes. It went on to explain that 
since teachers' pay scales are low, such books should be 
provided in large measure by the state. One way to do this 
would be to stock the school libraries with the necessary 
professional titles. 
The schools in the study were asked to indicate whether 
or not they had professional material collections as part of 
the school library stock. As shown in Table 6.31, 84 percent 
have some form of professional material collection while 16 
percent do not have. 
When the thirty-one schools having professional material 
collections are considered in terms of provinces, we 
Table 6.31 
Percentage of Schools With and Without 
Professional Material Collection 
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Professional Material Collection Percent 
Have professional material collection 84 (31) 
Do not have professional material collection 16. ( 6) 
Total 100 (37) 
discover, as shown in Table 6.32, that 61 percent of them are 
from the South West Province and 39 percent are from the 
North West Province. 
Table 6.32 
Percentage Distribution of Schools 
Having Professional Material Collection by Provinces 
Provinces Percent 
South West Province 61 (19) 
North West Province 39 (12) 
Table 6.33 considers each province as a unit of analysis 
and answers questions such as: What percentage of the 
schools in each province has a professional material 
collection? The data indicates that 90.5 percent of the 
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Table 6.33 
Percentage of Schools Having 
Professional Material Collection by Province 
Have Professional Do Not Have Professional 
Provinces Material Collection Material Collection 
South West 
Province 
Percent 
90.5 (19) 
Percent 
9.5 (2) 
North West 
Province 75 (12) 25 (4) 
Total (31 ) (6) 
sample schools from the South West Province maintain 
professional material collection as part of the school 
library system. The data from the North West Province shows 
that 75 percent of the schools located in that province have 
professional material collections and 25 percent do not have. 
Data in Table 6.34 indicate that government administered 
schools have more professional collections than 
Table 6.34 
Percentage of Schools Having Professional Material 
by Administering Authority 
Administering Have Professional 
Material Collection 
Do Not Have Professional 
Material Collection 
Government 
Percent 
86.7 (13) 
Percent 
13.3 (2) 
Mission 84.6 (ID 15.4 
(2) 
Lay Private 77.8 (7) 22.2 
(2) 
Total (31) 
(6) 
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any of the other two authorities. Of the total of fifteen 
government schools, thirteen or 86.7 percent maintain a 
professional material collection. About 85 percent of the 
mission schools and 77.8 percent of the lay private secondary 
schools have professional material collections. 
Location of Professional Material Collection 
The location of library resources determines their 
access and hence exploitation. When collections are located 
in a place not readily accessible to the users, the tendency 
is that such materials would not be utilized by library 
patrons. 
The data in Table 6.35 indicates that professional 
material collection in Cameroon secondary school libraries 
are scattered in various places in the school. It also 
Location of 
Location 
Table 6.35 
Professional Material Collections 
Number Percent 
Library 
Staff-room 
Principal's Office 
All of the above 
Others (store) 
Total 
Note: Total execeeds 
than one place. 
15 
9 
10 
5 
1 
40 
31 because some 
37.5 
22.5 
25.0 
12.5 
2.5 
100 
schools locate in more 
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suggests that some of those materials are not readily 
accessible to the staff. For example, those materials in the 
store and the principal’s office may not readily be 
accessible to all the teachers. Teachers may not feel 
comfortable moving in and out of the principal’s office when 
he is busy attending to administrative matters. The position 
with collections in the store presents a totally different 
management problem as the person charged with the custody of 
the store may not be available when staff want to consult the 
books. 
There is, therefore, a need for a rational collection 
management and organization. It is suggested that a system 
in which all the collections are housed in the main library 
should be preferred to the present one in which documents are 
tucked away in every nook and corner. 
Benjamin Franklin was thinking along this line in 1728 
when he organized a library and wrote "...by thus clubbing 
our books to a common library, we would, while we liked to 
keep them together, have each of us the advantage of using 
the books of all other members, which would be nearly as 
beneficial as if each owned the whole” (Lorenz, 1962, 
p. 228). 
Another problem attendant on locating a library 
collection in several points is that resource control and 
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accountability becomes difficult, if not impossible. Sooner 
or later, the books begin to develop legs and walk away. 
Table 6.36 shows that 34.8 percent of the schools in the 
South West Province and 41.2 percent in the North West 
Province locate their professional collection in the library. 
Slightly more than 3 percent and about 18 percent of the 
schools in the South West and North West Provinces 
respectively locate their collection in the principal’s 
office. It is interesting to observe that 13.1 percent of 
the schools in the South West Province and 11.8 percent of 
the schools in the North West Province locate their 
professional collections in various points such as in the 
principal's office, staff room and the library. 
Table 6.36 
Location of Professional Material Collections 
by Province 
Place of 
Location 
South West 
Province 
North West 
Province 
Library 
Number 
8 
Percent 
34.8 
Number 
7 
Percent 
41.2 
Staff room 5 21.7 4 23.5 
Principal's office 7 30.4 3 17.6 
All of the above 3 13.1 2 
11.8 
Others (store) 0 0 1 
t 
5.9 
Total 23 100 
17 100 
Note: Total exceeds 31 because some schools employ multiple 
location strategy. 
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The data in Table 6.37 indicate that the Lay Private 
/ 
schools (42.8 percent) locate their professional collections 
largely in the principal's office. The Government run 
schools (50 percent) tend to locate in the library, while the 
Mission schools are evenly divided between the library (26.7 
percent) and the staff room (26.7 percent). An examination 
of the "All of the above" column reveals that 20 percent of 
the Mission schools, 14.3 percent of the Lay Private schools, 
and 5.6 percent of the Government schools employ a multiple 
location strategy for housing their professional material 
collections. 
Table 6.37 
Location of Professional Material Collections 
by Administering Authority 
Place of 
Location Government 
Administering Authority 
Mission Lay Private 
Number 
Library 9 
Percent 
50 
Number 
4 
Percent 
26.7 
Number 
2 
Percent 
28.6 
Staff room 4 22.2 4 26.7 1 
14.3 
Principal's 
office 4 22.2 3 20.0 
3 42.8 
All of the above 1 5.6 3 20.0 1 
14.3 
Others (store) 0 0 1 6.6 0 
0 
The total number of scnooxs in ‘ ?4 
Mission columns exceeds the figure given in Table 6.34 
because some schools locate in more than one place. 
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Table 6.38 shows the range of the number of books in the 
professional collectipns in the schools studied. The data 
indicate that 42 percent of the schools that maintain 
professional materials have more than 50 books and 19 percent 
claim they have none. The last group is rather surprising as 
they had earlier indicated that they have professional 
material collections (see Table 6.33). This could mean that 
they once had a professional collection but now nobody knows 
where they are or the number of books. It could also mean 
that the collections have now ceased to exist. In other 
words, someone must have incorporated them into his personal 
library or the books have simply disappeared. 
Table 6.38 
Percentage Freguency Distribution of Books 
in the Professional Collection 
Range of the Number of Books Number of Schools Percent 
More than 50 13 42 
30 to 50 2 
7 
1 to 30 10 
32 
6 19 
None 
Total 31 
100 
In an earlier study. Nwanosike (1979) observed a 
tendency among badly administered libraries to lose their 
extent that they either record a negative 
stock to such an 
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growth rate or cease to exist. This may be the case with the 
19 percent who said they do not have even a single book in 
i 
their professional material collections. 
Data in Table 6.39 suggest that school enrollment is not 
a factor in the supply of professional reading materials in 
the two Anglophone Provinces of the Republic of Cameroon. 
There is no significant difference between the two enrollment 
categories. 
Table 6.39 
Percentage Frequency Distribution of Books 
in the Professional Collections by School Enrollment 
Range of Enrollment 
Number of Books Under 500 500 and Above 
Percent Percent 
More than 50 43 (6) 41 (7) 
30 to 50 0 12 (2) 
1 to 30 36 (5) 29 (5) 
None 21 (3) 18 (3) 
100 (14) 100 (17) 
The data, however, raises what may be called a common-sense 
question. In normal circumstances, one would expect the 
larger schools to have more volumes in their professional 
materials collection because they have more staff. If one 
were to consider the proportion of professional materials to 
staff, one would undoubtedly find out that the larger schools 
have fewer books per staff as compared to the smaller 
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schools. The point being made here is that the schools in 
the "500 and above" category have less professional material 
i 
collection in relation to the schools in the "Under 500" 
category. 
Audiovisual Material Collection 
According to Powell (1973), audiovisual materials are 
indispensable in the teaching-learning situation. He listed 
the following as some of the uses of audiovisual aids: to 
invite cooperation; attract and hold the attention of the 
learner; explain words; illustrate relationships; challenge 
the learner; and consolidate what has been learned. 
Commenting on the importance of audiovisual resources. 
Dale (1969) said that audiovisual materials can help us teach 
our subject matter with increasing effectiveness at all 
levels of learning. He went on to explain that the 
fundamental idea of audiovisual instruction is no longer on 
trial, just as education through textbooks is no longer on 
trial. Audiovisual materials are now part of a modern 
educational system. 
In order to determine the type and variety of 
audiovisual material collections in the schools studied, the 
subjects were asked to specify the various audiovisual 
materials that constitute part of their library collection. 
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Table 6.40 shows the number and percentage of schools 
having various types of audiovisual materials as part of the 
Table 6.40 
Percentage of Schools Having Various 
Audiovisual Materials in the School Library 
Audiovisual Materials Number of Schools Percent 
Globes 23 62 
Films 6 16 
Filmstrips 6 16 
Slide sets 3 8 
Maps 4 11 
TV set 2 5 
school library collection. The data reveal that the schools 
in the provinces studied are inadequately supplied with 
pedagogical materials. For example, only 11 percent of the 
schools have such basic instruction materials as maps and up 
to 38 percent said they have no globes. 
The data in Table 6.41 indicate that the schools in the 
South West Province are slightly better provided with 
audiovisual materials than the schools in the North West 
Province. However, the overall material poverty shown in 
Table 6.40 is evident in both the provinces. 
Table 6.42 shows schools having various audiovisual 
materials compared by administering authority. The data 
indicate that all the administering authorities are not alive 
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to the importance of audiovisual materials in the promotion 
of learning. The Lay Private Authority schools seem to be 
the least equipped with this important curriculum material. 
Table 6.41 
Percentage of Schools Having Various 
Audiovisual Materials by Province 
North West South West 
Audiovisual Materials Province Province 
Percent Percent 
Globes 71 (15) 50 (8) 
Films 19 (4) 13 (2) 
Filmstrips 19 (4) 13 (2) 
Slide sets 14 (2) 0 (0) 
Maps 10 (2) 13 (2) 
TV set 5 (1) 6 (1) 
Table 6.42 
Percentage of Schools Having Various 
Audiovisual Materials by Administering Authority 
Audiovisual Administering_Authority 
Materials Government Mission Lay Private 
Globes 
Percent 
67 (10) 
Percent 
69 (9) 
Percent 
44 (4) 
Films 20 (3) 23 (3) 0 0 
Filmstrips 20 (3) 23 (3) 0 0 
Slide sets 0 0 15 (2) 11 (1) 
Maps 20 (3) 8 (1) 0 
0 
TV sets 7 (1) 0 0 11 (1) 
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Summary of Findings 
This chapter has provided information on the current 
# 
status of library material collections in the schools 
studied. 
1. The data revealed that there is an acute shortage of 
books, periodicals and audiovisual materials in all the 
schools studied. 
2. The Government has not displayed a satisfactory 
curriculum leadership. The schools administered by the 
government have the poorest library resources. A city 
that is set on a hill cannot be hid. As the authority 
that controls and regulates the standard of education in 
the country, her record in the provision of library 
resources is not worthy of emulation. 
3. A disparity exists in the provision of library resources 
in the schools studied. This raises a pertinent problem 
of equity and administrative justice. 
4. There is no library collection development policy. A 
school can choose to have or not to have a properly 
stocked library. In fact, a school can choose not to 
have a library at all. 
5. There is a scandalous lack of awareness of the salient 
roles school library resources play in the support and 
enrichment of the school curriculum. 
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6. The secondary schools in Anglophone Cameroon may be 
providing less than satisfactory education. 
CHAPTER 7 
PHYSICAL FACILITIES AND EQUIPMENT 
Gillespie and Spirt (1983, p. 135) observed that in our 
modern society characterized by change, the maxim of an 
earlier and more stable era, ’'form follows function", should 
now be rephrased as "form permits function". Relating this 
to school library media program, they said that the school 
library is shaped to some extent by the size, shape, and age 
of its facilities. Adequate space and materials are vital to 
the success of school library operations. 
This chapter will present data on school library 
physical facilities and equipment. 
Reading Facilities 
In this study, the participating schools were requested 
to indicate what other facilities, additional to the school 
library and/or classroom collection the school has. The 
objective was to determine whether the students have adequat 
space in which they can study quietly. 
The data in Table 7.1 indicates that approximately 30 
percent of the schools had no additional reading facility. 
Eleven percent claimed they had study halls and 30 percent 
said they had reading rooms. 
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Table 7.1 
Percentage of Schools having Additional Reading Fac: Hit ies 
Reading Facilities Percent 
Study Hall 10.8 (4) 
Reading Room 29.7 (ID 
Study Hall & Reading Room 29.7 (11) 
None 29.7 (11) 
Total 99.9 (37) 
The data in Table 7.2 indicates that the schools in the 
”500 and Above” category of enrollment have more additional 
reading facilities compared to the schools in the "Under 500" 
category. Less than half of the schools in the latter 
category have additional reading facilities. Ninety percent 
of the schools in the ”500 and Above" have additional reading 
facilities. 
Table 7.2 
Percentage of Schools with Additional Reading 
Facilities by Enrollment 
Reading Facilities Under 500 500 and Above 
Study Hall 
Percent 
13 (2) 
Percent 
10 (2) 
Reading Room 6 (1) 48 (10) 
Study Hall & Reading Room 25 (4) 33 (7) 
Total 44 (7) 
90 (19) 
Note: Total is not up to 37 because 11 schools without the 
facilities have been eliminated. 
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Table 7.3 shows the percentage of schools with 
additional reading facilities compared by the type of 
boarding house facility operating in the school. The data 
indicate that all the schools that fall under the ’’Boarding 
only” category have additional reading facilities. The ’’Day 
only” category seems to be the least responsive to the need 
for additional reading facilities. This corroborates our 
earlier observation that the ’’Day only” system of school 
organization seems to be a convenient excuse for the 
authorities to provide a cheap and mediocre education. This 
particular system seems to be inimical to the development of 
school library services. 
Table 7.3 
Percentage of Schools with Additional Reading Facilities 
by Type of Boarding House Facility 
Facilities 
Boarding 
Only Day Only 
Boarding 
and Day 
Study Hall 
Percent 
43 (3) 
Percent 
0 
Percent 
7 (7) 
Reading Room 14 (1) 25 (4) 43 (6) 
Study Hall & Reading Room 43. (3) 31.3 (5) 21 (3) 
100 56.3 71 
Another factor that seems to account for the 
availability of additional reading facilities in the 
population studied is age of the school. The data in 
Table 7.4 establish this relationship and indicate that the 
Table 7.4 
Percentage of,Schools with Additional Reading 
Facility by Age 
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Facilities 
Under 
10 Years 10-19 Years 
20 Years 
and Above 
Study Hall 
Percent 
10 
Percent 
(1) 7 (1) 
Percent 
17 (2) 
Reading Room 20 (2) 33 (5) 33 (4) 
Study Hall St Reading Room 20. (2) 33 (5) 33 (4) 
Total 50 (5) 73 (11) 83 (10) 
older the school, the better the chance that it provides 
additional reading facilities. Similarly, the younger the 
school the better the chance that it does not provide 
additional reading facilities for its students. It is 
suggested that a school library law making it mandatory for 
schools to provide adequate library services would neutralize 
this relationship. Such a law, of course, would have to 
carry the proviso "irrespective of age". 
Seating Capacity 
It is not enough to provide study halls and reading 
rooms. Such facilities should meet the demands of the users 
in terms of accessibility and number. In a school of 500 
pupils, for example, one will consider as inadequate a study 
hall that can accommodate only 10 readers at any one time. 
Eminent librarians and educationists the world over have 
grappled with the problem of accommodation in school 
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libraries. in England, the law specifies that school 
buildings must include rooms for libraries. The British 
Library Association standards for school library 
accommodations recommend an average of 25 sq. ft. per pupil 
for a specified portion of pupils in secondary schools and a 
floor area of 300-400 sq. ft. for a primary school having 
200-300 pupils. The American Library Association recommends 
seating space for 45-55 pupils in schools with 200-550 
students and for 10 percent of student enrollment in schools 
with over 551 students (Fadero, 1969, p. 77). 
The data in Table 7.5 indicate that 46 percent of the 
schools have libraries with seating capacity of at least 10 
percent of the population. Fifty-four percent reported that 
their libraries cannot accommodate up to 10 percent of their 
student population. 
Table 7.5 
Percentage of Schools with Seating Capacity 
of At Least Ten Percent of Enrollment 
Seating Capacity Percent 
Having seating capacity 
of at least ten percent 46 (17) 
Do not have seating capacity 
of at least ten percent 54 (20) 
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Table 7.6 provides data on the seating capacity of 
school libraries by enrollment of school. It is interesting 
to note that 57 percent of the schools in the "500 and above” 
category reported that their libraries cannot accommodate at 
least ten percent of their student population. The schools 
that fall within the "Under 500" category are evenly divided. 
Of the 16 schools in this category, 50 percent had a seating 
capacity of at least ten percent of the enrollment. 
Table 7.6 
Percentage of Schools Reporting Seating Capacity 
of at Least Ten Percent of School Population by Enrollment 
School Enrollment 
Percent of Enrollment Accommodated 
At Least 
10 Percent 
Less than 
10 Percent 
Percent Percent 
Under 500 50 (8) 50 (8) 
500 and Above 42.9 (9) 57.1 (12) 
Table 7.7 presents data on the seating capacity of 
school libraries by administering authority. About 61 
percent of the Mission schools, 47 percent of the Government 
schools and 22 percent of the Lay Private schools reported 
that their libraries have seating capacity of at least ten 
percent of the student population. The very low percentage 
of the "Lay Private" category of schools with at least ten 
percent of the enrollment points to a need for a school 
library law. Such a law would make it an offense for any 
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school authority to provide less than a prescribed minimum 
standard of library service. 
Table 7.7 
Percentage of Schools Reporting Seating Capacity of at Least 
Ten Percent of Total Enrollment by Administering Authority 
Administering 
Authority 
Percent of Enrollment Accommodated 
At Least 
10 Percent 
Less than 
10 Percent 
Percent Percent 
Government 46.7 (7) 53.3 (8) 
Mission 61.5 (8) 38.5 (5) 
Lay Private 22.2 (2) 77.8 (7) 
Table 7.8 supports the researcher's interpretation of 
Table 5.13 (Chapter 5) when it was noted that the boarding 
arrangement seems to be a factor in the provision of 
secondary school libraries in Cameroon. 
Table 7.8 
Percentage of Schools with Seating Capacity of at Least 
Ten Percent of Enrollment by Boarding House Facility 
Boarding Facility 
Percent of Enrollment Accommodated 
At Least Less than 
10 Percent 10 Percent 
Boarding Students Only 
Percent 
71.4 (5) 
Percent 
28.6 (2) 
Day Students Only 37.5 (6) 62.5 
(10) 
Boarding and Day 42.9 (6) 57.1 
(8) 
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It was then observed that 100 percent of the schools in 
the "Boarding Only" category had centralized libraries. The 
data in Table 7.8 shows that 71.4 percent of the schools in 
the "Boarding Only" group of schools reported that their 
libraries can accommodate at least ten percent of the school 
enrollment. Only 37.5 percent of the "Day Only" and 42.9 
percent of the "Boarding and Day" categories respectively 
reported having seating capacity of at least ten percent of 
enrollment. 
Another variable (see Table 7.9) that accounts for the 
capacity of school libraries seems to be the age of schools. 
The older schools tend to have libraries with more seating 
capacity as compared to the relatively younger schools. What 
is being suggested here is not a stimulus response or causal 
relationship. The relationship being observed here is that 
type of asymmetrical relationship involving a property (age) 
Table 7.9 
Percentage of Schools Having Seating Capacity of At Least 
Ten Percent of Enrollment by Age of School 
Age of School 
Under 10 years 
Percent of Enrollment Accommodated 
At Least Less than 
10 Percent 10 Percent 
Percent 
30 (3) 
Percent 
70 (7) 
40 (6) 60 (9) 10 to 19 years 
20 years and above 66.7 (8) 
33.3 (4) 
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of the individual, as the independent variable, and a 
disposition (seating capacity of library) as the dependent 
/ 
variable (Rosenberg, 1968). This relationship suggests that 
there is a downward trend in the provision of guality 
education in Cameroon. Recent decisions and policies may be 
encouraging the provision of poor quality education. 
Centralized Library: Additional Facilities 
Table 7.10 shows the percentage of schools with listed 
facilities as part of the centralized library system. Of the 
overall sample of 37 schools, 43.2 percent had reading rooms, 
8.1 percent had conference rooms, 16.2 percent reported that 
they had library classrooms, and 21.6 percent said they had 
exhibition and demonstration area. 
Table 7.10 
Percentage of Schools Having Various Facilities 
As Part of the Centralized Library 
Facilities Percent 
Reading Rooms 43.2 (16) 
Conferences Rooms 8.1 (3) 
Library Classrooms 16.2 (6) 
Exhibition and Demonstration Areas 21.6 (8) 
Total 
(33) 
Note: There were four schools that did not respond. 
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Table 7.11 attempts to answer the question: what form 
of boarding arrangement is most likely to provide the school 
library with additional backup facilities? The data 
indicates that it is the "Boarding Students Only" system. 
The table also confirms earlier findings that this pattern of 
school organization tends to favor the growth and development 
of school libraries in Anglophone Cameroon. 
Table 7.11 
Percentage of Schools with Various Facilities 
by Boarding House Arrangement 
Boarding Boarding 
Facilities Only Day Only and Day 
Reading Rooms 
Percent 
86 (6) 
Percent 
44 (7) 
Percent 
21 (3) 
Conference Rooms 29 (2) 0 0 7 (1) 
Library Classrooms 43 (3) 6.3 (1) 14 (2) 
Exhibition and 
Demonstration Area 43 (3) 12 (2) 21 (3) 
Another factor that accounts for school library 
development seems to be the age of the school. The data in 
Table 7.12 shows that the older schools have more facilities 
as part of their library suite. This again supports our 
previous analysis that the quality of education in Cameroon 
may actually be deteriorating. 
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Table 7.12 
Percentage of Schools with Various Facilities 
As Part of the Library Suite by Age 
Facilities 
Under 
10 Years 10-19 Years 
20 Years 
and Above 
Percent Percent Percent 
Reading Rooms 40 (4) 20 (3) 75 (9) 
Conference Rooms 0 0 13.3 (2) 8.3 (1) 
Library Classrooms 10 (1) 20 (3) 16.7 (2) 
Exhibition and 
Demonstration Area 10 (1) 27.7 (3) 25 (3) 
Library Equipment 
A collection of books and journals tucked away in the 
principal’s office or some other place in the school does not 
constitute a school library. The notion of a school library 
goes beyond that. Simply put, a school library is a 
collection of learning resources made effective. The accent 
is on the words ’’made effective". 
The action and process of making a collection of 
resource literature effective requires some basic eguipment 
as shelves, card catalogs, charging desk, magazine rack, 
charging tray, typewriter, etc. The availability or 
unavailability of any of this equipment is an indicator of 
the effectiveness or otherwise of any school library system. 
Table 7.13 shows the percentage of schools with listed 
basic library equipment in the two provinces studied. The 
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Table 7.13 
Percentage of Schools Having Listed Library Equipment 
Library Equipment Percent 
Card Catalog 41 (15) 
Charging Desks 46 (17) 
Bulletin Board 57 (21) 
Shelves 89 (33) 
Magazine Rack 59 (22) 
Desks 47 (18) 
Tables 84 (31) 
Typewriter 16 (6) 
Charging Tray 27 (10) 
data indicates that what most schools claim to be a school 
library is simply a collection of books. They don t qualify 
as school libraries. The researcher’s visit to some of the 
schools supports this conclusion. 
A closer look at the data with respect to one piece of 
equipment will illustrate the point. Of the 37 schools in 
the study, only 41 percent had card catalogs. The question 
is: how does the 59 percent or 22 schools in the study 
without card catalogs organize their information retrieval 
systems? How does a student or teacher locate a required 
title? How do the students and staff know which books are 
available on a particular subject? It is suggested that in 
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the absence of a card catalog there would be no way of 
i 
finding answers to these guestions. 
One of the tasks of a school library is to teach pupils 
information skills. In the absence of a card catalog, the 
library cannot effectively perform this vital function. We 
are in an information age and as we move towards the 21st 
century, our survival as a species increasingly depends upon 
our ability to handle and process information (Naisbitt, 
1982). The data in Table 7.13 suggests that our children are 
not being adequately prepared to meet this challenge. We 
seem to be educating them for the world of yesterday instead 
of the world of tomorrow. By so doing we are taking a great 
risk and posterity would have us to blame for it. 
The unavailability of shelves and magazine racks raises 
another basic question: how are the books and journals 
housed or displayed? The large percentage (84) of schools 
without typewriters also suggests that some vital technical 
operations are not being done. For example, how are library 
book cards typed? Are they handwritten or contracted out to 
some persons? 
Personal visits to some of the schools revealed that 
library books are not cataloged. Further investigations 
revealed that the reason library books were not cataloged was 
due to lack of working equipment and cataloging skills. 
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Table 7.14 shows the percentage of schools with listed 
library equipment by school enrollment. The data suggests 
that the schools in the "500 and Above” category are generally 
better provided than those in the "Under 500" category. 
Table 7.14 
Percentage of Schools Having Listed Equipment by Enrollment 
Library Equipment Under 500 500 and Above 
Card Catalog 
Percent 
38 (6) 
Percent 
43 (9) 
Charging Desks 50 (8) 43 (9) 
Bulletin Board 50 (8) 62 (13) 
Shelves 88 (14) 90 (19) 
Magazine Rack 56 (9) 62 (13) 
Desks 31 (5) 62 (13) 
Tables 81 (13) 86 (18) 
Typewriter 25 (4) 10 (2) 
Charging Tray 19 (3) 33 (7) 
Tables 7.15 and 7.16 suggest that boarding facility and 
age of school are factors in the availability of library 
equipment. "The Boarding Students Only" category of school 
is the best equipped and the "Day Students Only" category is 
the worst equipped (Table 7.15). And the data in Table 7.16 
indicates that the older the school the better the chance 
that it will have the listed equipment. It may be that the 
better off financially. It may also be 
older schools are 
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Table 7.15 
Percentage of Schools Having Listed Library Equipment 
by Boarding House Facility 
Facilities 
Boarding 
Only Day Only 
Boarding 
and Day 
Card Catalog 
Percent 
71 (5) 
Percent 
19 (3) 
Percent 
50 (7) 
Charging Desks 71 (5) 44 (7) 36 (5) 
Bulletin Board 
or Notice Board 57 (4) 50 (8) 64 (9) 
Shelves 100 (7) 81 (13) 93 (13) 
Magazine Rack 71 (5) 44 (7) 71 (10) 
Desks 29 (2) 50 (8) 57 (8) 
Tables 100 (7) 75 (12) 86 (12) 
Typewriter 14 (1) 6 (1) 29 (4) 
Charging Tray 43 (3) 25 (4) 29 (4) 
that the older schools have a different system of curriculum 
organization which makes the services of the school library 
indispensable. These are plausible interpretations. The 
data for this survey was not collected to address these 
concerns. But as suggested earlier, the data points to the 
fact that the standard of education in Cameroon may be 
falling. As the years roll by, successive generations of 
students may be receiving an education inferior to that their 
older cohorts were exposed to. 
Table 7.16 
Percentage of Schools Having Listed Library Eguipment 
by Age of School 
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Facilities 
Under 
10 Years 10 -19 Years 
20 Years 
and Above 
Card Catalog 
Percent 
10 (1) 
Percent 
27 (4) 
Percent 
75 (9) 
Charging Desks 30 (3) 47 (7) 50 (6) 
Bulletin Board 
or Notice Board 40 (4) 60 (9) 58 (7) 
Shelves 80 (8) 93 (14) 92 (ID 
Magazine Rack 20 (2) 73 (ID 75 (9) 
Desks 40 (4) 67 (10) 42 (5) 
Tables 70 (7) 93 (14) 92 (11) 
Typewriter 10 (1) 13 (2) 25 (3) 
Charging Tray 10 (1) 33 (5) 33 (4) 
Summary of Findings 
1. There is a relationship between the type of boarding 
arrangement of a school and the provision of library 
facilities, seating accommodations and equipment. 
2. There is a relationship between the age of the school 
and the availability of library facilities, seating 
accommodations, and basic library equipment. 
On the whole, the libraries lack adequate reading 
facilities, seating accommodations and basic equipment. 
3. 
CHAPTER 8 
SCHOOL LIBRARY PERSONNEL 
Chapters five and six have focused on school library 
collections, physical facilities, and equipment. Important 
as these are, however, they must be organized in specific 
ways so as to realize the objective of the library. For 
example, the daily activities of the library must be planned 
and executed, books must be selected, acquired, cataloged and 
processed. Readers must be attended to, brief bibliographies 
or reading lists produced, and staff and pupils educated on 
how to access the information system. Above all, teachers 
must be assisted in identifying alternative learning 
experiences and employing materials suitable to student 
learning styles. 
These are some of the tasks generally performed by the 
school library personnel. The calibre of staff and the 
nature of the work environment determines the extent to which 
these activities are effectively discharged. 
In this chapter, data will be presented on the status of 
school library personnel in the North West and South West 
Provinces of the Republic of Cameroon. Attention will be 
focused on the categories of personnel available, their 
qualifications and experience. 
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Full Time Librarian 
The librarian supervises the daily activities of the 
school library. He performs most, if not all the 
professional duties, and sees to it that routine activities 
such as typing library cards, sorting them, shelving, etc., 
are properly attended to. 
In order to effectively perform these duties, the 
librarian should be employed full time. But where this is 
•not possible, the services of a part-time librarian could be 
engaged. This section will examine the status of full-time 
librarians in the two provinces under investigation. 
Table 8.1 shows the percentage of schools with full-time 
librarians. Of the 37 schools participating in the study, 19 
percent had full-time librarians; 81 percent reported that 
they had no full-time librarians. 
Table 8.1 
Percentage of Schools with Full-time 
Full-time Librarian 
Librarians 
Percent 
Have full-time librarians 
Do not have full-time librarians 
Table 8.2 shows percentage of schools with full time 
librarians by school enrollment. The data suggests that 
school enrollment may be a factor in the decision to engage 
the services of a full-time librarian. Twenty-nine percent 
Table 8.2 
Percentage of Schools with Full-time Librarians 
by Enrollment 
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Do Not 
School Enrollment 
Have Full-time 
Librarians 
Have Full-time 
Librarians 
Percent Percent 
Under 500 6 (1) 94 (15) 
500 and Above 29 (6) 71 (15) 
of the schools in the "500 and above" category as compared to 
6 percent of those in the "Under 500" category had full-time 
librarians. However, the percentage of schools without full¬ 
time librarians in either category gives cause for concern. 
Table 8.3 indicates that there are 5 schools in the 
South West Province with full-time librarians as compared to 
Table 8.3 
Percentage Distribution of Schools with 
Full-time Librarians by Province 
Do Not 
Have Full-time Have Full-time 
Provinces Librarian Librarian 
Percent 
South West Province 24 (5) 
North West Province 12.5 (2) 
Percent 
76 (16) 
87.5 (14) 
two schools in the North West Province with full-time 
librarians. However, when the actual number of librarians is 
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considered, we discover that there are 9 full-time librarians 
in the North West Province as against 5 in the South West 
Province. 
An international survey of standards for library service 
(Withers, 1974) revealed that most countries seem to be 
guided by the school enrollment in their decision to employ 
full-time librarians. The Australian Library Association, 
for instance, recommended that schools with 300 pupils should 
have a full-time librarian; the Canadians recommended one 
school librarian for every 300 to 500 pupils; the Library 
Association (U.K.) recommended that schools of 800 and above 
should have at least one professionally qualified full-time 
librarian. 
In an international conference on standards of practice 
for West African Libraries, Fadero (1969) who handled the 
school aspect of the topic made no mention of full-time 
librarians. In a later survey, the Ghana Library Board 
simply stated that "a long term objective would be to have 
the services of a professionally qualified librarian” 
(Withers, 1974. p. 343). No guideline was provided as 
regards the number of pupils per librarian. The reason might 
be that in those days it was probably too early to be 
thinking in terms of full-time librarians when the secondary 
schools were staffed mainly with expatriate personnel. 
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Table 8.4 shows the ratio of pupils per librarian in the 
two provinces studied,. The combined data for both provinces 
indicates that there is one full-time librarian for every 
2,000 pupils. The ratio for the South West Province and the 
North West Province is 1 to 3,000, and 1 to 1.000 
respectively. The implication of this is that the 
development of a school library policy in Cameroon should 
take cognizance of the manpower aspect. 
Table 8.4 
Ratio of Librarians per Pupils in the Two Provinces 
Provinces Enrollment 
Number of 
Librarians 
£ 
Ratio of 
Librarians 
to Pupils 
South West Province 15,966 5 1:3,000 
North West Province 11.089 9 1:1,000 
Total 27,055 14 1:2,000 
aThe figures rounded off to the nearest thousand. 
Table 8.5 shows the percentage of schools with full-time 
librarians by administering authority. The data indicates 
that only 27 percent of the Government Schools, 15 percent of 
the Mission Schools and 11 percent of Lay Private Schools had 
full-time librarians. Overall, therefore, the three main 
bodies responsible for the provision of secondary education 
in the two provinces under investigation are yet to 
appreciate the importance of the librarian in furthering the 
cause of learning. 
Table 8.5 
Percentage of Schools with Full-time Librarians 
by Administering Authority 
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Do Not 
Administering Have Full-time Have Full-time 
Authority Librarian Librarian 
Percent Percent 
Government 17 (4) 73 (11) 
Mission 15 (2) 85 (11) 
Lay Private 11 (1) 89 (8) 
Total 19 (7) 81 (30) 
Table 8.6 shows the percentage of schools with full-time 
librarians by age of school. Note that none of the schools 
in the ’’Under 10 years” category has a full- time librarian. 
Table 8.6 
Percentage of Schools with Full-time Librarians 
by Age of School 
Do Not 
Have Full-time Have Full-time 
Age of School Librarian 
Librarian 
Percent Percent 
Under 10 years 
n 100 (10) 
10 to 19 years 20 (3) 
80 (12) 
20 years and above 33.3 (4) 
66.7 (8) 
Total 
19 (7) 81 (30) 
Twenty percent of those falling in the "10 to 19 years" 
category, and 33.3 percent of those in the "20 years and 
had full-time librarians. The data suggests 
above” range 
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that there is a positive relationship between the age of 
/ 
schools and the availability of full-time librarians. The 
older a school, the greater the chance that it will have a 
full-time librarian. 
Table 8.7 shows the percentage of schools with full-time 
librarians by the size of the community in which the school 
is located. Only 9.5 percent of the schools in the rural 
areas had full-time librarians as against 31 percent of those 
in the urban centers. The data suggests some disparity in 
the distribution of educational resources between the rural 
areas and urban centers. 
Table 8.7 
Percentage of Schools with Full-time Librarians 
by Type of Community 
Type of Community 
Have Full-time 
Librarian 
Do Not 
Have Full-time 
Librarian 
Rural 
Percent 
9.5 (2) 
Percent 
90.5 (19) 
Urban 31.0 (5) 69.0 (ID 
(7) (30) 
Qualifications of Full-time Librarians 
So far we have looked at the number of full-time 
librarians in the schools studied, how they are distributed 
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by age of school (Table 8.6), size of community (Table 8.7), 
administering authority (Table 8.5), enrollment of school 
(Table 8.2), and by province (Table 8.3). We also examined 
the ratio of pupils per librarian (Table 8.4). 
During the days of multi-party politics in the North 
West and South West Provinces (then known as West Cameroon) 
of Cameroon, a politician who was asked to comment on the 
equal representation of the two major parties in the House of 
Assembly said, MWe dey thirteen thirteen but some thirteen 
2 
pass some.” The issue was that one of the two parties had a 
female member as part of its team of thirteen. The honorable 
member's contention was that even though they were evenly 
divided, that is, thirteen on either side, the team composed 
entirely of male politicians was more powerful. 
Male chauvinism apart, the point being made here is that 
numbers do not necessarily provide all the answers. In as 
much as the number of librarians per province, school, pupil, 
etc., is important, it is also argued that the quality of the 
personnel is even more important. 
Table 8.8 shows the number of full-time librarians in 
the two provinces studied and their various qualifications. 
The qualifications have been arranged in ascending order of 
magnitude, beginning with the least. None of the first three 
is equivalent to a pre-university qualification. The data 
shows that the majority of the librarians possess the General 
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Table 8.8 
Full-time Librarians and Their Various Qualifications 
Full-time Librarians 
Qualifications Number Percent 
First school leaving certificate 2 14.29 
General Certificate of Education 
Ordinary Level 3 21.43 
Teacher's Grade II Certificate 1 7.14 
Diploma in Library Science 1 7.14 
Others (unspecified) 7 50.0 
Total 14 100 
Certificate of Education Ordinary Level. The unspecified 
column accounts for 50 percent of the total and badly 
distorts the data. But information collected during visits 
to some of the schools suggests that this unspecified 
qualification may be typewriting. Royal Society of Arts 
Certificate or some other lesser qualification. 
The table reveals that most of what the schools call 
’’librarians” cannot, in fact, pass as library attendants. A 
school librarian is not a store keeper, or a keeper of books. 
His role goes beyond the mere dusting of books and 
circulation of stock. He constantly makes serious curriculum 
decisions and influences the teaching learning environment. 
The calibre of persons listed in Table 8.8 cannot in any 
circumstance fulfill these vital functions. Recruiting 
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primary school graduates as secondary school librarians is as 
i 
bad as asking the blind to lead the blind. 
And finally, the data supports the point already made 
repeatedly, that the Government and school authorities do not 
as yet appreciate the importance of school libraries in a 
modern educational system. 
Training in Library Science 
Table 8.9 shows the percentage distribution of the 
various length of library training received by the full-time 
librarians. Like Table 8.8, the data here reveals a severe 
shortage of appropriate school library manpower. Of the 14 
full-time librarians in the area studied, 29 percent have had 
no form of library training, 21 percent have had less than 6 
months of training, 7 percent have had some training ranging 
between 6 months and 1 year. Fourteen percent reported 
having been trained for one to two years; the remaining 29 
percent claimed to have had some length of library training 
but were unable to specify. 
The data supports the practice in Cameroon of certain 
organizations such as the British Council, the French 
Cultural Centers, etc., organizing courses, once in a while, 
for school librarians. For such ad hoc courses, most schools 
are usually requested to nominate their candidates. The 
researcher's investigation revealed that the school 
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Table 8.9 
Percentage Distribution of Length of Library Training 
Received by Full-time Librarians 
Length of Training Number Percent 
No training 4 29 
Less than 6 months 3 21 
6 months to one year 1 7 
1 to 2 years 2 14 
Others 4 29 
Total 14 100 
themselves are not keen on the quality of participants they 
send to these courses. Even when such courses are organized 
by the Government, some schools do not care to send 
participants (Appendix I). 
And at the close of the training, there is usually no 
follow-up. Worst of all, the trainees on their return home 
are neither given the basic equipment to work with nor 
supported in any other way to effect a follow through on what 
was learned. This practice has tended to perpetuate the 
image of the school library as an unnecessary luxury (Kelly, 
1976, p. 257). 
Experience 
in 
l 
Table 8.10 shows the experience of full-time librarians 
library work. Of the 14 full-time librarians in the two 
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Table 8.10 
Experience of Full-time Librarians in Library Work 
Range of Years of Experience Number Percent 
Less than 1 year 0 0 
1 to 2 years 3 21.4 
2 to 3 years 3 21.4 
3 to 4 years 2 14.2 
4 to 5 years 1 7.0 
More than 5 years 5 36 
Total 14 100 
provinces, 21.4 percent have had 1 to 2 years experience in 
library work, 21.4 percent 2 to 3 years, 14.2 percent 3 to 4 
years, 7 percent 4 to 5 years and 36 percent more than 5 
years. 
This study was not designed to investigate the nature of 
the experience (e.g. under which librarian they worked), and 
how relevant and helpful it had been. But as a participant 
observer, the investigator knows that what is being claimed 
here as experience can be likened to the 40 years during 
which the children of Israel wandered aimlessly in the 
wilderness. The children of God have long since arrived in 
the Promised Land. But for the Cameroon school librarian, 
the journey, alas, has just begun. 
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Teacher-Librarian 
/ 
In the absence of the services of full-time librarians, 
most schools try to run the school library with the help of a 
member of the staff. This means that the individual oversees 
the administration of the library in addition to his/her 
normal duties. 
This practice ensures that, at least, someone is 
responsible for the activities that go on in the library. He 
is accountable to the head of the school. However, the 
practice usually results in the library being treated as a 
secondary issue. When the individual is very busy, the 
library work is allowed to suffer. In certain instances it 
could lead to a situation in which even ordinary cleaning and 
dusting are not attended to. 
Table 8.11 shows the position of teacher-librarians in 
the schools surveyed. As expected, a majority of the schools 
(77 percent) employ the services of teacher-librarians. Only 
23 percent reported that they do not employ the services of 
part-time or teacher-librarians. 
The popularity of this system of library management may 
be due to the following reasons. Most schools may not be 
capable of paying for the services of a librarian working 
full-time in a school library. Secondly, there is a shortage 
of qualified librarians in the country. And finally, school 
authorities don't seem to appreciate the importance of school 
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Table 8.11 
Position of Teacher-Librarians in the Schools Studied 
Teacher-Librarian Number Percent 
Have teacher-librarians 27 77 
Do not have 
teacher-librarians 8 22 
Total 35 100 
Note: Two schools did not respond to this item. Calculation 
is based on the number of respondents. 
library services in the teaching-learning environment. 
The data in Table 8.12 seem to support our suggestion 
that one of the reasons why most schools resort to the 
teacher-librarian system of school library organization may 
be due to lack of funds. The table shows that the practice 
Table 8.12 
Percentage of Schools with Teacher-Librarian 
by Administering Authority 
Administering 
Authority 
Have 
Teacher-Librarian 
Do Not Have 
Teacher-Librarian 
Government 
Percent 
60 (9) 
Percent 
40 (6) 
Mission 100 (12) 
0 
Lay Private 75 (6) 
25 (2) 
Total (27) 
(8) 
is most common among the Mission (100 percent) and Lay 
Private authorities (75 percent). These two bodies are the 
least capable financially. In fact, they depend mostly on 
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grants in aid or subvention from the government to run their 
school systems (see Chapter 3). 
Table 8.13 shows, by province, the number and percentage 
of schools with teacher-librarians. Eighty-six percent of 
the schools in the South West Province as compared to 64 
percent in the North West Province had teacher librarians. 
The data in Table 8.13 and Table 8.4 suggest that the North 
West Province tends to favor the use of full-time librarians 
while the South West Province relies mainly on part-time 
librarians. 
Table 8.13 
Percentage of Schools with Teacher-Librarian 
by Province 
Provinces 
Have 
Teacher-Librarian 
Do Not Have 
Teacher-Librarian 
South West Province 
Percent 
86 (18) 
Percent 
14 (3) 
North West Province 64 (9) 36 (5) 
Total (27) 
(8) 
Tparhina Assignments nf Teacher-Librarians 
Table 8.14 shows the various subjects 
teacher-librarians 
teach in addition to overseeing the smooth running of the 
school library. The majority of the teacher-librarians 
i (36 percent) teach the English language. The next subject 
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Table 8.14 
Subjects Teacher-Librarians Teach 
Subject Percent 
English 36.6 (15) 
History 14.6 (6) 
Geography 9.7 (4) 
Science 14.6 (6) 
Others 24.4 (10) 
(41) 
history (14.6 percent) followed by the science subjects 
(14.6 percent). The data indicates that some teacher- 
librarians teach more than one subject. This observation is 
arrived at by comparing the data in Table 8.12 with that 
presented in Table 8.14. Table 8.12 indicates that there are 
27 teacher-librarians. But when we examine them in terms of 
the subjects they handle (Table 8.14) we find that we have 
41. By simple calculation, we find that close to 52 percent 
of the teacher-librarians in the schools surveyed teach more 
than one subject. 
The data in Table 8.15 indicate that teacher-librarians 
serving in the Government (36.3 percent) and Mission 
(44.4 percent) administered schools tend to be English 
language teachers while those in the Lay Private schools 
(33.4 percent) mostly teach history. 
Table 8.15 
Subjects ,Teacher-Librarians Teach by 
Administering Authority (Percent) 
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Administering Authority 
Subjects Government Mission Lay Private 
English 
Percent 
36.3 (4) 
Percent 
44.4 (8) 
Percent 
25 (3) 
History 9.1 (1) 5.6 (1) 33.3 (4) 
Geography 9.1 (1) 5.6 (1) 16.7 (2) 
Science 27.3 (3) 11.1 (2) 8.3 (1 ) 
Others 18.2 (2) 33.3 (6) 16.7 (2) 
Qualifications of Teacher-Librarians 
Table 8.16 shows the percentage distribution of teacher- 
librarians by qualification. About 56 percent of the 
teachers have university degree (d+e), 22 percent have 
teaching qualifications (b+c+d) and 15 percent have pre¬ 
university qualification, or the General Certificate of 
Education, Advanced Level. The majority of the graduate 
teacher-librarians (44 percent) do not possess teaching 
qualifications. 
Table 8.17 shows the teacher-librarians and their 
various qualifications by administering authority. The data 
indicates that the Mission authorities use slightly more 
graduate teacher-librarians to administer their school 
libraries than the Government and the Lay Private 
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Table 8.16 
Percentage Distribution of Teacher-Librarians 
by Qualifications 
Qualifications Percent 
a) G.C.E. "A” Level 15 (4) 
b) Teacher Grade One Certificate 
with G.C.E. "A" Level 7 (2) 
c) Ecole Normal Superieur 4 (1) 
d) B.A. or B.Sc. with teaching qualification 11 (3) 
e) B.A. or B.Sc. without teaching qualification 44 (12) 
f) Others 19 (5) 
100 
Table 8.17 
Qualification of Teacher-Librarians 
by Administering Authority 
Administering Authority 
Qualifications Government Mission Lay Private 
G.C.E. "A" Level 
Percent 
0 
Percent 
9 (1) 
Percent 
43 (3) 
Teacher Grade One Cer¬ 
tificate with "A” Level 11.1 (1) 0 14 (1) 
Ecole Normale Superieur 11.1 (1) 0 0 
B.A. or B.Sc. with 
teaching qualification 11.1 (1) 18 (2) 0 
B.A. or B.Sc. without 
teaching qualification 44.4 (4) 64 (7) 14 (1) 
Others 22.2 (2) 9 (1) 
29 (2) 
Total 99.9 (9) 100 (11) 
100 (7) 
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authorities. However, most of these graduate teacher- 
librarians do not possess teaching qualifications. The Lay 
Private Authorities rely mostly on the services of teacher- 
librarians (43 percent) with pre-university qualifications. 
The data in Table 8.17 is interesting in one other 
respect. It reflects the different patterns of school 
organization and management. In the Mission schools, for 
example, there is usually a greater involvement of the 
teaching staff in the total program of the school. The staff 
are generally assigned to various duties for which no extra 
remuneration is paid. This practice also goes on in the Lay 
Private System. But while the former employs more graduate 
teachers, the latter tends to engage mostly non-degree 
teachers. Notice that about 57 percent of the teacher- 
librarians in the Lay Private system are non-graduates. 
Teacher-1ibrarian or part-time librarian is by definition 
some school staff member who performs the function of a 
school librarian in addition to his normal teaching or office 
duties. He is not specifically recruited to serve as school 
librarian. Therefore, the calibre of school librarians 
(Table 8.17) reflects the quality of overall personnel 
available in the school system. 
If a school system is capable of engaging the services 
of qualified teachers, this will be reflected in the status 
of her teacher-librarians. 
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Experience—of—Teacher_Librarians in Library Work 
f 
Table 8.18 shows the experience of teacher-librarians in 
library work. The data indicates that most of the teacher- 
librarians have had less than three years experience in 
managing a school library. Only about 15 percent of them 
have had about five or more years of experience in the job. 
The reason for this limited experience may be due to the way 
school authorities perceive the role of school libraries. 
The position of a school librarian is not a formal one. It 
is not reflected anywhere in the organigram of any school 
system. Even the Ministry of Education does not recognize 
the existence of the position. 
Table 8.18 
Range of Experience of Teacher-Librarians in Library Work 
Range of Experience Number Percent 
Less than 1 year 
1 to 2 years 
2 to 3 years 
3 to 4 years 
4 to 5 years 
More than 5 years 
No response 
Total 
8 
9 
1 
4 
0 
4 
i 
27 
29.6 
33.3 
3.7 
14.8 
14.8 
3.7 
99.9 
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Two main procedures are usually followed in creating and 
filling the position in a school. One, an enthusiastic 
individual volunteers to oversee the school library, and the 
principal approves. Secondly, the principal designates one 
of his staff as the "librarian”. The volunteer can withdraw 
his services, if and when he chooses. The principal can also 
remove his appointee and name a different staff person. 
Another factor that makes for lack of continuity is that when 
the teacher-librarian is transferred, he does not resume in 
his new school as a teacher-librarian, but as a teacher. 
Whatever experience he had acquired as a "librarian" is not 
capitalized upon by his new school. 
The data in Table 8.19 indicates that the majority of 
the teacher-1ibrarians in the three administering authorities 
have 2 years experience or less. Thus, the issue of 
unqualified and inexperienced library manpower is a general 
and common problem to all three school systems. 
In-service Course 
In the absence of formal training in library science, 
many school authorities try to improve the skills and 
efficiency of their teacher-librarians by organizing in- 
service training courses for them. Generally, such courses 
are mounted and financed by bodies such as the British 
Council, or the French Cultural Center. In certain occasions 
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some enthusiastic authority or head of school sends his 
i 
librarian to a reputable institution as the University of 
Yaounde or the Pan African Institute for Development, Buea or 
Douala. 
In the latter approach, the trainee works under a 
professional librarian for a pre-agreed duration, usually 
three months or thereabout. The principal advantage of this 
system over the seminar-cum-workshop method is that the 
Table 8.19 
Experience of Teacher-Librarians in Library Work 
by Administering Authority 
Range of Years 
of Experience 
Administering Authority 
Government Mission Lay Private 
Less than 1 year 
Percent 
22.2 (2) 
Percent 
27.3 (3) 
Percent 
42.8 (3) 
1 to 2 years 44.4 (4) 36.4 (4) 14.3 (1) 
2 to 3 years 0 9.1 (1) 0 
3 to 4 years 11.1 (1) 18.1 (2) 14.3 (1) 
4 to 5 years 0 0 0 
More than 5 years 22.2 (2) 9.1 (1) 14.3 (1) 
Total 99.9 (9) 100 (11) 100 (7) 
trainee over a period of time works under a master who 
supervises her/him closely. In this form of training the 
emphasis is on the practical aspects as opposed to the 
theoretical component of library management. 
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Another advantage is that during the course, the trainee 
* 
usually develops an activity plan which she/he intends to 
implement after the training. Such action plans usually 
include details on how to improve the trainee’s school 
library, or how to start one, where none already exists. 
Where there is sufficient goodwill, the trainer has often 
followed up the trainee to see how well she/he is 
implementing the action plan. 
Table 8.20 shows the duration of in-service course 
attended by teacher-librarians in the two provinces. 
Table 8.20 
Percentage Duration of In-service Library Course 
Attended by Teacher-Librarians 
Duration of Course Percent 
No in-service course 70.4 (19) 
1 week or less 14.8 (4) 
2 to 3 weeks 14.8 (4) 
3 to 4 weeks 0 
More than 4 0 
Total 100 (27) 
Of the 27 teacher-librarians, 70.4 percent have had no in- 
service course in library management, 14.8 percent have had 
some in-service training lasting for one week or less, and 
the remainder, 14.8 percent, have participated in some form 
of course lasting 2 to 3 weeks. 
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The data confirms the research's first-hand observation 
of the appalling situation of secondary school libraries in 
Anglophone Cameroon. In the absence of formal education in 
librarianship, experience in library work (see Table 8.18) 
and with no in-service training, the teacher-librarians, in 
fact, do nothing that can seriously be called library work. 
The sum total of their library activity consists mainly in 
seeing to it that the "library" is opened once in a while, 
and making sure that the rate of book loss and material 
mutilation is somehow reduced. Beyond this, they are 
hopeless. 
This is by no means an unimportant task. In a society 
in which little or no money is made available for running the 
library and lost materials cannot be replaced, it is a 
legitimate task for those responsible for the library to 
prevent the dispersal of the collections. As Benge (1970, 
p. 193) put it, in unpropitious times (and many countries 
have not known any others) the preservation of things, like 
personal survival, becomes a virtue and a duty. 
Table 8.21 shows the duration of in-service library 
courses teacher-librarians have attended by administering 
authority. The data indicates that in the three school 
systems, the majority of the teacher-librarians have had no 
form of in-service library training. The issue of manpower 
is. therefore, a common problem to all of them. However, the 
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Table 8.21 
, P^r?e?ta9e Dur^tion of In-service Library Course 
Attended by Teacher-Librarians by Administering Authority 
Range of 
In-service Course 
Administerina Authoritv 
Government Mission Lay Privat e 
No in-service course 
Percent 
67 (6) 
Percent 
73 (8) 
Percent 
71.4 (5) 
1 week or less 11 (1) 18 (2) 14.3 (1) 
2 to 3 weeks 22 (2) 9 (1) 14.3 (1) 
3 to 4 weeks 0 0 0 
More than 4 weeks 0 0 0 
Total 100 (9) 100 (11) 100 (7) 
mission authorities have the highest percent of their 
teacher-librarians without in-service training. But 
numerically each school authority had not more than 3 
teachers with some form of in-service training. 
Reward for Teacher-Librarians in Library Work 
Table 8.22 shows the percentage distribution of various 
rewards to teacher-librarians for doing library work. The 
data reveals that most of the teacher-librarians (59 percent) 
do not receive any form of reward. This suggests that they 
carry their normal load of teaching assignment in addition to 
running the school library. 
This lends credence to our earlier analysis that the 
position of a school-librarian does not exist in the 
Table 8.22 
Reward for Teacher-Librarians in Library Work 
(Percent) 
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Reward Percent 
a) Less teaching period 26 (7) 
b) Additional salary (allowance) 7 (2) 
c) Both a and b above 4 (1) 
d) No reward 59 (16) 
Other (job satisfaction) 4 (1) 
Total 100 (27) 
organigram of any school system. Neither does it exist in 
the Cameroonian educational planner's scheme of things. 
Individual heads of schools can create the position if 
they wish and enthusiastic teachers can volunteer to be 
designated as the "school librarian". In some occasions (26 
percent) a few understanding principals of schools try to 
encourage the teacher-librarians by reducing their teaching 
load. And in other instances (7 percent), the teacher- 
librarians are paid an allowance or additional salary for 
doing library work. 
The researcher was not able to verify the claim of 
monetary incentive. But his extensive knowledge of the 
research terrain suggests that this may be an exaggerated 
claim. On the other hand, it may be a very recent innovation 
which the author is yet to be acquainted with. 
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The writer's skepticism is strengthened by the data in 
/ 
Table 8.23 which shows the various rewards for teacher- 
librarians in library work by administering authority. 
Table 8.23 
Reward for Teacher-Librarians in Library Work 
by Administering Authority 
Administering Authority 
Reward Government Mission Lay Private 
Percent Percent Percent 
a) Less teaching period 22 (2) 18 (2) 43 (3) 
b) Additional salary 
(allowance) 0 18 (2) 0 
c) Both a and b above 0 9 (1) 0 
d) No reward 67 (6) 55 (6) 57 (4) 
e) Other 
(job satisfaction) 11 (1) 0 0 
Total 100 (9) 100 (11) 100 (7) 
The column for additional salary indicates that the two 
schools that pay additional salary for library work are both 
mission schools. Generally, this particular authority is the 
least likely to pay an extra sum of money for any extra 
services whatsoever. But if the data as collected and 
presented is true, then one can only conclude that a new era 
for secondary school libraries in Cameroon may have just 
started. 
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Surprisingly. Table 8.23 reveals that the spirit of 
volunteerism in library work is strongest in the Government 
schools system (67 percent), followed by the Lay Private 
schools system (57 percent). It is least in the Mission 
system (55 percent). The researcher expected to see exactly 
the opposite. 
The Government and the Lay Private authorities utilize 
one reward strategy in encouraging their teacher-librarians, 
less teaching period. The Mission employs two strategies: 
less teaching period, and additional salary. 
Summary of Findings 
1. There is an acute shortage of qualified library manpower 
in the schools studied. Only a handful of schools had 
full-time librarians, and even these are neither 
qualified academically nor professionally. The calibre 
of persons chosen to serve as school librarians suggests 
a serious lack of awareness on the part of educational 
authorities. 
2. The majority of the schools employ the services of 
teacher-librarians or part-time librarian. More than 
half of these teacher-librarians have had less than two 
years working experience in library work. Few. if any 
of them, have worked under the tutelage of a 
professional librarian. 
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3. There is no systematic plan for giving school library 
i 
personnel some training in library management. Rather, 
the authorities rely on ad hoc short courses thrown in 
here and there. Even after a candidate has gone through 
such courses, no follow-up effort is made to assess the 
degree of transfer of training and its impact on school 
library improvement. 
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Footnote to Chapter 8 
/ 
The researcher heard this pidgin English expression from 
Eyong-Eta (lately of the Ministry of Higher Education 
and Scientific Research, Yaounde, Cameroon) in a series 
of lectures he delivered to the students of the now 
defunct Baptist Teachers Training College (BTTC), Great 
Soppo, Buea, during the mid-60s. Efforts to locate it 
in print failed but a leading politician, Mr. S. N. Tita 
of Nooremac Press, Limbe, who was contacted, confirmed 
it to be true. 
CHAPTER 9 
LIBRARY ADMINISTRATION AND ORGANIZATION 
# 
Chapter 8 examined the status of school library 
personnel focusing on their qualifications, training, and 
experience. This chapter will concentrate on school library 
administration and organization under the following rubrics: 
stock control and management; technical processing; service 
to readers; and collection management problems. 
Stock Control and Management 
Every library must have some system of stock control. 
The main function of a stock control system is to enable the 
library staff to keep control of the library collection. Any 
system, no matter how rudimentary, should be able to reveal 
at any one time the total volume of library holdings and the 
whereabouts of specific volumes or titles. We now present 
data on the stock management systems used in the schools 
studied. The order in which they will be examined are 
accession register; lending records; inventory; and. annual 
report. 
The Accession Register 
The main purpose of accession register is to document 
the total number of volumes held by a library. As soon as a 
new title is acquired, it is given a unique number. In 
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addition, the accession register shows the author, title, 
/ 
publisher, year of publication, and source of all books. In 
the absence of such a document, it would be absolutely 
impossible to determine the exact nature and volume of 
library holdings. Consequently, the library growth rate and 
the disappearance of stock would be difficult to ascertain. 
In a study of school library services in Anglophone 
Cameroon, participating schools were asked to indicate 
whether they had any form of record to indicate the books in 
the school library. Table 9.1 indicates that 94 percent of 
the responding schools had some records to show the books in 
the library. Only 6 percent said there were no such records. 
Table 9.1 
Schools with Accession Records 
Accession Records Percent 
Have accession record 94 (34) 
Have no accession record 6 (2) 
No response (1) 
Note: Calculation based on 36 responding schools. 
The accession register is one of the most important 
library records. It is also the simplest and cheapest to 
keep. Practically anybody who can read and write can be 
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taught to establish and maintain one. All that is required 
is a notebook ruled in the appropriate fashion. The large 
percentage (94) of schools with this indispensable record is 
very encouraging; however, one wonders why 6 percent of the 
population did not possess this basic record. 
Table 9.2 shows that the 2 schools without this record 
belong to the Mission and Lay Private school system. 
Table 9.2 
Schools with Records to Indicate the Number 
of Books in the Library by Administering Authority 
Administering 
Authority 
Have 
Accession Register 
Do Not Have 
Accession Register 
Percent Percent 
Government 100 (15) 0 
Mission 92 (12) 8 (1) 
Lay Private 87.5 (7) 12.5 (1) 
Note: Calculation based on the number of schools responding 
to this item. 
Lending Records 
Another basic system of stock control and management is 
the lending records. There are various forms of lending 
records, but by and large, all of them contain practically 
the same type of information. They indicate at any one 
moment which reader has what book or document. It shows when 
the document was borrowed and when it is expected back into 
the library. In short, lending records help library staff to 
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keep track of the movement or circulation of stock. In the 
event of non-return of a document, the staff can determine 
who is the delinquent patron. 
In a sophisticated library system, the computer acts as 
a lending record. In a manual system, it could take the 
shape of a simple ledger ruled and kept appropriately. 
In this study, 92 percent of the schools said they kept 
lending records, and 8 percent said they kept no such records 
(Table 9.3). 
Table 9.3 
Schools with Lending Records 
Lending Records Percent 
Have lending records 92 (33) 
Have no lending records 8 (3) 
No response (1) 
Note: Calculations based on the number of schools responding 
to this item. 
The intriguing question is how do these schools (3) 
without lending records organize their circulation of stock? 
The absence of a lending record suggests that either there is 
no stock available for circulation or the books are simply 
locked up in a room. 
The data in Table 9.4 shows that the 3 schools without 
lending records belong to the Mission (1) and Lay Private (2) 
school authority systems. All the Government schools had 
i 
lending records. 
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Table 9.4 
Percentage of Schools with Lending Records 
by Administering Authority 
Administering 
Authority 
Have 
Lending Records 
Do Not Have 
Lending Records 
Percent Percent 
Government 100 (15) 0 
Mission 92 (12) 8 (1) 
Lay Private 75 (6) 25 (2) 
Inventory 
The purpose of an inventory is to determine the exact 
account of library resources at hand. Gillespie and Spirt 
(1983, p. 307) listed the following as the reasons why 
libraries take inventory of their stock: to indicate missing 
or lost materials; to reveal numerical strengths and 
weaknesses in the collection; to identify materials in need 
of repair; and, to serve as a vital part of the process of 
weeding the collection. It is evident from the above that a 
library that neglects this vital operation may not determine 
the rate of book loss, deterioration of documents, and the 
gaps in collection. 
In this study, participating schools were requested to 
not they carried out regular inventory of indicate whether or 
166 
library stock. The data in Table 9.5 reveals that 81 percent 
/ 
of the respondents carried out regular inventory and 19 
percent did not. 
Table 9.5 
Percentage of Schools that Carry Out 
Regular Stock Inventory 
Inventory Percent 
Regular inventory 81 (29) 
No regular inventory 19 (7) 
No response (1) 
(37) 
Note: Calculation based on the number of respondents. 
Tables 9.6 and 9.7 show percentage of schools that carry 
out regular inventory by province and administering 
authority, respectively. The data in Table 9.6 indicates 
that 76 percent of the schools in the South West Province and 
Table 9.6 
Percentage of Schools that Carry Out 
Regular Stock Inventory by Province 
Provinces 
South West Province 
No 
Regular Inventory Regular Inventory 
Percent 
76 (16) 
Percent 
24 (5) 
87 (13) 13 (2) North West Province 
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Table 9.7 
Percentage of Schools that Carry Out Regular 
Stock Inventory by Administering Authority 
Administering 
Authority Regular Inventory 
No 
Regular Inventory 
Percent Percent 
Government 86 (12) 14 (2) 
Mission 71 (10) 29 (4) 
Lay Private 87.5 (7) 12.5 (1) 
(29) (7) 
87 percent of those in the North West Province regularly take 
inventory of their collection. And Table 9.7 reveals that 
87.5 percent of the Lay Private schools, 86 percent of the 
Government schools, and 71 percent of the Mission schools 
carry out regular stock inventory. 
The data in Table 9.8 indicates that 85 percent of the 
schools located in rural areas carry out regular inventory of 
library stock as against 75 percent of those situated in 
urban centers. 
Regularity and frequency of stock inventory is very 
important if the aim of the exercise is not to be defeated. 
An inventory done once every four years or so is 
practically meaningless. Such an exercise may not meet the 
purpose of an inventory as listed by Gillespie and Spirt 
( 1983 ) . 
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Table 9.8 
Percentage of'Schools that Carry Out Regular 
Stock Inventory by Size of the Community 
Size of the Community 
Have 
Regular Inventory 
Do Not Have 
Regular Inventory 
Percent Percent 
Rural 85 (17) 15 (3) 
Urban 75 (12) 25 (4) 
(29) (7) 
The data in Table 9.9 suggests that 31 percent of the 
schools that indicated that they carry out 
Table 9.9 
regular inventory 
Frequency of Stock Inventory 
(Percent) 
Frequency of Inventory Percent 
Once a year 65.5 (19) 
Once in 2 years 3.5 (1) 
Once in 3 years 0 
Others 31.0 (9) 
100 (29) 
may not actually be doing so. Some of the various responses 
that constitute the "others” category are: "when we receive 
new books", and "when the principal calls for an inventory". 
The association of stock inventory with receipt of new books 
is rather surprising. This could mean once every four years 
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or so. It could also mean once a week, month, etc., 
i 
depending upon the regularity of receipt of new titles. 
If the statistics for the "others" category (9 schools) 
is combined with the "not regular inventory" (7 schools in 
Table 9.7) we discover that 16 schools, or 44.4 percent of 
the schools responding to this item do not in fact carry out 
regular stock inventory. 
Table 9.10 shows the frequency of library stock 
inventory by administering authority. Eighty-two percent 
Table 9.10 
Frequency of Stock Inventory by 
Administering Authority (Percent) 
Frequency of Administering Authority 
Inventory Government Mission Lay Private 
Once a year 
Percent 
64 (7) 
Percent 
82 (9) 
Percent 
43 (3) 
Once in 2 years 9 (1) 0 0 
Once in 3 years 0 0 0 
Others 27 (3) 18 (2) 57 (4) 
Total 100 (ID 100 (ID 100 (7) 
of the Mission, 64 percent of the Government, and 43 percent 
of the Lay Private authority schools take inventory of their 
stock once a year. Nine percent of the government schools 
carry out an inventory once in two years. The remainder of 
the schools, irrespective of administering authority, fall in 
the "Others" category. The large percentage (57) of Lay 
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Private schools in the "Others” category suggests that stock 
i 
control is less rigorous in this school system. 
Annual Reports 
The annual report is not an action document. Its main 
objective is to communicate the position of the library to 
the school authorities, staff, parent teacher association of 
the school, and probably to the alumnae who may in the future 
be called upon to intervene in aid of the library. 
Topics usually covered in school library annual reports 
include some or all of the following items: size of the 
library collection in various formats including acquisitions, 
gifts, and donations; circulation; number of new documents 
cataloged; statistics of expenditure; journals added; and 
major problems of the library such as stock mutilation and 
loss. 
Table 9.11 shows that 63 percent of the population 
prepare annual reports and 37 percent do not. 
The data in Table 9.12 indicate that the majority of the 
mission-administered schools (69 percent) do not prepare 
annual reports. Eighty percent of the Government schools, 
and 86 percent of the Lay Private authority schools prepare 
annual reports. The large percentage of Mission schools that 
do not prepare annual written reports is surprising and may 
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Percentage of Schools 
Table 9.11 
that Prepare Annual Written Reports 
Annual Written Reports Percent 
Prepare annual reports 63 (22) 
Do not prepare annual reports 37 (13) 
No response (2) 
Total (37) 
Note: Calculation based on the number of schools respondina 
to this item. 
Table 9.12 
Percentage of Schools that Prepare Annual 
by Administering Authority 
Written Report 
Administering 
Authority 
Prepare 
Annual Report 
Do Not Prepare 
Annual Report 
Government 
Percent 
80 (12) 
Percent 
20 (3) 
Mission 31 (4) 69 (9) 
Lay Private 86 (6) 14 (1) 
(22) (13) 
be due to ignorance or lack of concern on the part of those 
in command. 
Technical Services 
The technical processing activity is an important aspect 
of library administration and organization. It ensures that 
appropriate resources are acquired by the library and then 
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prepared for use. The components that make up the technical 
/ 
processing operations include: book selection, acquisition, 
classification, and cataloging. 
Book Selection 
Book selection is the process of choosing the titles to 
be acquired by the library. This activity requires detailed 
knowledge of readers' profiles and interest, size of the 
budget, the goal of the library, and the current status of 
the existing stock. In the specific case of school 
libraries, it requires knowledge of the school curriculum and 
the direction it may likely take in the near future. 
There are different methods of selection in different 
libraries. In some libraries, the librarian is solely 
responsible. In others, it may be done by a committee, 
headed by the librarian. 
Table 9.13 shows the percentage distribution of schools 
by book selection responsibility. Six main categories of 
persons are involved in book selection. But the dominant 
approach is the librarian/staff/principal method. The next 
popular approach is the "Principal" as the sole decision 
maker. It is interesting to note that selection by the 
librarian is fourth out of the six prevailing methods. The 
low ranking of this method conforms with our finding in the 
last chapter of the low academic and professional 
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Table 9.13 
Book Selection Responsibility (Percent) 
Persons Selecting Percent 
Librarian 10 (6) 
Principal 20 (12) 
The Staff 18.3 (11) 
Students 8.3 (5) 
Librarian/Staf f/Principal 38.3 (23) 
Others 5 (3) 
(60) 
Note: Total exceeds 37 because in some schools more than one 
person is involved. 
qualification of school librarians, and the inexperience of 
the teacher-librarians. Devoid of technical and managerial 
skills, the authorities may have thought it wise not to 
entrust such an important task to them. 
The 5 percent who listed "others" specified that 
organizations such as the British Council. American Cultural 
Centers, etc., decide the books to be acquired. This is not 
exactly true in the sense that these bodies select for them 
the titles to be purchased. 
The comment, however, mirrors the practice among some of 
those foreign bodies of donating books to institutions 
j without asking those institutions to specify what titles they 
require. This study was not designed to investigate the 
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utility and relevance of school library collections to the 
/ 
curriculum need of the schools. But suffice it to observe 
that most of the books usually donated to school libraries in 
Anglophone Cameroon do not benefit anybody except boost the 
public relations image of the donors. It is the researcher's 
opinion that such practice has actually harmed the course of 
school library development in the two provinces under 
investigation. 
The data in Table 9.13 also indicate that some schools 
utilize more than one selection strategy. In other words, 
the selection procedure is not formalized. What seems to 
operate here is a haphazard "hit or miss" system earlier 
noted by Kelley (1976). He said that 
Library orders come low on the list of educational- 
cost priorities and seem to be a hit or miss matter 
of individual staff enthusiasts prevailing, 
metropolitan bookshop account in hand, on 
principals in expansive moments. Hardly 
progressive, in the non-cant usage (p. 257). 
Table 9.14 shows book selection responsibility by 
administering authority. The data indicate that the dominant 
approach used by each of the three administering authorities 
is the librarian/staff/principal method. The next important 
method is the "principal" for both the Mission and 
Government. The second highest method used by the Lay 
Private authority is the staff. 
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Table 9.14 
Book Selection Responsibility 
by Administering Authority (Percent) 
Administering Authority 
Persons Selecting Government Mission Lay Private 
The Librarian 
Percent 
7 (2) 
Percent 
19 
Percent 
(4) 0 
The Principal 24 (7) 19 (4) 10 (1) 
The Staff 24 (7) 9.5 (2) 10 (2) 
The Students 7 (2) 9.5 (2) 10 (1) 
Librarian/Staff/Principal 28 (8) 43 (9) 60 (6) 
Others 10 (3) 0 0 
Total 100 (29) 100 (21) 100 (10) 
The 1ibrarian/staff/principal method does not, in fact, 
mean that these three groups of persons sit down together to 
decide on the titles to be acquired. It does not mean that 
they compare notes either. 
What operates in practice is that each person, 
independent of the rest, selects the titles she/he thinks 
should be acquired for the school library. This hit or miss 
method (Kelly, 1976) generally leads to unbalanced and 
inappropriate stock development. An experienced librarian 
can always bring order into this chaos by coordinating the 
selection activities. He will also make the final decision 
as to which titles are actually acquired. But in the absence 
of such experienced staff, confusion reigns supreme and 
school library shelves are populated by "junk" materials. 
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The effect this can have on teachers can be dishearteninq. 
And the effect on children’s reading—and intellectual 
qrowth--can be nothing short of disaster (Leake. 1987, p. 19). 
Table 9.14 also indicates that the Mission Authority 
seems to give their librarians more selection responsibility 
(19 percent) than the Government (7 percent) and Lay Private 
authority (0 percent). This may be due to the fact that the 
Mission has better qualified library personnel, and therefore 
feels comfortable in entrusting selection responsibilities 
into their hands. 
The data in Table 8.17 in Chapter 18 support this 
analysis. It shows that the Mission has 82 percent of their 
teacher-librarians as graduates. The Government and Lay 
Private authorities have only 56 percent and 14 percent of 
their teacher-librarians as graduates, respectively. 
This partly explains the common practice among certain 
authorities of not entrusting library matters to the hands of 
the librarians. Rather, individuals are allowed to interfere 
here and there, dictating terms to beleaguered librarians 
(Nwanosike. 1979; 1981) and disrupting the smooth running of 
the service (Appendix H-2). 
Acguisition of Stock 
After the books have been selected, they have to be 
f stock requires sound 
ordered or purchased. Acquisition o 
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knowledge of the book trade. Some libraries deal directly 
with the publishers, others acquire via book agents, and some 
use a combination of both methods. In ordering a document, 
the librarian has to supply some basic bibliographical data 
such as author, title, edition, publisher, price, and 
standard book number. This calls for at least a nodding 
acquaintance with bibliography, especially sources of 
bibliographical information. 
Table 9.15 shows the category of persons responsible for 
stock.acquisition in the schools studied. The data indicates 
Table 9.15 
Persons Responsible for Stock Acquisition (Percent) 
Persons Purchasing Library Books Percent 
The Librarian 22.7 (10) 
The Principal 54.5 (24) 
The Bursar 9.1 (4) 
Others 13.6 (6) 
Total 
99.9 (44) 
Note: The total exceeds 37 because some schools use more 
than one official. 
that in more than half of the schools (54.5 percent) studied, 
the principal (head of school) is responsible for stock 
acquisition. This is followed by the librarian (22.2 
(13.6 percent) and bursar (9.1 percent). percent), others 
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The involvement of the bursar in book acquisition is 
intriguing. It may suggest absence of a librarian in some 
schools where the principal is too busy to concern himself 
with a job which does not fall within his purview anyway. It 
may also reflect the practice among certain heads of schools 
of stripping the librarians of their responsibilities and 
passing such duties to their cronies (Nwanosike, 1981). 
The data also suggest that in some schools more than one 
person is responsible for stock acquisition. 
Table 9.16 shows that in all the three administering 
authorities, the principal is the main person responsible for 
purchase of school library books. The Mission authorities 
give the librarian slightly more acquisition responsibility 
than the Government. In the Lay Private authority system, 
the librarian seems to be the least important factor in stock 
acquisition. The bursar is the most popular among the Lay 
Private authorities. The Mission authorities do not give the 
bursar stock acquisition responsibility. 
Stock acquisition responsibility is most streamlined 
among the Government school system than in the other two 
authorities. There is a tendency in the Government school 
system for each school to use one person for stock 
acquisition. This is not the case in either the Mission or 
the Lay Private authority systems. For example, about 38 
percent of the Mission schools, and 22 percent of the Lay 
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Table 9.16 
Persons Responsible for Stock Acquisition 
by Administering Authority 
Persons Administerina Authority 
Purchasing Government Mission Lay Private 
Percent Percent Percent 
The Librarian 26.7 (4) 27.8 (5) 9.1 (1) 
The Principal 53.3 (8) 55.5 (10) 54.5 (6) 
The Bursar 6.7 (1) 0 27.3 (3) 
Others 13.3 (2) 16.7 (3) 9.1 (1) 
Total 100 (15) 100 (18) 100 (ID 
Private schools use more than one official for stock 
acquisition. This again corroborates Kelly's (1976) 
observation of a haphazard "hit or miss" system. 
Classification 
Harrison (1973, p. 127) defined classification as the 
process by which we group things according to their 
likenesses and separate them according to their differences. 
It is also the systematic arrangement of materials into 
groups according to some predetermined list of criteria 
(Gillespie and Spirt, 1983). The main objective of 
classification is to arrange things in the most helpful order 
for the purpose in hand. 
Library collections are usually arranged into groups 
according to some predetermined order for the purpose of 
facilitating access and retrieval of information. In the 
i 
absence of classification, therefore, library collections 
would be difficult, if not impossible, to exploit. 
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Table 9.17 shows the number and percentage of schools 
that have classified their collections. Of the 37 schools in 
the study, 78 percent classified their stock, and 27 percent 
did not classify their collection. Considering the 
importance of classification in information retrieval, the 
proportion of schools with unclassified stock is 
disheartening. 
Table 9.17 
Percentage of Schools With and Without Classified Collection 
Classification of Library Collection Percent 
Classified 78 (29) 
Not classified 22 (8) 
Total 100 
(37) 
The data in Table 9.18 indicates that 80 percent of the 
Government schools, 78 percent of the Lay Private schools, 
and 77 percent of the Mission schools classified their school 
library collections. The percentage of schools in each of 
the school authority systems with unclassified stock is high. 
One wonders how the teachers and pupils of the schools 
concerned find their way in the library. 
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Percentage of 
by 
Table 9.18 
Schools with Classified 
Administering Authority 
Collection 
Administering 
Authority Stock Classified 
Stock 
Not Classified 
Government 
Percent 
80 (12) 
Percent 
20 (3) 
Lay Private 78 (7) 22 (2) 
Mission 77 (10) 23 (3) 
Total (29) (8) 
Classification System Used. As earlier noted. 
classification is the systematic arrangement of materials 
into groups according to some predetermined list of criteria 
(Gillespie and Spirt, 1983, p. 282). In library parlance, 
this predetermined list of criteria is usually the subject 
matter of books. Over the years, a number of schemes of book 
classification have been developed by librarians. Examples 
of such schemes include the Dewey Decimal Classification 
(DDC), the Library of Congress System (LC), the Universal 
Decimal Classification (UDC). and the Colon Classification. 
All of them use the subject matter of the book as their 
organizing frame of reference. 
Table 9.19 shows the percentage distribution of schools 
according to the classification system used. The data 
indicates that 45 percent of the schools that claimed that 
their stock is classified (see Table 9.17) use the Dewey 
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Table 9.19 
Percentage of Schools Using Various 
Classification Systems 
Classification System Percent 
Dewey Decimal System 45 (13) 
Dewey Decimal System (Simplified Version) 28 (8) 
Others 17 (5) 
No response IQ (3) 
Total 100 (29) 
Note: Calculation based on the 29 schools with classified 
collection. 
Decimal System, 28 percent use the simplified or abridged 
version of Dewey and 17 percent use other unspecified 
systems. Ten percent did not respond. 
Table 9.20 shows percentage of schools using various 
classification systems by administering authority. The data 
indicates that 50 percent of the Government schools, 50 
percent of the Mission and 14 percent of the Lay Private 
schools use the Dewey Decimal System (Simplified Version). 
Forty-three percent of the Lay Private schools who had 
earlier said that their stock was classified (Table 9.18) did 
not respond to our request to specify the classification 
system used. Thirty-three percent of the Government schools 
use non-standardized systems which they listed as "subject/ 
alphabetical by author", "subject with no numbers assigned to 
each book", "numerically by subject", and "serial number 
Table 9.20 
Percentage of Schools Using Various Classification 
Systems by Administering Authority 
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Classification Administering Authority 
System Government Mission Lay Private 
Dewey Decimal System 
Percent 
50 (6) 
Percent 
50 (5) 
Percent 
14 (1) 
Dewey Decimal System 
(Simplified Version) 17 (2) 50 (5) 14 (1) 
Others 33 (4) 0 28 (2) 
No Response 0 0 43 (3) 
Total 100 100 100 
system for each group of subjects”. The Lay Private schools 
(28 percent) who employ non-standardized codes listed ”in 
terms of subjects”. 
The author's opinion is that there is nothing wrong with 
the use of non-standardized codes. The inherent difficulty, 
however, is that such system ultimately creates intractable 
problems of retrievability and continuity. For example, when 
the person currently responsible for classification leaves, 
his successor may not know how to proceed. As a result he 
may devise his own system, and this will obviously mean 
reclassifying the entire stock. When he too leaves, his 
successor might go through the same process. This could be 
very expensive and counterproductive. 
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Moreover, since the pupils would be entering the world of 
information, there is every good reason to introduce them from 
the beginning to the workings of one of the standard codes. 
Cataloging 
During the process of classification, the librarian can 
locate the book at only one place in the shelves. A book 
treating equally of history, geography, and sociology 
presents a problem to the classifier. He can only place it 
in one place: history, geography, or sociology. 
The cataloger faces no such problem. He can enter the 
book in each of the subjects, so that the reader interested 
in history, geography, and sociology on consulting the 
catalog will be informed of the book's presence and place in 
the library (Bakewell, 1972; Harrison. 1973; Needhalm, 1971). 
Cataloging, therefore, is an essential library operation. It 
provides multiple access points for the readers and ensures 
that information seekers are not constrained to think only in 
one perspective. 
In cataloging a collection, the librarian wishes to 
accomplish the following objectives as listed by Harrison 
(1973), Bakewell (1972) and Needham (1964): 
a) Show what books the library has by a given author. 
b) Show the stock of the library on any given subject. 
c) Show whether the library has a book bearing a 
certain title. 
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d) Show such bibliographical information as date of 
i 
publication, edition, size, illustration. 
e) Show where the book is located in the library. 
In this study, participating schools were requested to 
state whether the books in the library were: (a) all 
cataloged; (b) part cataloged, or (c) none cataloged. 
According to Table 9.21, 47 percent of the respondents 
cataloged their entire collection, 21 percent cataloged part 
of their stock, and 32 percent did not catalog their 
collections. Three schools did not respond. The large 
Table 9.21 
Cataloging of Library Materials 
Cataloging of Collection Percent 
All cataloged 47 (16) 
Part cataloged 21 (7) 
None cataloged 32 (11) 
No response 
(3) 
Total 
(37) 
Note: Calculation based on the number of respondents. 
percentage (32) of schools whose collections are not cataloged 
suggests that in these schools the pupils and staff do not have 
adequate access to curriculum resources. The objectives of 
cataloging as listed above indicate that in these schools there 
is less than optimum exploitation of the stock by the users. 
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Table 9.22 shows the cataloging of library collection by 
administering authority. The data indicates that lack of 
cataloging is a problem common to the three systems. 
However, the Lay Private schools have the highest percentage 
of schools with non-cataloged collection. 
Table 9.22 
Cataloging of Library Collection by 
Administering Authority (Percent) 
Cataloging of Administering Authority 
Collection Government Mission Lay Private 
Percent Percent Percent 
All cataloged 42.8 (6) 46 (6) 57 (4) 
Part cataloged 28.6 (4) 23 (3) 0 
None cataloged 28.6 (4) 31 (4) 43 (3) 
Total 100 100 100 
Organization of School Library—Services. 
The organization of the daily routine services of a 
school library is guided by factors such as the curriculum 
arrangement of the school, the availability of staff, the 
seating capacity of the library, and the availability of 
other support infrastructure. The presence or absence of any 
of these factors would influence the way the activities of 
the library are organized and administered. But, whatever 
arrangement is instituted, the objective is to provide 
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students and staff adequate access to learning resources. 
This section will provide data on the organization and the 
routine operation of secondary school libraries in Anglophone 
Cameroon. 
Basis on VJhich School Library is Used 
Table 9.23 shows the basis on which the school library 
is used. Of the 37 schools in the study 32 percent said 
Table 9.23 
Basis on Which School Library is Used 
Basis Percent 
Voluntary 22 (8) 
Scheduled only 16 (6) 
Voluntary and Scheduled 32 (12) 
Study Hall 27 (10) 
Others 3 (1) 
Total 100 
their libraries are used on both a voluntary and a scheduled 
basis, 27 percent said they are used as study halls, 22 
percent reported they are used on a voluntary basis only and 
16 percent said they are used on scheduled basis only. 
The data in Table 9.24 indicates that in the Government 
and Lay Private authority school systems the libraries are 
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Table 9.24 
Basis on Which School Library is Used 
by Administering Authority 
Administering Authority 
Government Mission Lay Private 
Percent Percent Percent 
Voluntary only 27 (4) 23 (3) 11.1 (1) 
Scheduled only 13 (2) 23 (3) 11.1 (1) 
Voluntary and Scheduled 33 (5) 23 (3) 44.4 (4) 
As a study hall 27 (4) 31 (4) 22.2 (2) 
Others 0 0 11.1 (1) 
Total 100 100 100 
used mostly on a ’’voluntary and scheduled” basis. In the 
Mission schools, the predominant basis is "as a study hall". 
The percentage of Government (13) and Mission (23) schools 
that use their libraries on a scheduled basis indicates the 
need for improved library facilities. Scheduling is a 
management device to give every pupil equal opportunity to 
use the library. It is suggested that where the facility is 
adequate, there would be absolutely no need to specify who 
should use what and when. Scheduling is a rationing exercise 
and one only rations when one’s resources are grossly 
inadequate. 
The data in Tables 9.24 and 9.25 indicate that 
administering authority and boarding house arrangements are 
not factors that influence the basis on which school 
189 
libraries are used. Other factors (e.g. capacity of the 
i 
library) unrelated to those variables may explain the reasons 
why a school adopts one operational arrangement over the 
others. It is suggested that the "voluntary only” basis may 
be preferable as it would make allowance for differences in 
learning styles. Pupils should be encouraged to use the 
library if and when they like. They should not be programmed 
to do so. But as earlier observed, scheduling is a necessary 
inconvenience. 
Table 9.25 
Basis on Which School Library is Used 
by Boarding House Facility 
Basis of Use Boarding Only Day Only Boarding & Day 
Percent Percent Percent 
Voluntary only 28.6 (2) 19 (3) 21 (3) 
Scheduled only 14.2 (1) 25 (4) 7 (1) 
Voluntary and Scheduled 28.6 (2) 31 (5) 36 (5) 
Study Hall 28.6 (2) 25 (4) 29 (4) 
Others 0 0 
7 (1) 
Library Business Hours 
The objectives of a school library could be promoted or 
defeated by the duration the service is open to patrons. If 
the period the library is open is very short, the staff and 
pupils will not benefit much from the resources. In schools 
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where the library is also used as a study hall (see Tables 
i 
9.23, 9.24, and 9.25), a very short business period would rob 
the students of an important curriculum facility. 
In order to assess the extent to which staff and pupils 
have access to the library, the participating schools were 
asked to indicate the number of hours the school library is 
open for business. Table 9.26 shows the average number of 
Table 9.26 
Average Hours School Library is Open for Business 
per Week, by Administering Authority 
Administering 
Authority 
Average 
During 
Regular 
School Period 
Hours Per Week 
After 
Regular 
School Period Total 
Government 23 5 29 
Mission 16 7 28 
Lay Private 16 2 20 
Total 19 5 26 
hours the school library is open for business per week by 
administering authority. The overall total average hours 
school libraries are open for business per week is 26 hours. 
The Government schools open on the average of 29 hours per 
week, the Mission 28 and the Lay Private 20. During regular 
school periods, the Government school libraries are open 23 
hours. Mission 16. and Lay Private 16. On the whole, all the 
schools open for business on the average of 19 hours per week 
during regular school days. 
The data in Table 9.27 shows that the school libraries 
i 
are on the average open for business 4 hours per day. The 
Government Schools are open 4 hours per day, the Mission 4 
hours per day, and the Lay Private 3 hours per day. The 
average of 4 hours per day seems too small to enable the 
pupils and staff to benefit from the resources of the 
library. The basis of the problem seems to be shortage of 
library manpower. 
Table 9.27 
Average Hours School Library is Open for Business 
Per Day by Administering Authority 
Average Hours of Business Per Day 
Administering 
Authority 
During 
Regular 
Period 
After 
Regular 
School Day 
& Before On Satur- 
End of Prep days 
On Sun¬ 
days 
Total 
Government 5 1 1 0 4 
Mission 3 1 3 2 4 
Lay Private 3 0.5 I 0 
3 
Total 4 1 2 
in
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Problems of Collection Management 
There are certain problems commonly associated with 
managing school library collections. Some of these problems 
if undetected, can reduce the ability of the library to 
accomplish its goals. 
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Table 9.28 shows the major problems of managing school 
library book collection. The data indicates that the 
greatest problem (30 percent) is the disappearance of library 
books. The second major problem is non-return of borrowed 
books (29 percent). In all intents and purposes, these two 
problems could be considered as one. They both lead to the 
same consequence: depletion of library stock. The motive 
should not be taken as the primary consideration. A reader 
who borrows a document and eventually refuses to return it to 
the library has not done less harm than the person who 
deliberately pinched the material from the library. Both of 
them have deprived the library of its possessions and have in 
consequence reduced its ability to accomplish its goal. The 
fact that librarians generally define the second category of 
stolen books as ’’long overdue” does not mean that the culprit 
is not culpable. 
Theft of library books is as old as libraries 
themselves. Munn (1935) traced the origin to the time when 
the Persians went into Egypt and withdrew papyri from the 
library of Rameses II without stopping for any formalities at 
the charging desk. Book theft probably explains the practice 
in early days of chaining books to library tables. The 
result of studies on book loss occasioned by theft are varied 
and inconclusive, but on the whole, the evidence seems to 
193 
Table 9.28 
Major Problems of Managing School Library 
Book Collection (Percent) 
Problems of Collection Management Percent 
Disappearance of library books 30 (20) 
Non-return of borrowed books 29 (19) 
Defacing or mutilating library books 26 (17) 
Others 15 (10) 
Total 100 
indicate that the magnitude of the problem has changed in 
recent years (Lincoln, 1984). More books are stolen these 
days than before. 
The next most serious management problem is mutilation 
of library materials (26 percent). This study was not 
designed to inquire into the various forms of stock 
mutilation, what category of materials were more liable to be 
vandalized, the reasons why readers mutilate documents, or 
what are the characteristics of the offenders. 
But the researcher’s knowledge of the library scene 
suggests that one of the reasons that patrons, especially 
school pupils, mutilate library documents is to obtain 
materials to pass their examinations. Where library 
materials are available in multiple copies and easily 
accessible, the magnitude of the problem has been known to be 
reduced. Therefore, those who in our modern age insist on 
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running a closed access system may not know it, but they are 
indirectly encouraging stock vandalism. 
Another reason ife the need to satisfy some specific 
curriculum requirements of the school. In institutions where 
students are required to produce projects accompanied with 
pictures, readers have been known to help themselves by 
cutting out these pictures from library documents. 
Table 9.29 shows the problems of managing school library 
collection by administering authority. The Mission schools 
are the greatest victims of book theft (69 percent), the 
Government is the most affected by the problem of patron 
delinquency or non-return of borrowed books (67 percent), 
while the main victims of stock vandalism are the Lay Private 
schools (56 percent). It is interesting to observe how each 
school system has been associated with one principal problem. 
The association of book theft with the Mission school 
system is intriguing. The morality aspect of their 
curriculum would suggest that actions such as stealing 
library books would normally not be associated with them. 
But one never knows. The devil may be most active in heaven. 
It could also be that since most people do not consider 
pinching library books as an offense (Lincoln, 1984), the 
pupils in denominational schools may not feel any moral guilt 
for making away with library materials. 
Table 9.29 
Problems of Managing School Library Collection, 
by Administering Authority (Percent) 
Problems of 
Collection Management 
Administering Authoritv 
Government Mission Lay Private 
Disappearance of 
library books 
Percent Percent Percent 
40 ( 6 ) 69 (9) 56 (5) 
Non-return of 
borrowed books 67 (10) 46 (6) 33 (3) 
Defacing library 
books 40 ( 6 ) 46 (6) 56 (5) 
Others 33 (5) 23 (3) 22 (2) 
One of the issues listed under the "other” category is 
"books returned under hard struggle". This problem is common 
in all the administering authorities. But the Government 
school system is the worst victim. It is also a problem 
common to all library systems (Appendix H-l). But the 
incidence and degree is usually more pronounced in library 
systems with no backing from the authorities to apply sanctions 
on delinquent readers. This appears to be the case here. 
Table 9.30 shows problems of managing school library 
book collections by the size of the community in which the 
school is located. The data suggest that the degree of the 
problems are heightened in rural areas. It is not clear what 
is particular about rural area schools that helps to promote 
these problems, but it is suggested that in the absence of 
full-time librarians, the staff and pupils of the schools may 
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be taking an undue advantage and abusing the system. This is 
evident from Table 8.7 which shows that only 9.5 percent of 
Table 9.30 
Problems of Managing School Library Collection 
by Type of Community (Percent) 
Problem of Collection Size of Community 
Management Rural Urban 
Disappearance of library books 
Percent 
57 (12) 
Percent 
50 (8) 
Non-return of borrowed books 62 (13) 38 (6) 
Defacing library books 52 (11) 38 (6) 
Others 19 (4) 38 (6) 
the rural schools have full-time librarians as against 31 
percent of those in urban areas. It may also be that since 
more rural schools (85 percent) carry out annual inventory, 
they are able to report more accurately on book loss than the 
urban schools (see Table 9.8) in which only 75 percent take 
inventory of their stock. 
Summary of Findings 
The percentage of schools that maintain basic stock 
management records such as an accession register and 
lending records is impressive. Similarly, the 
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proportion of schools that carry out regular stock 
inventory is encouraging. In the case of annual 
reports, however, only 63 percent of the schools perform 
this vital exercise. 
2. Important functions such as stock selection and 
acquisition are spread out among several persons, with 
the principal as the major actor. The librarians and 
teacher-librarians exercise only secondary roles. This 
may be a result of their low academic and professional 
status, coupled with their relative inexperience in 
library work. On the whole, selection and acquisition 
activities need to be streamlined and rationalized. 
3. Of the 37 schools surveyed, 22 percent did not classify 
their collections, and 32 percent did not catalog their 
stock. This suggests that several schools are not 
making effective use of their library resources. 
4. Generally, the students and staff are not allowed free 
and unrestricted access to the resources of the school 
libraries. They have to be programmed as to when to use 
the library. Moreover, the libraries operate on the 
average of 4 hours per day and 26 hours per week. This 
is grossly insufficient. Three factors may be 
responsible for this: inadequate seating capacity; 
inadequate library collections; and shortage of staff. 
The libraries are beset by serious management problems 
5. 
such as book theft and stock vandalism. The low 
managerial and technical capabilities of library 
personnel make it overly difficult to contain these 
problems. 
There is urgent need for a program to train school 
library staff in basic techniques on library 
housekeeping. 
CHAPTER 10 
SCHOOL LIBRARY FINANCE 
; 
Three critical factors necessary for effective library 
administration and organization are: materials and 
equipment; personnel; and finance. Chapters 6 and 7 examined 
the material and equipment components, and Chapter 8 reviewed 
the personnel aspects. This chapter will present data on the 
financial resources of secondary school libraries in 
Anglophone Cameroon. 
Sources of Library Funds 
Table 10.1 shows the various sources of funds for 
library operations. The data indicate that the most 
important source of money is from a regular budget by the 
school authority (48 percent). The next most important 
source is from a book levy paid by students (31 percent). 
Table 10.1 
Sources of Funds for the School Library 
(Percent) 
Sources of Funds 
Regular budget by the school authority 
Book levy paid by students 
Others 
Percent 
48 (20) 
31 (13) 
21 (9) 
100 
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Other sources (21 percent) were listed variously as: 
i 
donations from individuals, from ex-students, from parent 
teacher associations, and fines from overdue books. 
The information in Table 10.2 shows the sources of 
library funds compared by province. The data indicates that 
the two provinces depend heavily on regular budgets by the 
school authority as their principal source of income for the 
school libraries; however, the North West Province seems to 
depend more on this than the South West Province. The degree 
of dependence by the two provinces on a book levy paid by 
students is exactly the same. In other words, provincial 
location does not account for the sources of library funds. 
Table 10.2 
Sources of Funds for the Library by Province 
(Percent) 
Sources of Funds South West Province North West Province 
Percent Percent 
Book levy paid 
by students 31 (8) 31 (5) 
Regular budget by 
school authority 46 (12) 50 (8) 
Others 23 (6) 11 (3) 
100 100 
When the information is reorganized and presented from 
the perspective of the three school authorities (Table 10.3) 
we notice that the Mission (64.7 percent) and Lay Private 
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Table 10.3 
Sources of Funds for the School Library 
by Administering Authority (Percent) 
Sources of 
Library Funds Administering Authority Government Mission Lav P 
Book levy paid by 
Percent Percent Percent 
the students 65.5 (10) 11.8 (2) 11 (1) 
Regular budget by 
the school authority 18.75 (3) 64.7 (ID 67 (6) 
Others 18.75 (3) 25.5 (4) 22 (2) 
100 100 100 
(67 percent) authorities rely mostly on a regular budget from 
the school authorities. The Government school system (62.5 
percent) depends principally on a book levy paid by the 
students. This is in conformity with a ministerial circular 
No. 138/B1/132/MINEDUC/SAG/SAPPS of November 13. 1979 
(Appendix A-2) authorizing principals of Government Secondary 
Schools to levy a library fee of 400 FCFA or approximately 
one US dollar on every pupil. 
The very low dependence on this source by the non¬ 
government secondary schools may be as a result of not having 
formally been permitted by the government to levy such fees. 
The main problem here is that pupils who attend the 
Government Secondary Schools do not pay fees (see Chapter 3). 
In the light of this, therefore, the Government can 
legitimately ask them to contribute toward the upkeep of 
their school libraries. 
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But this is not 'the case with the Mission and Lay 
Private Authority schools. Pupils who attend institutions 
run by these two bodies pay some substantial sum of money 
(approximately US $250) as tuition and boarding fees. In a 
nation whose average annual income is about US $890 (Eurona 
Year Book 1985, p. 1370) the sum of US $250 is not a small 
amount to pay for one child. This sum does not include other 
items of expenditure such as clothing, books, health and 
food. The burden is even heavier on those parents who have 
more than one child in private secondary schools. 
Library Budget for the Academic Year 1986/87 
Table 10.4 shows the percentage of schools with some 
budget for running the school library for the academic year 
1986/87. The data shows that 86 percent of the schools had a 
Table 10.4 
Percentage of Schools with Budget for 
the Academic Year 1986/87 
Budgets Percent 
Have budgets 86 (32) 
Have no budgets .Li (6) 
Total 100 
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budget for the academic year in question; 14 percent had no 
budget for the library. 
The data in Table 10.5 show that the Lay Private 
Authorities have the highest percentage of schools with no 
library budget. The Mission have the highest percentage of 
schools with a library budget. 
Table 10.5 
Percentage of Schools with Budget for the 
Academic Year 1986/87 by Administering Authority 
Administering 
Authority Have a Budget Have No Budget 
Percent Percent 
Government 87 (13) 13 (2) 
Mission 92 (12) 8 (1) 
Lay Private 78 (7) 22 (2) 
Table 10.6 provides data on the schools with budgets for 
the academic year 1986/87 by province. Ninety-five percent 
Table 10.6 
Percentage of Schools with Budget for the 
Academic Year 1986/87 by Province 
Have Budget Have No Budget 
South West Province 
Percent 
95 (20) 
Percent 
5 (1) 
North West Province 75 (12) 
25 (4) 
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of the schools in the South West Province as against 75 
percent of those in the North West Province had a budget for 
the library. 
gize of Library budget_for the Academic Year 1986/87 
aside a specific sum of money for the operation 
of the school library is necessary for the health of the 
service; but the amount budgeted is even more important. 
Table 10.7 shows the total sum of money budgeted for the 
libraries in the year 1986/87, and how this sum was 
distributed between the two provinces. The data indicates 
that slightly more than half (52 percent) of the sum was for 
the North West Province. 
Table 10.7 
Percentage Distribution of Budget for the Academic Year 
1986/87, by Province (FCFA) 
Provinces 
Budaet 
Amount Percent 
South West Province 6.066,275 48 
North West Province 6.640.000 52 
Total 12.706.275 100 
When we compare the data in Table 10.7 with that 
presented in Table 10.8 we discover that there is an 
inequitable distribution of financial resources between the 
two provinces. The South West Province, which has 59 percent 
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Percentage Distribution 
Table 10.8 
of Student Population, by Province 
Provinces Enrollment Percent 
South West Province 15,966 59 
North West Province 11.089 41 
Total 27.055 100 
of the total student enrollment in both provinces, has only 
48 percent of the overall sum. And the North West Province, 
which has 41 percent of the student population, budgeted 52 
percent of the overall sum. 
The finding contained in Tables 10.7 and 10.8 is exactly 
the reverse of the position as contained in Tables 6.1 and 
6.2 in Chapter 6. Tables 6.1 and 6.2 show that the South 
West Province which has 59 percent of the total school 
enrollment had 67.3 percent of the total book collection. It 
would appear that the North West Province is now trying to 
catch up by spending more money for the school libraries than 
the South West Province. 
When the data is reorganized and presented in the form 
of the average sum of money per pupil as shown in Table 10.9, 
we notice that the two provinces spent about 470 FCFA per 
pupil for the academic year 1986/87 . However, the North West 
Province spent about 599 FCFA per pupil as against 380 FCFA 
in the South West Province. 
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Table 10.9 
Average Sum of Money Spent on the Library per Pupil 
for the Academic Year 1986/87, by Province(FCFA) 
Provinces 
Average Sum 
Per Pupil 
South West Province 380 
North West Province 599 
Total 470 
Table 10.10 presents data on the average expenditure per 
pupil in the two provinces by each of the three administering 
authorities. The total column indicates that the Lay Private 
Authority spent more money per pupil than the Mission and 
Government. The mission authority spent 650 FCFA per pupil 
as against 293 FCFA by the Government. 
Table 10.10 
Average Library Expenditure per Pupil for Academic Year 
1986/87, by Province and Administering Authority (FCFA) 
Province 
Administering Authority 
Government Mission Lay Private 
South West Province 357 425 
404 
North West Province 204 1,007 
1,423 
Total 293 650 
818 
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This finding confirms our observation in Chapters 5 and 
6 that the Government seems to be more concerned with 
quantity education as opposed to quality education (see also 
Table 6.4 in Chapter 6). Notice that the Mission spent twice 
the Government average expenditure. And the Lay Private 
authority spent about three times the sum spent by the 
Government. 
The disparity between the administering authorities 
(totals column), and what each authority spent in each 
province is very glaring. The amount the Mission spent in 
the North West Province is more than double what sum she 
spent in the South West Province. And what the Lay Private 
authorities spent in the North West Province is three times 
more than what she spent in the South West Province. The 
Government, however, spent slightly more in the South West 
Province than in the North West Province. 
The disparity in the distribution of library funds is 
once more observable in Table 10.11. The data indicate that 
in the two Anglophone provinces studied, more library money 
is expended per pupil in those schools in the "Under 500" 
enrollment category than those in the "500 and Above" 
category. In Chapter 6 we discovered that the average number 
of books per pupil is 7.9 in the "Under 500" category as 
against 2.7 in the "500 and Above" category (see Table 6.5). 
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Table 10.11 
Average Library Expenditure per Pupil (FCFA) 
for the Academic Year 1986/87, by Province and Enrollment 
Enrollment 
Under 500 500 and Above 
South West Province 571 349 
North West Province 1,068 472 
Total 818 392 
The question then is: what is special about small 
schools that they are apparently endowed with more library 
resources than the big ones? Is it something to do with 
their "smallness"? 
This study was not designed to answer such questions. 
Nevertheless, we can volunteer some clues. Our hypothesis 
formulated mainly by examining Table 10.12 (earlier presented 
Table 10.12 
Percentage Distribution of Student Enrollment 
by Administering Authority 
Administering Authority 
Enrollment Government Mission Lay Private 
Under 500 
500 and Above 
Total 
Percent Percent Percent 
13 (2) 54 (7) 56 (5) 
87 (13) 46 (6) 41 (4) 
100 (15) 100 (13) 100 (9) 
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as Table 5.8 in Chapter 5) is that their smallness is not an 
explanation for their good fortune. The explanatory variable 
is probably the administering authority. 
According to the data in Table 10.12, 54 percent of the 
Mission schools, and 56 percent of the Lay Private authority 
schools fall in the "Under 500” enrollment category. Only 13 
percent of the Government administered schools fall within 
this group. Therefore, since the Mission and Lay Private 
authorities are generally more disposed toward school 
libraries (see Tables 10.10, 5.12, 6.28, and 6.21), the small 
schools, in consequence, must naturally have better stocked 
and better financed libraries. 
Table 10.13 shows the average library expenditure per 
pupil in the two provinces by Boarding facility. The data 
indicates that the expenditure per pupil is highest in the 
Table 10.13 
Average Library Expenditure per Pupil, 
by Province and Boarding Facility (FCFA) 
Boarding Facility 
Province 
Boarding 
Only 
Day 
Only 
Boarding 
and Day 
South West Province 494 353 401 
North West Province 1,696 505 346 
Total 973 423 386 
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Boarding Only" category. The total 
' y ine total average expenditure is 
973 FCFA as against 423 FCFA and 386 FCFA for the "Day Only" 
and "Boarding and Day" categories, respectively. 
One suggestion is that the independent variable may be 
the administering authority. All the schools in the 
"Boarding Only" category are administered by the Mission 
authorities (Table 5.6. Chapter 5) and since the Mission are 
generally more responsive to the needs of school libraries. 
the "Boarding Only" category of schools would naturally be 
the best provided. 
Earlier, we had pointed out (Chapters 5 and 6) the 
management practice associated with "Boarding Only" category 
schools. We did observe then that this system of school 
organization involves total responsibility for the welfare of 
the pupils twenty-four hours of the day throughout the 
semester. The pupils live permanently in the school. They 
cannot talk to visitors or go to the town without the 
expressed permission of the school authorities. This 
therefore means that the pupils’ basic needs must be supplied 
to them by the school authorities. If this were not done, 
the students would be tempted to procure these needs for 
themselves and this may mean going (to the town) out of 
bounds. This may be another reason why the overall 
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expenditure per pupil and also the expenditure per pupil in 
hoth provinces is highest among the "Boarding Only" category 
of schools. 
Table 10.14 shows the average library expenditure per 
pupil in the two provinces by age of school. The data 
indicate that age is a factor in library expenditure. The 
older a school, the more it spends per pupil. This pattern 
is true for both the totals and the North West Province 
column. This is similar to our earlier finding in Chapter 6 
(see Table 6.7) where we noted that older schools have more 
books per pupil than the young one. This apparent bias, as 
we had earlier noted, reflects the situation in the pre- 
independence days when curriculum emphasis was more on 
quality education than on quantity education. 
Table 10.14 
Average Library Expenditure per Pupil, 
by Province and Age of School (FCFA) 
Provinces 
Under 
10 Years 
Aae of School 
10-19 Years 
20 Years 
and Above 
South West Province 384 339 458 
North West Province 89 770 
970 
Total 183 475 
641 
Statistics on average library expenditure per pupil in 
the two provinces by the urban/rural location of school is 
presented in Table 10.15. The data indicates that the 
Table 10.15 
Average Library Expenditure per Pupil 
by Province and Size of Community (FCFA) 
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Size of Community 
Province Rural Urban 
South West Province 404 371 
North West Province 726 411 
Total 578 383 
overall average expenditure (totals’ column) per pupil is 
higher in the rural schools than in the urban schools. This 
is also true of the average expenditure per pupil in either 
of the two provinces. 
This finding is interesting for two main reasons. One, 
it shows that Cameroon’s development strategy of redressing 
the balance between the rural areas and urban centers is not 
mere rhetoric. The rural development policy as spelt out in 
the Fifth Five-Year Plan 1981-1986 (Ministry of Economic 
Affairs and Planning, 1981, p. 63) has as one of its 
objectives to ’’achieve a significant improvement in living 
conditions in the rural areas”. The document noted that some 
6,000 Cameroonian villages lack such basic amenities as 
electricity, health and educational facilities, water, 
recreational facilities, roads, and housing. ’’Providing 
the paper continued, ”is therefore a key factor 
these needs,” 
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these needs, the paper continued, Mis therefore a key factor 
in the campaign against rural exodus and in the development 
of the agricultural sector.” 
The data is also significant for another reason. It is 
not enough to scatter schools in the jungles. The principle 
of administrative and distributive justice requires that such 
institutions should be provided with adequate resources with 
which to operate. The statistics in Table 10.15 indicate 
that a reasonable effort is being made in this direction. 
Sources of Books for the School Library 
In order to assess the adequacy of the money made 
available for running the school libraries, participating 
schools were asked to check off a pre-selected list, their 
main sources of books for their libraries. 
Table 10.16 shows the percentage distribution of schools 
according to their sources of books for the school library. 
More than half of the schools depend on gifts and donations 
as their sources of books. 
This undue dependence on charity suggests that the money 
budgeted for running the school library is inadequate. It 
could also mean that there are many benevolent folks around 
and as such the schools have learned to live off their sweat. 
But whatever the case, one thing is certain. The 
situation does not augur well for the development of an 
active school library system capable of intervening 
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Table 10.16 
Sources of Books for the School Library 
Sources of Library Books Percent 
Purchase 47 (33) 
Gifts/donations 12 (37) 
Total 100 (70) 
Note: Total exceeds 37 because most schools depend on more 
than one source. 
effectively in the curriculum process of the school. Martin 
( 1978, pp. 14-16) observed that a budget is a statement which 
identifies in monetary terms the ways in which an institution 
will seek to achieve its goals during the period to which it 
is valid. It implies control and feedback to measure both 
conformity to the expressed or implicit goals and the degree 
of success attained achieving those goals. He went on to 
explain that the closer a budget is to actuality, the easier 
it is to administer and the more likely it is to allow the 
library to function smoothly. 
The point implicit in the foregoing statement is that a 
budget is an indispensable management tool. A library 
without a budget is like a ship without a rudder. Gifts and 
donations are not planning tools. You cannot plan 
effectively on anticipated donations. The mood of the donor 
can change without notice. She/he is not obligated to 
donate. Constructing an important service like a school 
library system on the foundation stone of philanthropy is 
hardly a progressive institution-building strategy. 
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Table 10.17 shows the sources of books for the school 
library by province. The data indicates that the major 
source of books for both provinces is gifts/donations. The 
South West Province depends slightly more on this source than 
the North West Province. The data agrees with the 
information in Tables 10.7 and 10.9. Both tables indicate 
that the North West Province budgeted more money overall and 
per student than the South West Province for the period under 
investigation. 
Table 10.17 
Sources of Books for the School Library by Province 
(Percent) 
Sources of Books 
South West 
Province 
North West 
Province 
Purchase 
Percent 
46 (19) 
Percent 
48 (14) 
Gifts/donations 54 (22) 52 (15) 
The data in Table 10.18 indicates that the Government 
and the Lay Private authority school systems obtain more than 
half of their book stock via gifts and donations. The 
Mission system purchases 52 percent of its stock and acquires 
the remaining 48 percent by means of donations and gifts. 
The problem with over dependence on charity is that the 
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Table 10.18 
Sources of Books for the School Library 
by Administering Authority 
Sources of Books 
Administerina Authority 
Government Mission Lay Private 
Purchase 
Percent 
45 (13) 
Percent 
52 (13) 
Percent 
44 (7) 
Gifts/donations 55 (16) 48 (1) 56 (9) 
100 100 100 
library will develop an unbalanced and sometimes an 
unsuitable collection. 
In the absence of qualified library personnel to 
scrutinize the gifts and guide the donors, schools very often 
accept any trash that comes their way. Institutions wishing 
to get rid of outmoded stock generally turn first to 
secondary schools. These in turn have gladly accepted these 
materials without inquiring into how they can contribute to 
the curriculum of the school. 
Summary of Findings 
1. The most important source of finance for the school 
library is a regular budget from the school authority. 
The second main source is a book levy paid by the 
students. 
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2. Government schools rely mainly on the book levy paid by 
i 
the students, and the Mission and Lay Private schools 
depend mostly on a regular budget from the school 
authority. 
3. There is some effort to budget specifically for the 
library but on the whole the sum usually budgeted is 
grossly insufficient to meet the goals of the library. 
4. There is an undue dependence on philanthropy as a source 
of library books. This leads to the acquisition of 
inappropriate titles that do not contribute to the 
curriculum of the schools. 
5. There is an inequitable distribution of financial 
resources between the provinces, of rural vs urban 
schools, and among the administering authorities. There 
is therefore an urgent need for guidelines on a minimum 
standard of library expenditure per pupil. 
CHAPTER 11 
FACTORS THAT INFLUENCE THE CONTENT, MANAGEMENT, ORGANIZATION 
AND USE OF SCHOOL LIBRARIES IN ANGLOPHONE CAMEROON 
Introduction 
Up to this point this study has provided data on the 
current status of secondary school libraries in the two 
Anglophone Provinces of Cameroon. The focus throughout has 
been on library resources, finance, personnel, organization, 
and management as subsets of status. Factors that influence 
the effectiveness of school library services have been 
treated only tangentially, linked to these items as the 
particular case in point rather than as the main unit of 
analysis. Evidence provided so far indicates that most 
libraries exist only in name. Those that exist in reality 
feature miserable collections and render crude and begrudging 
services. 
This chapter will examine those factors that influence 
the content, management, organization, and use of school 
libraries in the two provinces studied. The materials are 
drawn mainly from the researcher’s analysis of the survey 
data and a synthesis of Chapters 5 through 10 supplemented 
with personal assessment as a participant observer for more 
than a decade and a half. 
'Material Collection 
The first factor that affects the quality of school 
219 
library services in Anglophone Cameroon is the paucity of 
curriculum resources in the form of book stock, reference 
books, periodicals, and audiovisual materials. 
Book Stock 
The data as collected and presented (Table 6.3) indicate 
that the average number of books per pupil is 4 for the South 
West Province, and 3 for the North West Province. This gives 
an overall average of 4 for the two provinces. In a seminar 
on standards of practice for West African libraries, Fadero 
(1969) suggested the following guidelines on book stock for 
secondary school libraries: 
1. An average of 30 books per student for schools with less 
than 400 students. 
A minimum of 20 books per students for schools with over 
400 but not exceeding 1,000 students. 
A minimum of 10 books per student for schools having 
more than 1.000 students. 
It is evident from the above that the average of 4 books 
per pupil is inadequate. 
These recommendations were made nearly two decade g 
by an African scholar for African schools. When they were 
formulated, no African country south of the Sahara had a GNP 
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of four hundred United States Dollars (US $400) per head. 
But today, most of them do. Cameroon in particular has a GNP 
of US $890 per head (Europa Year Book. 1985. p. 1370). There 
is therefore no reason to imagine that Fadero’s standards are 
unreasonable and unachievable. 
But numbers do not tell the entire story. A modicum 
stock of even 2 books per pupil is to be preferred to an 
outmoded collection of 100 books per pupil which has no 
relationship to the school's immediate or future curriculum. 
This study revealed that most of the school library 
collections are out-of-date, unusable, and do not in any way 
contribute to the curriculum goals of the schools. The 
researcher's strong but as yet unproven fear is that these 
collections may in fact be having a negative influence on the 
pupils. In an effort to put an outward show that they have 
libraries, most schools collect whatever comes their way, 
dump them in one obscure corner, and proudly christen it "the 
library". 
Referencp. Materials. Magazines and Newspapers 
The problem of adequate reference materials is even more 
serious than that of book stock. A few schools manage to 
stock some French and English language dictionaries but this 
is as far as they can go. Other fields such as politics, 
biology, economics, geography, world affairs, etc. are not 
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represented. About 68 percent of the schools studied had no 
encyclopedia set (Table 6.13). 
Periodical Collection 
Up to 43 percent of the schools do not subscribe to a 
single newspaper. Twenty-seven percent manage to take one, 
and only 5 percent subscribe to 5 or more titles (Table 
6.19). When the schools claim that they subscribe to one or 
more titles, what they mean is that once in a while they 
purchase some newspapers for the library. They do not in 
fact subscribe to any newspaper. Subscription imports 
regularity or a standing order. The position with magazines 
is no different. More than half of the schools surveyed did 
not subscribe to a single magazine, 14 percent take only one, 
and 11 percent 5 or more titles (Table 6.26). 
Audiovisual Materials 
The audiovisual material collections in the schools are 
meagre. Only 11 percent of the schools have such basic 
resources as maps, 16 percent films, and 8 percent slide 
sets. Up to 38 percent have no globe (Table 6.40). 
Accommodation 
The study found that space and accommodation is a 
critical variable that impacts the effectiveness of school 
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library services. The schools lack space for actual library 
activities such as shelving, book processing and reference 
work. There is also an acute shortage of adequate 
accommodation for the pupils to sit and work quietly. 
Of the 37 schools in the sample more than half fail to 
have a seating capacity of at least 10 percent of enrollment 
(Table 7.5), 89 percent do not have a study hall (Table 7.1) 
and 70 percent have no reading rooms (Table 7.1). In order 
to overcome this problem, some of the schools resort to 
scheduling. This in turn creates a further problem of 
accessibility and the need to respect differences in 
individual learning styles (Dunn and Dunn, 1978). 
In some schools (22 percent), the libraries are located 
in unsuitable places such as principals' offices, 
multipurpose rooms, and classrooms (Table 5.17). Only 78 
percent of the schools have a library collection housed in 
one single room. Also, special collections such as 
professional materials for the teaching staff, are scattered 
in various places in the school: in principals’ offices, in 
staff rooms, and in the store (Table 6.35). 
Rasic Working Equipment and Materials 
When heads of schools and institutions and other 
educational authorities in Anglophone Cameroon speak about 
library services, what they generally mean is a handful of 
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books neatly arranged in some form in one place in the 
school. Hardly do they consider the fact that a collection 
of books is not a library. For a collection of learning 
resources to constitute a library, they must be treated and 
ordered in some specific fashion to meet certain identified 
objectives. In other words, the librarian must transform the 
original materials into something new. 
This action of treating and ordering in a pre-agreed 
fashion demands the use of certain basic tools and equipment. 
The absence of any of the equipment means that the 
professional action of changing the quality of the product 
will not be affected. Given this circumstance, therefore, 
any number of books that one has collected cannot be called a 
library. 
In this study, it was discovered that most schools 
lacked basic working equipment and materials. The majority 
of the schools (59 percent) did not have card catalog 
cabinets and indexing cards. About 44 percent did not have 
shelves, and about 84 percent had no typewriters. More than 
60 percent of the schools had no classification and 
cataloging manuals and close to 41 percent had no periodical 
display racks (Table 7.13). In the absence of these 
materials, simple but vital library operations and activities 
were not being carried out. In some of the schools visited, 
it was evident even to a casual observer that the school 
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libraries were not used by the pupils. Collections were 
grouped haphazardly in no rational order and the readers were 
not informed on how to approach the "system". 
Finance 
Another factor that influences the operation of school 
libraries is financial support or lack of it. Although 48 
percent of the schools claimed that they budget regularly for 
the library, further investigation revealed that this is not 
exactly correct. What happens is that most schools 
occasionally put aside some money for the needs of the 
library. The so-called needs are never properly identified. 
Thus the budgeting exercise, in so far as the library is 
concerned, is not guided by any criteria. 
The study revealed that the overall average library 
expenditure per pupil is 470 FCFA (US $1.50). By simple 
computation, this gives and average of about 353.000 FCFA (US 
$1,157) per school year. This amount is inadequate 
considering the fact that the schools do not have basic 
working equipment and consumable items such as indexing 
cards, book pockets, borrower's card. etc. 
Generally, a shortage of funds, and an irregular budget 
have had adverse effects on the schools studied. 
A budget spells out in monetary terms how an institution 
seeks to achieve its goals during the period to which is 
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valid. It is a management tool. In the absence of a budget, 
the manager cannot plan and implement. It was observed in 
the schools studied that the libraries had no goals to look 
forward to and no projected activity, real or imaginary, to 
carry out. Secondly, very important library operations such 
as classification and cataloging were not performed as a 
result of there being no funds to procure items such as 
classification manuals, catalog cabinets, and indexing cards. 
Some schools, as already noted, have no shelves, periodical 
display racks, or charging desks. 
Also, more than half of the schools depend on gifts and 
donations as sources of books for the library. This has led 
to situations in which the school library is populated with 
"trash". 
System of Library Organization 
and Access to School Library—Resources 
It was observed that the prevailing system of library 
organization adversely affected the utility and effectiveness 
of school library services. Some schools (78 percent) have a 
centralized system and others (22 percent) operate a 
decentralized system. 
The latter have their collections scattered in various 
places in the school. This has had the effect of restricting 
the students- access to resources. For example, both staff 
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and pupils cannot conveniently use materials that are housed 
either in the store or in the principal’s office. 
Most libraries are open for business only 4 hours a day 
and 19 hours a week during regular school days. In addition, 
some schools program their pupils as to when to use the 
library. The system therefore does not allow the students 
maximum opportunity to benefit fully from the resources of 
the library. 
Technical Services 
The use of library resources by patrons is contingent on 
some basic professional operations being performed 
beforehand. For Example, books must be selected, acquired, 
and arranged in some pre-determined order to achieve specific 
goals. 
The study revealed that these basic operations were not 
rationalized and streamlined. In the specific case of book 
selection, it was noted that the exercise was done 
haphazardly, with many persons participating and none of them 
coordinating the actions with the rest to ensure that things 
were properly done. There was no book policy to guide their 
activities either. Even when books were donated to schools, 
there was no guideline to assist the schools as to which 
titles were relevant to the school curriculum and students' 
reading needs. Everything was accepted. As a result, many 
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unsuitable materials were collected and dumped in the school 
libraries. This usually had the effect of discouraging the 
pupils from patronizing the library. 
Also, several schools (22 percent) do not classify their 
collections, and many (32 percent) do not catalog their 
stock. The purpose of classification and cataloging is to 
ensure that library collections are arranged in some order 
for the purpose of facilitating access and retrieval of 
information. Without this, the materials would be difficult, 
if not impossible to use. 
Library Personnel 
The study revealed that the most important variable that 
influences the effectiveness of school library services is 
personnel. The study revealed a dearth of manpower in all 
the three school systems. 
Eighty-one percent of the schools have no full-time 
librarians (see Table 8.1). And the ratio of full-time 
librarians per pupil is 1 to 1.000 for the two provinces. 
Altogether, there are 14 full-time librarians. Of this lot. 
only one has had some training in Library Science. In terms 
of experience, most of them claim to have had some form of 
experience, but this is not reflected anywhere in their 
practice. 
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In order to contain the problem of inadequate 
professional manpower, most schools (77 percent) resort to 
using the services of teacher-librarians. These teacher- 
librarians are untrained (Table 8.20) and inexperienced 
(Table 8.18) in library work. Most of them do not have the 
vaguest idea of what is expected of them and no attempt is 
made to enlighten them. 
As a result, even rudimentary library operations such as 
simple classification and the proper circulation of stock is 
not attended to. In most of the schools no information 
system has been installed, and no one knows what to do. Even 
where some systems were started in the past, the present 
teacher-librarians do not know how to operate or sustain 
them. Current acquisitions are tugged away in most unseemly 
corners and existing catalog cards have fallen into disuse. 
Coupled with the problem of training and inexperience is 
the fact that more than half of the teacher-librarians are 
not given adequate time to attend to school library matters. 
More than 50 percent of them are made to teach more than one 
subject, and about 59 percent do not receive any form of 
incentive for doing library work. 
Collection Management Problems 
The last but not the least important factor that 
influences the content, management, organization, and use of 
s in Anglophone Cameroon is related 
secondary school librarie 
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to collection management. The study revealed that the three 
most vexing problems are book theft, patron delinquency, and 
stock vandalism (Table 9.28). 
The most serious problem was book theft. More than half 
of the schools studied complained of persistent disappearance 
of library books. The problem was severest in the Mission 
school system (Table 9.29). 
The second major problem is patron delinquency. The 
data revealed that in many schools (51 percent), readers 
borrow library materials and decide to keep them in 
perpetuity. The problem was severest in the Government 
schools (67 percent), where some of the readers even went on 
transfer carrying the books along with them. As already 
observed, the non-return of borrowed books is not very 
different from outright book theft. Both actions have the 
end result of depriving the library of its possession and 
thereby reducing its ability to accomplish its goals. The 
fact that theft is a premeditated act does not make it more 
heinous. The researcher's contention is that members of the 
profession should cease designating non-returned books as 
"long overdue". Such designations may be unwittingly 
encouraging patrons to keep library books ad infinitum. 
Another serious problem is mutilation of library 
materials. The Lay Private schools (58 percent) are the 
greatest victims; but the Mission (46 percent) and Government 
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(40 percent) have their fair share (Table 9.29). This study 
was not designed to investigate the circumstances and reasons 
that patrons vandalize library materials. It is suggested, 
however, that the main reason may be the need to obtain 
materials to satisfy some specific curriculum requirements of 
the school. Another reason could be the need to obtain 
materials to pass examinations. Where materials are 
available in multiple copies and pupils have adequate access 
to them, the magnitude of the problem might be reduced. 
CHAPTER 12 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
f 
Summary and Conclusions 
As outlined in the purpose statement in Chapter 1, the 
main objective of this study has been to determine the 
current status of school libraries in selected secondary 
schools in Anglophone Cameroon. In view of the paucity of 
data on the school libraries and the poor but unsupported 
impressions people have about its services, it was important 
to acquire and organize baseline data on the content, 
organization, management and use of secondary school 
libraries in the two Anglophone provinces of the Republic of 
Cameroon. 
In undertaking the study, the primary question addressed 
was: what is the current status of secondary school library 
services with respect to their collections, organization, and 
management? The main question was divided into six problem 
subtopics. 
On school library resources, evidence showed that in all 
the schools studied, there was an acute shortage of 
curriculum materials with respect to books, reference 
materials, periodicals and audiovisual collections. More so. 
there existed a disparity between the three school systems in 
the provision of library collections. A school can choose to 
have or not to have a properly stocked library. In fact, a 
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school can choose not to have a library at all. And who is 
there to find out the reason why? Nobody! 
This raises a pertinent question of equity and 
administrative justice. Considering the fact that the 
curriculum is centrally planned (see Chapter 3) and every 
pupil must submit herself/himself to the same national 
examination (Cameroon General Certificate of Education 
Examination), there is need for everyone to be exposed to an 
equal dose of learning resources. 
It was also found that the Government administered 
schools had the poorest library resources. This is 
unfortunate because the Government controls and regulates the 
standard of education throughout the nation. How can she 
possibly see the speck in someone's eyes when she had not 
bothered to remove the log in her own eyes? 
The study showed that most school libraries lacked 
adequate work space, seating accommodation for the pupils, 
and basic working equipment such as circulation facilities, 
classification manuals, and even shelves. 
In the issue of personnel, evidence showed that all the 
schools lacked qualified library manpower. A few schools had 
full-time librarians who are neither qualified academically 
nor professionally. Most schools employ the services of 
part-time or teacher librarians. These too are overworked 
and do not have the slightest idea of what it means to run a 
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school library. As a result they interpret their task as 
consisting mainly of opening and closing the library once in 
a while. 
Some schools try, once in a while, to set some sum of 
money aside for the needs of the school library. But on the 
whole, the amount usually alloted is grossly inadequate for 
meeting even the basic needs of the library. 
In sum, the study revealed that secondary school library 
services had been crippled by insufficient book budgets and 
operating funds, lack of trained personnel, inadequate 
equipment and quarters, and poor management style. In some 
schools, there was a marked absence of libraries. And in 
those schools where some existed, what one found did not in 
any way exemplify the cannons of librarianship. 
Recommended Guidelines for School Library_Improvements 
In order to ascertain the needs of the school libraries 
studied, participating schools were requested to check off a 
list of items according to the degree of needs for 
improvement. Table 12.1 shows the items and the average rank 
each item received by province. 
To determine the extent to which both provinces agreed 
on these items as the area of need for improvement, the 
researcher applied Spearman's Rank Order Correlation 
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Table 12.1 
Item Ranking of the Needs for School Library 
Improvement by Province 
Listed Items 
Provinces 
South West North West 
Province Province 
Ranking Ranking 
The need for money for the library 2 1 
The need for more rooms for the library 2 2 
The need for more books for the library 2 1 
The need for more seating facilities 2 2 
The need for more magazines/newspapers 2 1 
The need for more audiovisual materials 2 1 
The need for more full-time librarians 2 2 
The need for more equipment 2 2 
The need for 
librarian 
more training for the 
2 1 
Coefficient Statistical Test on the two rankings as shown 
below. 
The correlation of 0.959 shows a very strong 
relationship and indicates that both provinces agree on these 
items as the main areas of improvement needs. 
These items were then cross-checked against data 
presented in Chapters 6 through 11, and information gathered 
from observation from the field. The recommendations which 
follow are therefore based on these three principal sources. 
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X Y 
(South West (North West 
Province Ranking) Province Ranking) (X-Y) = d d2 
2 1 + 1 1 
2 2 0 0 
2 2 0 0 
2 1 + 1 1 
2 1 + 1 1 
2 1 + 1 1 
2 2 0 0 
2 2 0 0 
2 1 + 1 I 
n= 9 5 
2 
„ 6 sum (d ) (6(5) ) 30 30 
= 0.04166 T - 1 - - — 
s , 2 . . 
n(n - 1) (9)(92 - 1) 9(80) 720 
1 - 0.04166 = 0.959. r = 0.959 
s 
Generally, a five-year timeframe has been set. This is 
because Cameroon’s development plans are based on that time 
period. It is hoped that drawing the recommendations to fit 
this structure will increase their chances of success. 
Physical Facilities and Accommodation 
1. As an interim measure, those schools without a library 
should immediately convert one classroom into a library. 
2. In the next five years, each school should construct a 
library with the following facilities: 
- a main library for books and periodicals; 
- a reading room; 
- a stock circulation area; 
a store; 
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- librarian’s office/cataloging area: 
- exhibition area; 
- a project area: 
- a toilet. 
Library Equipment 
Within the next five years, each school should supply 
its library with the followinq basic working equipment listed 
in Table 12.2. 
Table 12.2 
Basic Workinq Equipment for Secondary School Libraries 
Description Quantity 
Shelves 
Table (for the librarian) 
Chair (for the librarian) 
Tables for the library-assistant and library prefect 
Chairs for the library-assistant and library prefect 
Reading Tables 
Reading Chairs 
Electric Stylus 
Transfer Foil 
Borrower's Cards 
Indexing Cards 
Book Pockets 
Charging Tray 
Catalog Guide A-Z (sets) 
Book Support 
Magazine Rack 
Shelf Label Holder 
Accession Register 
Shelf List Guide (set) 
Book Return Bin 
1 
1 
2 
2 
5 
30 
1 
12 
500 
4.000 
500 
1 
2 
30 
1 
20 
1 
1 
1 
Library Stamp and Stamp Pad 
Card Cabinet (sets) 
Typewriter 
Classification Manual 
Charging Tray Guides 1-31 (sets) 
Charging Tray Guides A-Z (set) 
Periodical Record Cards 
4 
1 
31 
1 
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Library Collections 
1. Within the next five years, each school should aim at 
developing a balanced and substantive collection of 
books, periodicals and audiovisual materials for the 
school library. Such collections should be tied to the 
curriculum goals and objectives of the school. 
2. Schools with old and useless collections should take 
immediate steps to weed their stock. 
3. Within the next five years, every school, irrespective 
of age, administering authority, and enrollment, should 
have a minimum of 10 books per pupil. 
4. Within the next five years, each secondary school should 
have at least one set of encyclopedias not more than 
five years old. 
5. Within the next five years, each school should subscribe 
on a regular basis to a minimum of 15 periodical titles. 
6. Within the next five years, all schools, irrespective of 
enrollment, age, or cycle, should subscribe on a 
permanent basis to two newspapers. One should be a 
local or regional newspaper and the other a national 
one. Those schools having second cycle and offering 
French language as a subject should subscribe to an 
extra daily in French language. 
7. Within the next five years, each school should maintain 
professional material as part of its library collection 
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Such a collection will help the staff stay abreast of 
developments in the field of pedagogy and curriculum 
issues. There should be a minimum of 5 books per 
faculty member. 
School Library Personnel 
1. Within the next five years, each secondary school should 
have a teacher-librarian. She/he should be a university 
graduate with professional teaching qualifications. 
Immediate steps should be taken to give each teacher- 
librarian short training of at least six months on the 
basics of school library organization and management. 
2. Each teacher-librarian should be assisted by one full¬ 
time library assistant with at least a G.C.E. "0" level 
certificate in four subjects or more. The assistant 
should be able to type. 
3. Each teacher-librarian shall be responsible for the 
school library. She/he should be given a substantially 
reduced teaching load. 
Library Organization and Management 
1. Within the next five years, each school should establish 
and maintain a centralized library collection. 
2. For boarding schools, the library should be open for a 
minimum of 10 hours per day for regular school days and 
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7 hours on Saturdays. And for day schools, a minimum of 
6 hours per day is recommended for regular school days. 
3. To overcome the problem of manpower, each school should 
experiment with the use of library prefects. In 
addition to moral uprightness, pupils chosen as library 
prefects (2 from each class) should be bright and strong 
academically. 
4. Within the next five years, at least 75 percent of the 
library collections should be fully classified and 
cataloged. 
5. The teacher-librarians should begin immediately a 
program of school library orientation. Both staff and 
pupils should be educated on how to interrogate the 
system. 
5, ft lending system should be established immediately and 
teacher-librarians given the backing of authority when 
trying to deal with delinguent patrons. 
Finance 
1. Each school should budget specifically for the needs of 
the library. 
2. If a school has no library, it will need at least 
700.000 FCFA to purchase the basic library equipment 
listed earlier (Table 12.2). 
3. Those schools with some form of library will need at 
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least 300,000 FCFA to replace worn-out materials. 
1. Each school should budget at least 1,000 FCFA per annum 
per pupil. This sum should be spent on new titles, 
audiovisual materials, periodicals, stationery and 
consumable items such as indexing cards, periodical 
record cards, book-pockets, borrower's cards, etc. 
Policy Oriented Recommendations 
1. School Library Policy. The government should develop a 
comprehensive school library policy. Such a policy 
should recognize and spell out the importance and place 
of school libraries in teaching-learning activities. It 
should also ensure that library planning be treated as a 
component of educational planning in Cameroon. Other 
items such a policy should include are: library 
finance, personnel, and training. 
2. Standards of Practice for School_Libraries. The 
government should develop a minimum standard for school 
library services. Such a standard should be applicable 
and enforceable throughout the national territory. This 
would ensure that every Cameroonian child and teacher 
has equal access to learning and pedagogical resources. 
Above all, the standards will serve as objective 
criteria for judging the worth and services of school 
libraries. 
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3. 
4. 
Library_Law. In order to achieve a harmonious and 
comparable quality of education throughout the national 
territory the government should pass legislation on 
school library service. Such legislation would spell 
out the minimum acceptable standard, the structure of 
school library operation, the quality of personnel, 
their entitlement, etc. It is the researcher’s opinion 
that it would be difficult if not impossible to improve 
the school library services in Anglophone Cameroon 
without a carefully thought out legislation. 
Pedagogic Inspector for School Library Services. To 
ensure that each school establish and operate an 
efficient school library, the government should create, 
in each delegation of education, the position of 
pedagogic inspector for school library services. The 
individual would monitor, advise, and promote the growth 
of school libraries. She/he would from time to time 
organize refresher courses and seminars on the role of 
school libraries in enhancing students’ learning. 
Elementary School Libraries. To eventually integrate 
the school libraries into the total teaching-learning 
situation, education authorities should introduce in the 
present teacher Grade One course a unit on school 
library services. This could be offered as a 
specialization, and the products of such a course would 
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then be responsible for gradually introducing the idea 
of libraries in the elementary schools in Cameroon. 
Suggestions for Further Research 
Future research on school library services should be 
directed in the following areas: 
1 . The curriculum system and teaching strategies and their 
impact on the development and use of secondary school 
libraries in Cameroon. 
2. The use of libraries in institutions such as teacher 
training colleges and the transfer effect this has on 
the use of school libraries by primary school teachers 
and pupils. 
3. Characteristics and need of school library users. 
4. Effectiveness criteria for secondary school libraries in 
Cameroon. 
5. A survey similar to the one reported here should be 
conducted to include commercial, technical and teacher¬ 
training colleges in Anglophone Cameroon. 
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Yaounde the 13 November, 1979 
CIRCULAR No. 138/BI /1 37./MTNFnnr/g ^rT / cj^ppg _ 
All Principals of Govt. Secondary 
and Technical Schools. 
- Divisional Inspectors of Primary 
and Nusery Education 
School Libraries 
The library being the core nucleus of the school 
cultural unit, we have now started as part of the programme 
"Cultural Units" to be created in all secondary and technical 
schools to manage the libraries of their own schools. In 
order to proceed with our programme and enable libraries to 
fulfill their fundamental role, you are asked to comply with 
the following instructions. 
A - Library Management 
All Principals should from now on give the school 
library its due place, and entrust librarians, be they 
adequately trained or still to be trained, with the 
management. The time-tables of any such teacher-librarians 
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should because of these new functions be re-arranged 
accordingly. Where no trained librarian is available, a 
qualified member of the staff who may be willing to do so 
could manage the library while waiting to be trained. 
® “ Librarian's Assignments 
Under the authority of the Principal, the school 
librarian shall manage the staff, budget and documentary 
funds of the library. Being the person responsible for that 
institution, he must be kept informed of, and allowed to 
participate in the general and cultural policy of the school 
in order to be able to comply with the various documentary 
requirements of both teachers and students. He shall get, 
examine and circulate such books and other documents as may 
fill in the gaps in the school syllabus and improve the 
student's knowledge. In other words, the librarian shall be 
in charge of getting, classifying, cataloguing books; 
classifying periodical publications; loaning; exchanging and 
repairing books. For execution of these tasks, the following 
tools and equipment will among other things, be found 
indispensable: 
- Typewriter 
- Files 
- Cataloguing manuals 
and the following, which are part of the library equipment: 
Set of shelves 
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- Display units 
Funriture: chairs and working tables. 
C - Finance of the Library 
In compliance with my circular No.83/D/39/MINEDUC/ESG/fm 
of 18 January 1978, each student shall contribute the sum of 
2,000 FCFA (two thousand frs. CFA) which includes 400 (four 
hundred) FCFA for the library. The latter sum shall 
henceforth be entirely and effectively used for the smooth 
running of the library: acquisition of books, documents, 
book-binding equipment and any such other equipment as may 
contribute to the smooth running of the library. 
D - Progress Report 
All librarians shall forward to me, through the official 
channel, a yearly progress report indicating: 
- Any services rendered 
- Utilisation of the library (number of users, number 
and circulation of collections, etc.) 
- Means (financial, staff, equipment, other) at the 
disposal of the library 
- Needs of the library 
- Projects. 
Finally, I request all principals to maintain a climate 
of constant and benevolent collaboration between the 
librarians, themselves and the rest of the staff so as to 
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ensure the harmonious development of the cultural media, i.e. 
the school libraries. 
Please let me know of any difficulties you might 
encounter in the strict implementation of the above 
instructions. 
THE MINISTER OF NATIONAL EDUCATION 
ADAMOU NDAM NJOYA 
CERTIFIED TRUE COPY 
T.J/M.O. Buea, 4th December, 1979 
The Vice Principal 
NTUBA Jarvis 
Appendix B-l 
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Survey of Secondary School Libraries in Anglophone Cameroon 
Questionnaire 
Directions for Filling the Questionnaire 
1. This questionnaire may be completed by the Officer in 
Charge of the School Library. Where none exists, the 
principal or his representative may complete it. 
2. Where questions require data which is not immediately 
available, please substitute considered approximations 
for those answers. 
Section IA 
General Information about the School and the School Library 
1 . Person completing the 
Position _ 
questionnaire _ 
_ Sex 
2. Name of School _____ 
(a) Total enrollment as of September 1986 - 
(b) Number of Streams in Form I --Form 
Form III ---Form IV - 
Form V ___First Year Second Cycle 
(c) Indicate the year the school was founded - 
(d) Check ( ) level of school 
__ (a) First cycle only 
 (b) Second cycle only 
__ (C) First and second cycle 
(e) Indicate year the school presented the first 
candidates for these examinations 
(a) G.C.E. 'O' level (London) 
" (b) G.C.E. ’O’ level (Cameroon) 
(c) G.C.E. ’A' level (London) 
(d) G.C.E. ’A’ level (Cameroon) 
I f not 
present 
ready presenting, indicate year you will 
;andidates for these examinations 
a) G.C.E. ’O’ level (Cameroon) 
'b) G.C.E. ’A’ level (Cameroon) 
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(f) Check (1) administering authority 
_ (a) Government 
- (b) Catholic Mission 
 (c) Presbyterian Church 
- (d) Cameroon Baptist Convention 
 (e) Other (specify_) 
(g) Check (/) boarding house facilities available to 
students 
- (a) Boarding students only 
_ (b) Day students only 
 (c) Boarding and day students 
(h) Would you like to see a summary of this study when 
it is completed? 
Yes _ No _ 
3. Do you have a centralized library* in this school? 
Yes _ No _ 
A centralized library is one administered as a unit, 
usually in one place in the school and making books and 
other materials available to all or most of the teachers 
and students in the school. For the purpose of this 
study, such a collection, which may include only books, 
is also interpreted as a centralized library. 
4. If the library is located in a space not exclusively a 
centralized library, check (f) where located: 
_ (a) Corridor 
 (b) Room(s) also used as classroom(s) 
_ (c) Principal's office 
 (d) Multipurpose rooms 
Section IB - Library Collection 
5. Indicate the total number of books in the library - 
6. Check (S) the average number of library books per 
student in your library: 
_ (a) less than 1 _ (f) 5 to 6 
 (b) 1 to 2 - (9) 6 to 7 
_ (c) 2 to 3  (h) 7 to 8 
(d) 3 to 4 __ (i) 8 to 9 
~ (e) 4 to 5  OO more than 10 
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7. Check (J~) 
purchased 
_ (a) 
 (b) 
_ (c) 
 (d) 
_ (e) 
 (f) 
_ (g) 
 (h) 
the appropriate number of library 
in the year 1985/86 academic year 
_ (i) 70 to 
 (j) 80 to 
_ (k) 90 to 
 (1) 100 to 
_ (m) 110 to 
 (n) 120 to 
_ (o) 130 to 
 (p) 140 to 
_ (q) 
none 
1 to 10 
10 to 20 
to 
to 
to 
to 
to 
20 
30 
40 
50 
60 
30 
40 
50 
60 
70 
books 
80 
90 
100 
110 
120 
130 
140 
150 
more than 150 
8. Check (f) the appropriate number of library books 
purchased per student in 1985/86 academic year 
_ (a) none _ (g) 3.0 to 3.5 
 (b) less than 0.5  (h) 3.5 to 4.0 
_ (c) 1.0 to 1.5 _ (i) 4.0 to 4.5 
 (d) 1.5 to 2.0  (j) 4.5 to 5.0 
_ (e) 2.0 to 2.5 _ (k) more than 5 
 (f) 2.5 to 3.0 
9. Check (/) number of encyclopedias in your school library 
with a copyright date of 1980 or later 
_ (a) none 
 (b) 1 set of encyclopedias 
_ (c) 2 sets of encyclopedias 
 (d) 3 sets of encyclopedias 
_ (e) 4 or more sets of encyclopedias 
10. Please indicate total number of newspapers subscribed to 
by the library __ 
11. Please name two most regular newspapers subscribed to by 
the library: 
(a)  
(b) _____ 
12. Please indicate total number of magazines subscribed to 
by the library _____- 
13. Please name two most regular magazines subscribed to by 
the library: 
(a)_____ 
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(b) 
14 . Does the school maintain professional materials for the 
teachers? 
Yes _ No _ 
15. If yes, check (-T) where the professional materials are 
housed 
_ (a) Library 
 (b) Staff room 
_ (c) Principal’s office 
 (d) All of the agove 
_ (e) Other (specify _) 
16. Check (/) the appropriate number of books in the 
professional collection 
_ (a) none   (g) 25 to 30 
 (b) 1 to 5  (h) 30 to 35 
_ (c) 5 to 10   (i) 35 to 40 
 (d) 10 to 15  (j) 40 to 45 
_ (e) 15 to 20   (k) 45 to 50 
 (f) 20 to 25 _ (1) more than 50 
17. Check (S) if audiovisual materials in the library or 
school, and indicate the number in the chart below: 
Audiovisual materials Number in the library or School 
Globes 
Transparencies 
Films 
Filmstrips 
Slides 
Others (specify) 
Section II: Library Physical Facilities and Equipment 
18. Check (f) in addition to the school library and/or 
classroom collections, the school has: 
_ (a) Study hall 
 (b) Reading room 
_ (c) a and b 
 (d) None of the above 
19 . If the school enrollment is 300 or less, does the 
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library have a seating capacity of at least 30-45 
students 
Yes _ No __ 
20. What is the seating capacity of the centralized 
library? ___ 
21. If the enrollment is 300 or more, does the library have 
a seating capacity of at least 10 percent of the 
enrollment? 
Yes _ No _ 
22. Check (/) if you have any of the following as part of 
the centralized library 
_ (a) Reading room(s) 
 (b) Conference rooms or areas 
_ (c) Library classroom 
 (d) Exhibit and demonstration areas 
23. Check (<T) if you have any of the following equipment in 
the library 
_ (a) Card catalog 
 (b) Charging desk 
_ (c) Bulletin board or notice board 
 (d) Shelves 
_ (e) Magazine rack 
 (f) Desks 
_ (g) Tables 
 (h) Typewriter 
_ (i) Charging tray 
Section III - Library Personnel 
24. Does the school have a full-time librarian(s)? 
Yes _ No _ 
25. If yes, indicate the number of full-time librarians, 
with any of the following qualifications: 
_ (a) G.C.E. 'O' level 
 (b) G.C.E. ’A’ level 
_ (c) Teachers Grade II certificate 
 (d) Teachers Grade I certificate 
_ (e) Other (specify ---) 
26. Indicate the number of full-time librarians with any of 
the following professional qualifications: 
(a) Dip-Lib. (Diploma in Library Science) 
_ (b) Bachelor in Library Science 
 (c) Others (Please specify ----) 
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27. Check («T) the duration of library training full-time 
librarian(s) have received 
_ (a) No training 
 (b) Less than 6 months 
_ (c) 6 months to 1 year 
 (d) 1 year to 2 years 
_ (e) Other (specify __) 
28. Check (<T) the institution and/or library where full-time 
librarian(s) was/were trained 
_ (a) University of Yaounde Library 
 (b) French Cultural Centre Library 
_ (c) Pan African Inst, for Dev. Library, Buea 
 (d) University of Ibadan 
_ (e) Ahmadu Bello University 
 (f) Other (specify _) 
29. Check {!) experience of full-time librarians in library 
work 
_ (a) Less than 1 year 
 (b) 1 to 2 years 
_ (c) 2 to 3 years 
 (d) 3 to 4 years 
_ (e) 4 to 5 years 
 (f) More than 5 years 
30. Check (J”) number of years of the full-time librarian(s) 
in the present position, including 1985/1986 academic 
year 
_ (a) Less than 1 year 
 (b) 1 to 2 years 
_ (c) 2 to 3 years 
 (d) 3 to 4 years 
_ (e) 4 to 5 years 
 (f) More than 5 years 
31 . 
32. 
:heck (I) professional affiliation of full time 
(a) ABADCAM (Association des Bibliothecaires ^ 
Archivistese Documentalistes Camerounaise) 
(b) The British Library Association 
~~ (c) Others (specify --- 
Does the school have a teacher-librarian (part-time 
librarian)? 
Yes - No - 
If yes, check (<f) subjects 
__ (a) English 
33. 
teacher-librarian teaches 
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--- (b) History 
 (c) Geography 
- (d) Science 
 (e) Other (specify __ 
34. Check (/) qualifications of teacher-librarian 
- (a) G.C.E. ’A’ level 
 (b) Teachers Grade I, with G.C.E. 'A' level 
- (c) Ecole Normal Superieure 
 (d) B.A. or B.Sc. with teaching qualification 
- (e) B.A. or B.Sc. without teaching qualification 
 (f) Other (specify ___ ^ 
35. Check (S) experience of teacher-librarian in library 
work 
- (a) Less than 1 year 
_ (b) 1 to 2 years 
 (c) 2 to 3 years 
_ (d) 3 to 4 years 
 (e) 4 to 5 years 
_ (f) More than 5 years 
36. Check (f) experience of teacher-librarian in teaching 
_ (a) Less than 1 year 
 (b) 1 to 2 years 
_ (c) 2 to 3 years 
 (d) 3 to 4 years 
_ (e) 4 to 5 years 
 (f) More than 5 years 
37. Check (f) time teacher-librarian assumed teacher- 
librarian position in this school 
_ (a) Less than 1 year 
 (b) 1 to 2 years 
_ (c) 2 to 3 years 
 (d) 3 to 4 years 
_ (e) 4 to 5 years 
 (f) More than 5 years 
38. Check (-T) duration of in-service library courses 
teacher-1ibrarian attended 
_ (a) No in-service course 
 (b) 1 week or less 
_ (c) 2 to 3 weeks 
 (d) 3 to 4 weeks 
_ (e) More than 4 weeks 
39. Check (/) institutions/library that organized in-service 
course(s) teacher-librarian attended 
_ (a) No in-service training 
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- (b) University of Yaounde Library 
 (c) French Cultural Centre Library 
- (d) Pan African Inst, for Dev. Library, Buea 
_ (e) Other (specify _ ) 
40. Check (*T) reward for teacher-librarian for his library 
work 
_ (a) Less teaching period 
 (b) Additional salary (allowance) 
_ (c) a and b 
 (d) No reward 
_ (e) Other (specify _) 
41. Please indicate in the chart below the current number of 
library personnel and hours spent in the library per 
week for each person 
Library Staff 
Full-time Librarian(s) 
Teacher-1ibrarian or 
part-time librarian 
Library prefects and 
student assistants 
Other (specify) 
Hours spent in 
the Library for 
each person 
Section IV: Library Administration and Organization 
42. Is there any record to indicate the books in the 
library? 
Yes _ No -- 
43. Is there any record to indicate when books are borrowed 
and returned? 
Yes __ No - 
44. Is an inventory of the school library collection taken 
at regular intervals? 
Yes _ No- 
If yes, check (J-) time when inventory is usually taken 
(a) Once a year 
_ (b) Once in 2 years 
45. 
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- (c) Once in 3 years 
 (d) Other (specify _ 
46. Is annual written report made to the principal? 
47. Is the book collection classified? 
Yes _ No _ 
48. If yes, check (*T) classification used 
- (a) Dewey Decimal System 
_ (b) Simplified Dewey 
 (c) Other (specify_) 
49. Are the books in the school library cataloged? 
_ (a) All cataloged 
 (b) Part cataloged 
_ (c) None cataloged 
50. Check (I) basis on which centralized library is used 
_ (a) Voluntary only 
 (b) Scheduled only 
_ (c) Voluntary and scheduled 
_ (d) As a study hall 
 (e) Other (specify _) 
51. Check (/) time school library is open for service and 
indicate the number of hours per day and number of days 
per week in the chart below 
Weeks in the 
time period 
Number of hours 
per day 
Number of days 
per week 
a) During regular 
school day 
b) After regular 
school day and 
before the end 
of prep. 
c) On Saturdays 
d) On Sundays 
Check (J") sources of books for the school library 
_ (a) Purchase 
 (b) Gifts/Donations 
52 . 
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_ (c) Other (specify __) 
53. Check (*T) who decides the books to be acquired for the 
school library 
_ (a) The Librarian 
 (b) The Principal 
_ (c) The staff 
 (d) The students 
_ (e) The Librarian, Principal and staff 
 (f) Other (specify _) 
54. Check (/) who buys books for this school library 
_ (a) The librarian 
 (b) The Principal 
_ (c) Other (specify _) 
55. Check (/) problem(s) you encounter with respect to 
managing library book collection 
_ (a) Disappearance of library books 
 (b) Non-return of borrowed books 
_ (c) Defacing library books 
 (d) Other (specify ___) 
Section V - Library Budget 
56 
57 
For 1986/87 what 
library? _ 
is the amount budgeted for the 
Check (/) the average budget per pupil expenditure 
library books in 1986/87 in frs CFA: 
for 
(a) Less than 100 
(b) 100 to 200 
(c ) 200 to 300 
(d) 300 to 400 
(e) 400 to 500 
(f ) 500 to 600 
(9) 
(h) 
(i) 
(3) 
(k) 
(l) 
(m) 
(n) 
(o) 
600 to 700 
700 to 800 
800 to 900 
900 to 1000 
1000 to 1250 
1250 to 1500 
1500 to 1750 
1750 to 2000 
More than 2000 
58. Check 
U) the sources of funds for the school library 
(a) Book levy paid by the students 
Government grant 
Regular budget by the school authority^ 
Other (specify - 
(b) 
(c ) 
(d) 
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59. 
1) 
2) 
3) 
4) 
5) 
6) 
7) 
8) 
9) 
10) 
Please evaluate your library by circling 
of needs for improvement. below in order 
N.B. A stands for urgently needed 
B stands for needed 
C stands for little needed 
D stands for not needed 
The need for more money for the A 
school library 
The need for more rooms for the A 
library 
The need for more seating facilities A 
The need for more books in the A 
The need for more magazines and A 
newspaper titles in the library 
The need for more audiovisual A 
materials 
The need for more full-time A 
librarians 
The need for more library equipment A 
The need for more library training A 
for the school librarian(s) 
Other A 
(Specify _  
B 
B 
B 
B 
B 
B 
B 
B 
B 
B 
C 
C 
c 
c 
c 
c 
c 
c 
c 
c 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
Appendix B-2 
Research Instrument 
Interview/Observation 
Interview Guide 
1. What are the requirements for school librarian position? 
2. What are the criteria for book selection? 
3. What is your impression of the school library? 
4. Name some of the problems you face in running the school 
library? 
5. How have you tried to deal withl these problems? 
5. Name some of the ways the students and staff use the school 
library. 
Observation Guide 
Seating facilities 
3oo!< collection 
Periodical collections 
Processing of resources 
Shelving arrangements 
Processng facilities 
Circulation facilities 
Card catalog 
Reference materials 
Appendix C-l 
List of Participating Schools: South West Province 
A STUDY OF SCHOOL LIBRARIES IN ANGLOPHONE 
-■8t of Participating Schools: South West ..- 
A- Government Schools 
1. Lycee Bilingue Buea 
2. Lycee Kumba 
3. Lycee Limbe 
4. Lycee Mamfe 
5. Lycee Mundemba 
6. GSS Eyemujock 
7. GSS Fontem 
8. GSS Nyassoso 
9. GSS Nguti 
B. Mission Schools 
10. St. Joseph's College, Sasse 
11. Queen of the Rosary College, Okoyong 
12. Seat of Wisdom College, Fontem 
13. St. Francis Secondary School, Kumba 
14. PSS Kumba 
15. Sakar Baptist College, Limbe 
16. Baptist High School, Great Soppo, Buea 
17. World Wide Mission Secondary School, Mpundu, Muyuka 
C. Lay Private Schools 
18. National Comprehensive Secondary School, Limbe 
29. Frank Harcourt Secondary School, Kumba 
20. Cameroon Baptist Academy, Muyuka 
21. Union Comprehensive Secondary School, Bachuo Akagbe, Mamfe 
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Participating Schools: North West Provi 
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— STUDY OF SCHOOL LIBRARIES IN ANGLOPHONE CAMEROON 
List of participating Schools: North West Province 
A. Government Schools 
1. CCAST Bambili 
2. Lycee Mbengwi 
3. Lycee Nkambe 
4. GSS Bamenda 
5. GSS Batibo 
6. GSS Fundong 
B. Mission School 
7. Secret Heart College, Mankon 
8. CPC Bali 
9. PSS Mankon 
10. Bui College of General Education 
11. Joseph Merrick Baptist College, Ndu 
C. Lay Private Schools 
12. Kom Comprehensive College, Njinikon Mentchum 
13. Unity College, Bali 
14. Comprehensive Secondary College, Mbengwi 
15. Bopson Bilingual College, Bamenda 
16. Bilingual Comprehensive College, tfum 
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Pan African Institute 
for Develooner.t 
P 0 Box 133 
3uea - Cameroon 
Uovember IS, 1S55 
The Delegate for Education 
The Delegation of National Sducatior. 
South West Province, Buea 
Republic of Cameroon 
I 
Dear Sir, 
r. Study of School Libraries 
I a-! a doctoral canaidate at the Graduate School of Education, 
University of Massachusetts at Amherst, USA. As earn of -y doctoral 
programme, _ an conducting a study of school library resources 
m selected Secondary Schools in AngloDhone Cameroon. A review 
of past research indicates that a study of this nature y/ill orovide 
data useful for inproving school library programmes in Cameroon 
Secondary Schools. 
The puroose of this letter, therefore, is to solicit your 
kind permission, and, support to conduct the study in the selected 
schools ir. the South West Province. Since the validity of this 
study is deoendent upon the completeness of the questionnaire 
returns, and access of the researcher to the school libraries 
and other sources of information. I would, also, aporeciate any 
help you can give me in obtaining the cooperation of the selected 
schools in your province. 
Thank you for your kind assistance in carrying out this study. 
Sincerely, 
At. 
Eugene 0 Mv/anosike 
Researcher 
Appendix D-2 
Research Instrument 
Pan African Institute for Development 
P 0 Box 133 
Buea - Cameroon 
November IS, 1966 
The Delegate for Education 
The Delegation of National Education 
North West Province, Bamenda 
Cameroon Republic 
Dear Sir, 
A Study of School Libraries 
I am a doctoral candidate at the Graduate School of Education, 
University of Massachusetts at Amherst, USA. As part of my doctoral 
programme, I am conducting a study of school library resources in 
selected Secondary Schools in Anglophone Cameroon. A review of past 
research indicates that a study of this nature will provide data 
useful for improving school library programmes in Cameroon Secondary 
Schools. 
The purpose of this letter, therefore, is to solicit your kind 
permission, and, support to conduct the study in the selected schools 
in the North West Province. Since the validity of this study is 
dependent upon the completeness of the questionnaire returns, and 
access of the researcher to the school libraries and other sources 
of information, I would, also, appreciate any helo you can give me 
in obtaining the cooperation of the selected schools in your province. 
Thank you for your kind assistance in carrying out this study. 
Sincerely, 
Eugene 0 Nwanosike 
Researcher 
Appendix D-3 
Letter of Permit and Authorization 
REPUBLIQUE DU CAMEROON 
PAIX-TRAVAIL-PATRIE 
MINISTRE DE L’EDUCATION NATIONALE 
DELEGATION PROVINCIALE 
POUR LE SUD-OUEST 
P.M.B. 15 BUEA 
REPUBLIC OF CAMEROON 
PEACE-WORK-FATHERLAND 
MINISTRY OF NATIONALE EDUCATION 
PROVINCIAL DELEGATION 
FOR THE SOUTH WEST 
P.M.B. 15 BUEA 
Ref. No . 
Buea, the 
le 
G.335/334 
./MINEDUC/DPSO SPAC 
10th December, 
1986 
The Provincial Delegate 
Le Delegue^ Provincial 
M Eugene 0. Nwanosike 
a Pan African Institute for Development 
P.O. Box 133, 
Buea. 
A STUDY OF SCHOOL LIBRARIES 
I am in receipt of your letter of Nov. 19th, 1986 on the above 
subject and I wish to assure you of my approval and co-operation 
to enable you carry out a study of library activities in the 
Secondary Schools of this Province as listed by you. 
I should like to have a copy of the questionaire you intend 
to send to the schools, to be sure of the information you will 
require. 
I wish you good luck in your endeavour. Find attached a 
letter of introduction to the Heads of the Secondary Schools you 
may wish to contact. 
The Provincial Delegate 
Sgd. 
Sona Elonge 
NKN/PEM. 
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Pan African Institute 
for Development, 
P.0. Box 133, 
Buea, 
December 22, 1986 
The Provincial Delegate 
Delegation of National Education 
P.M.B. 15, Buea 
South West Province 
Dear Sir, 
A Study of School Libraries 
I hereby gratefully acknowledge receipt of your letters 
of December 10, 1986 Ref. No. G.335/335/MINEDUC/DPSO/SPAC and 
No. G. 335/3347MINEDUC/DPSO/SPAC in conneciton with the above. 
Enclosed you will find a copy of the questionnaire which 
I am sending to the various schools. 
Thank you once more for your kind assistance. 
Yours sincerely. 
Eugene O. Nwanosike 
Researcher 
enc. 
Appendix D-5 
Letter of Permit and Authorization 
REPUBLIQUE DU CAMEROUN 
Paix - Travail - Patrie 
REPUBLIC OF CAMEROON 
Peace - Work - Fotherlend 
* 277 
MINISTERE DE L^DUCATION NAT IONA LE 
DELEGATION PROVINCIALE 
DU NORD-OUEST 
MINISTRY OF NATIONAL EDUCATION 
PROVINCIAL DELEGATION 
FOR THE NORTH WEST 
Ref. N°.G.S6?/S9/mINEDUC/DPN0/^A Sr,
' A STUDY OF SCHOOL LIBRARIES 
bUbjBC ‘ BY MR. EUGENE O. NWAN05IKE 
Bamenda, 16th December, 1906 
To all E ducation Secretaries North West Province, 
To all Principals of Government High Schools North West Province, 
To it n II " Secondary Schools North West Province, 
To it If If " Technical and Commercial Colleges N«W.P,( 
To it It It Presbyterian Secondary Schools North West Province, 
To it II 11 Catholic Secondary Schools North West Province, 
To n It 11 Baptist Secondary Schools North West Province, 
To ti It If Lay Private Education Schools North West Province. 
The purpose of this circular is to solicit your kind permission, 
support and co-operation with Mr. Eugene 0. Nwanosike, a doctoral candidate 
at the Graduate School of Education, University of Massachusetts at 
Amherst, U.S.A. 
Since the validity of this study is dependent upon the completeness 
of the questionnaire returns and the access of the researcher to the 
School libraries and other sources of information, I am sending an 
advanced attached questionnaire which should be completed and sent to me 
before Bth of 3anuary 19B7. 
May I eeize this opportunity to remind you of Circular N°.174/Bi/i32/ 
MINEDUC/SG/IGP of 1st December 1 978 and N°.138/BI/l 32/SAG/SAPPS of 13th 
November 1979 and to re-emphaeis the importance I personally attach to the 
"Cultural Unit" and the return of the questionnaire within time limit. 
THE PROVINCIAL DELEGATE OF NATIONAL 
EDUCATION FOR THE NORTH WEST PROVINCE 
GWANFOGBE MATHEW BASUNG 
CC - Mr. Eugene 0. Nwanosike, 
Pan African Institute for Development, 
P, 0. Box 133, 
BUEA . 
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Pan African Institute 
for Development 
P. 0. Box 133 
Buea 
December 22, 1986 
The Principal 
Lycee Mamfe 
Manyu Division 
South West Province 
Dear Sir, 
A Study of School Libraries 
I am the Librarian of The Pan African Institute for Development, 
West Africa Region in Buea, and, a doctoral candidate at The Graduate 
School of Education, University of Massachusetts at Amherst, U.S.A. 
As part of my doctoral programme, I am conducting a study of 
selected secondary school libraries in Anglophone Cameroon. 
The purpose of this letter is to inform you that your school 
is among the sample of schools chosen for the study, and, also to seek 
your kind cooperation in the data collection exercise. 
As a first step in the study, I am sending to you a data collection 
instrument. Please kindly go through each item in the questionnaire 
and fill in the answers as carefully as you possibly can. The completed 
questionnaire should be posted to my address as shown above, before 
January 20, 1987, using the enclosed self-addressed stamped envelop. 
Sir, I recognise that this is an extremely busy period for the 
academic community in general, and school administrators in particular, 
and hesitate to burden you with this responsibility. But considering 
our fragmented knowledge of the state of our school libraries and the 
central role of libraries in learning and school improvement, I hope 
you will find time out of your very busy schedule to respond to the 
questionnaire. 
I look forward to receiving the completed questionnaire, and wish 
to thank you in advance for your cooperation and participation in this 
study. 
Sincerely yours, 
Eugene 0. Nwanosike 
Researcher. 
Encs. 
REPU1UQUE DU CAMEROUN 
fNX — TRAVAIL — PATM R»U*UC Of CAMEROON 
lug-wom-MTimic 
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MINISTERS DC LEDUCATION NATIONAL! 
DELEGATION PROVINCIALS 
POUR LE SUD-OUEST 
P.M.B. 15 BUEA 
MINISTRY Of NATIONAL CDUCAT!ON 
PROVINCIAL DELEGATION 
POR THE SOUTH WEST 
P.M.B. IS BUEA 
Ref. N*. C.735/375 
./MINEDUC/DPSO • 
Rwac, 4m -Oth 3ocorver, 
I* 
The Provincial Daiofate 
La Provincial 
To M_ill o' gpujr,-- Uor.er-l. 
* Corr.ercial sr.d 'Technical Schools, 
South West Province. 
I hereby introduce to you, Mr. 2uger.e 0. Uwar.osike 
a doctoral candidate at the Graduate School of Education, 
University cf M&sehusettes who is carrying out a study on the 
Library Activities of our schools. 
The outcome of such will be for the benefit of the present 
A 
and future generations ar.d schools in particular. Per this 
reason you are all called upon to rive him all the necessary 
information ar.d assistance through the answering of cuesticr.aires 
and visits tc your school libraires. 
nkn/psm. 
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% 
Pan African Institute 
for Development 
P. 0. Box 133 
Buea 
February 2, 1987 
The Principal 
GSS Ekondo Titi 
Ndian Division 
South West Province 
Dear Sir, 
A Study of School Libraries: Questionnaire 
I refer to my letter of December 22, 1986 (copy enclosed) in 
connection with the above and regret to inform you that I have not 
yet received your completed questionnaire. 
Considering the important position your school occupies in the 
educational set-up of Cameroon, West of the Mongo, I have temporarily 
suspended data analysis of already returned questionnares until yours 
is received. 
I should, therefore, appreciate receiving your completed 
questionnaire by February 15, 1987. Enclosed you will find a copy 
of the said questionnaire in case the first one never reached you. 
Also enclosed is another self addressed stamped envelop to enable you 
expedite delivery of the questionnaire. 
I look forward to receiving the completed questionnaire, and wish 
to thank you in advance for your cooperation and participation in 
this study. 
Yours sincerely, 
Eugene 0. N'wanosike 
Researcher. 
Encs. 
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REPU6UQUE UNIE DU CAMEROUN 
PA1X tmavail. mtmi 
MINISTERS DC I'EDUCATION NATIONAlE 
Dofogation Provincial* du Sud-Ou«st 
LYCEE DE KUMBA 
Tel: 35 - 45 - 56 
UNITED REPUIllC Of CAMEROON 
MINISTRY Of NATIONAL EDUCATION 
Ref. Ne.CAi Stf 335 
./MINEOUC/DPSOfCCAS/KUM 
Provincial Delegation for the S W. Province 
CAMEROON COLLEGE OF ARTS 
AND SCIENCES, KUMBA 
P.M.B. 10 
13th Feb. 
Vx» Eugene C. tfwanosike. 
Fan African Institute for Development, 
F.C. Bo:: 133, 
Buoa. 
Questionnaire on the Study of School Libraries 
I wish to refer to your letter of February 2, 1927 and return 
herewith the questionnaire duly completed as requested. 
Unfortunately, the first one you referred to in your letter in 
reference was not received here. 
I hope that you will find the infcrnction therein useful. 
Enc. 
cc: 
DELEDUC, Buea 
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Pan African Institute 
for Development 
P. 0. Box 133 
Buea 
February 2, 1987 
Mr. Michael Kwe 
Delegation for Education 
Bamenda 
North West Province 
Dear Sir, 
School Library Survey: N.W. Province 
I am writing in connection with the questionnaires on the above 
subject. 
Things don't seem to be working out the way we thought. So far 
I have received only one completed questionnaire, and this is from 
G.S.S. Fundong. 
Please may I know whether the remainder of the schools have sent 
theirs directly to you. If not, could you use any means at your 
disposal to request them to hurry up. 
The non-receipt of the forms is going to effect not only my 
projected visit to the schools in the North West but also my entire program. 
I therefore plead with you to act speedily. 
The response rate from South West Province is encouraging. 
It now stands at about 45%. This is an acceptable standard. I wish 
North West performs as much as South West. 
Greetings to everyone. I am hosting the meeting on February 27. 
The meeting would like you to come then and handover. 
Can you make it? 
Thanks. 
Eugene 0. Nwanosike 
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Pan African Institute 
for Development 
P 0 Box 133 
Buea 
September 9, 1989 
Mr. Talla Sunday 
Lecturer 
Saker Baptist College 
Limbe 
Fako Division. 
Dear Sunday, 
Last time when I called at yours, I requested for some urgent 
information in connection with my research on Secondary School Library 
Services in Cameroon. 
It seems you forgot about your promise to supply the said 
information. As I mentioned to you I need to know: 
1. Total book stock in your school library 1986/87 
academic year. 
2. Annual library budget 1986/87 academic year. 
Please supply considered aporoximation where exact information 
is not readily available. 
Enclosed you will find a self-addressed stamped envelope to 
expedite your reply. 
Thanking you in anticipation of your kind assistance. 
Yours sincerely, 
Eugene 0. Nwanosike 
Researcher. 
Enc. 
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Pan African Institute 
for Development 
P. O.Sox 133 
Buea 
February 16, 1987 
Mr. Kwe Michael 
Delegation of Education 
Bamenda 
North West Province 
Dear Sir, 
School Library Survey Questionnaire No. 1 Question 
With reference to our recent conversation on the above, I have 
pleasure in forwarding to you the list of schools which did not respond 
to item 2 (a) of the questionnaire. As we agreed, you could easily 
supply this missing data from your office files. 
The schools are: 
1. Korn Secondary Grammar School Njinikom. 
2. Government High School Mbengwi. 
3. Government High School Nkambe. 
4. Bopson Bilingual College. 
5. Government Secondary School Fundong. 
Also, I would like to know the administering authority of Bui 
College of General Education (see question 2, F). The Principal 
who responded to the questionnaire checked the Presbyterian Church 
as the administering authority, an information I suspect is incorrect. 
Please check rapidly and let me know the correct information. 
Lastly, I am enclosing for your record and follow-up the list of 
questionnaire returned. Those thicked have sent their completed forms 
(you brought them). Those with no marks have not responded. 
Thank you for your cooperation and kind assistance. 
Yours sincerely, 
Eugene 0. Nwanosike 
Enc. 
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PAN AFRICAN INSTITUTE FOR DEVELOPMENT — WEST AFRICA 
INSTITUT PAN AFRICAIN POUR LE DE VELOPPEMENT 
C«W« FMO »UEA 
Tates: S73S KN 
Tel. n-ll-C, 32-21-te 
P. O. »ox 133 
•UEA. SOUTH WEST PROVINCE 
K PUtLIC Of CAMEROON 
Our Rif . 
Tour Ref 
The Director June 10th 1983 
PAID/WA 
P. 0. Box 133 
Buea 
Dear Sir, 
MR. D. C. DANHA AND PAID/WA LIBRARY BOOKS 
1 refer to my letters to you in connection with the above issue 
and yours of April 30th, 1981 reference LK/CPJ/135 and to 
request you once more to use the powers at your disposal and see 
to it that Mr. Dzikamai Claude Danha returns to the Institute's 
Library these very valuable documents. 
My attention has been drawn to your letter to the Secretary 
General dated October 15th, 1981 ref. 141/LK/cpj in which you 
advised that the cost 'be deducted from the curtains as soon as 
the issue is resolved'. Sir, as the curtains affair has now been 
disposed with may I suggest that the appropriate sum so deducted 
be turned over to the library so that we can make replacement 
arrangements. 
Yours sincerely, 
Eugene 0. Nwanosike 
LIBRARIAN 
cc - The Secretary General 
PAID Douala 
- The Special Delegate 
PAID Douala 
HtAD OmCE: **. DOUALA (Cm.roo.0 w«t 
Africa. GENEVA OFFICE: Rim 
Varwmt* J CP. * IW GENEVA 2# 
}U0ui06bubw AjBjqxq 
3-H xTpu©dd\f 
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BILINGUAL GRAIMAR SCHOOL BUEA LYCEE BILINGUE DE BUEA 
LIBRARY - B. G. S 
29th September, 1983 
The Principal 
Bilingual Grammar 
School Buea 
Dear Sir, 
A REVIEW OF THE DISCIPLINE MASTERS RECOMMENDATION 
While I have always respected your constitutional Authority 
and benevolence, and always ready to be advised, I wish to protest 
very vehemently against the recent recommendation made to you by 
your Disciplinary masters concerning my department. I also regard 
such a meeting held in my absence as part of the continous attempt 
to undermind my personality and the importance of the cultural media. 
The Auditorium which is an integral part of the Library was 
recommended and made a permanent classroom. When I tried to 
improvice a temporal reading space in the main library, the 
Discipline master invaded the Library and carried out all the tables 
and now your disciplinary masters have recommended to take another 
integral part of the Library. You will also remember that I have 
been complaining of the Co-operative bureau and the Agri department 
which came into settle without a note of service from my boss. 
I am therefore pleading with my boss to re-examine this 
situation and use his abled office to find another solution to this 
problem. I am saying this because the library is particularly 
sensitive. If the Principal with the Vice alone, can visit the 
Library, I should be able to explain the technical implication. 
I also wish to appeal to the Principal to issue a note of 
service to me when ever it becomes important to make such temporal 
changes. 
I wish to suggest to the boss the following temporal 
measures:- 
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1. Removal of the Canteen or temporal closure of it. 
2. Quick renovation of the former Co-operative bureau to house 
the Canteen. 
3« The merger of the Discipline Departments into two bureaus 
untill the temporal measures are over. 
4. Use the former Library extension now housing the Youth and 
sports bureau. 
If the Administration should insist on moving the librarians 
office, I will suggest that a note of service be issue to this 
effect. I may also recommend the temporal closure of the Library 
until the temporal measure are over. 
Accepts sir, my continous regard for your Contitutional 
Authority and benevolence. 
Your humble servant 
KVE MICHEAL DEH 
COLLEGE LIBRARIAN 
cc: Vice Principal 
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\' 1 •' W1R/TL 
REPUBUQUE UNIE DU CAMEROU 
Ptlx — Travail — Petrie 
Minteire de ^Education Nationals!-'-- 
Direction de 1’EnsaigneasnlLl^—- ‘ 
Secondelro C<n<ral qA f tL=o 
Service dee Affeiree Pddagogiquos 
jTED REPUBLIC OF CAMEROON 
'•^fTVtace — Work — Fatherland 
3 
ktry o4 National Education 
/MINEDUC/ESC/SAPl 
Yaounde, le 
26 NOV. 1913 
19- 
Rdf. s — 
Le MinUtre de (Education National# 
The Minister of National Education 
Objet :... 
4 M Pn*i*Mr...i.e...Mldgu6. .P.rpvi.n.5lftl^j*e... ll.CdUCA&ipn 
to Mr Nationals pour la Nord-Ouest B 
- B A H E N D A - 
Las Atablissements ci-dessous citds relevant de votre 
Province n'avaient pas envoys de reprdsentant au adninaire de for¬ 
mation dea bibliothdcaires scolaires organise B l'Ecole Noreale 
Supdrieure de Yaoundd du 30 Juillet au 11 aoOt 1979 conforodoent B 
■on T.O N° 205/41/5B/MINEDUC/DAC/ESC du 6 juillet 1979. 
L'absence de ces professeurs a dO porter prdjudice B 
l'objectif que s'dtaient assignds les organisateurs de ca stage. 
Tout en vous exprimant non mdcontenteoent face B cette 
absence, je vous denande de aensibiliser ces chefs d'dtablissement 
pour qu'B l'avenir ils remplissent aans faille leurs obligations. 
Les dtablissamentsconcernds sont < 
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